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ESL METHODOLOGY AS AN ASPECT OF BILINGUAL EDUCATION

Abstract
This article is about the basic concepts of bilingualism and features of a
communicative technique ESL (English as a Second Language) are considered. ESI.
is the technique developed by the American linguists and recognized as the most
effective for comprehensive study of English. In literal translation of ESL is —
«English as the second native languages. The principle of studying is based on
gradual complication of material «from simple - to difficult».
Keywords: bilingual education, English as a Second Language, language
skills, communication, language development.

1.Introduction.

We live in a universe of linguistic diversity and proficiency in only one language is not
enough for economic, societal, and educational success. Global interdependence and mass commu-
nication often require the ability to function in more than one language.

Bilingual education is a form of education in which information is presented to the students
in two (or more) languages. Technically, any educational system that utilizes more than one
language is bilingual. This means that many, if not most, school programs are bilingual, in at least a
literal sense of the word. What differentiates various programs that are toted as “bilingual” is the
degree to which multiple languages are usedG. Richard Tucker (2008).

Bilingual education 1s a broad term that refers to the presence of two languages in instruct-
tionnal settings. The term is, however, “a simple label for a complex phenomenon™ that depends
upon many variables, including the native language of the students, the language of instruction, and
the linguistic goal of the program, to determine which type of bilingual education is used. Students
may be native speakers of the majority language or a minority language. The students’ native lan-
guage may or may not be used to teach content material. Bilingual education programs can be
considered either additive or subtractive in terms of their linguistic goals, depending on whether
students are encouraged to add to their linguistic repertoire or to replace their native language with
the majority language.

2. Materials and Methods.

The first goal of bilingual education is English: understanding, speaking, reading, and wri-
ting. A program consists of good oral language development, often referred to as ESL (English as a
Second Language); good sheltered content instruction; access to the core curriculum in the students’
dominant language; and good mainstream activities and integration with all students. The way each
school or district divides up the day or week to provide the various components depends on the
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needs of the students, the human resources within the district, and the political will to provide the
best services possible to the students who need it the most.

Early language learners of any age need more oral language (English, in this case) develop-
ment and more time learning content in their primary language. Infermediate language learners
need a little less time with oral English and a little more time with sheltered content instruction.
Intermediate language learners still need good primary language instruction. Later language lear-
ners need even less oral English development and more sheltered content instruction. Later lan-
guage learners still need good primary language learning experiences Santrock, John W (2008).

The second goal of bilingual education is English. If teacher has students who are dominant
in languages other than English, he, too, is a part of bilingual education.

Bilingual education is far more than bilingual teachers. It is pedagogically grounded princi-
pals, secretaries, bus drivers, board members, and interested community members. If teacher’s com-
munity has students who speak other languages, he is a part of a bilingual/multilingual context.
Each of teachers has talents and gifts to contribute. Each has something to offer to a total program
for students. A total program includes ESL, sheltered content instruction, primary language support,
and mainstream experiences.

3. Results.

ESL is nothing more than oral English. It is speaking and listening; it is good chatting skills
in English. ESL is important for carly language learners of any age. If the student knows very little
English, they desperately need a great oral English teacher. Early language learner needs are uni-
que. Often the learners are frightened because they don’t have friends. They can’t express themsel-
ves. The total school experience is overwhelming. Good oral English with a great teacher who loves
kids is what is needed. Often primary teachers understand this need better than others on the staff.
They have studied the importance of language development. They understand the integration of
ideas and words. They know that students need to feel safe as their language develops. They often
know it takes time to acquire a language.

At other times, we have found the best ESL teachers to be those who have taught about 10
years and are looking for new challenges. They now understand the system, kids, and their own
pedagogy. They often are eager to apply their knowledge of teaching and learning in new contexts
J. Cummins (2008).

ESL teachers or oral language teachers do not necessarily have to speak other languages in
addition to English. It is great if they do, but it is not necessary. It is important that the teacher be
caring and pedagogically grounded.

Sheltered content instruction, often referred to as sheltered English, is another important part
of bilingual education. It is important, in particular, for the intermediate language learner. Good
sheltered content is for the student who has been here awhile and is well along in oral English deve-
lopment. Sheltered content is for the student who can speak and understand conversational English
but still needs support in the more demanding content areas. It is often very helpful if the sheltered
content teacher understands and even speaks the language of the learner, but it is not absolutely
necessary. A good sheltered content teacher needs to understand the process of language acquisi-
tion. This could very well be a mainstream teacher who understands that there is a difference bet-
ween conversational and academic language, who understands that it takes a long time to acquire a
language, who understands that all students need access to the core curriculum, and who under-
stands that this is still a very difficult and challenging experience for the intermediate language
learner M. Morahan and C. Crayton (2010).

In any school setting, there are always teachers with much to offer students. However, some-
times there is a limited number of teachers who speak the multiple languages of the students. Diffi-
cult decisions have to be made. The pedagogical principle guiding these decisions is: How best can
we meet the needs of all students and effectively use the multiple human resources at the site? In a
school district with a limited number of bilingual teachers, the first principle is to get the bilingual
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teachers to the site closest to the bilingual students. Link the students’ needs with the human
resources in the district.

The students need to continue learning; education is the bedrock of bilingual education. The
students need access to core curriculum. If they cannot yet learn the new content in English, they
need to learn it in a language they understand. Primary or heritage language instruction is the one
part of an entire bilingual program where we must have teachers who speak the language of the
students. This is another unique pedagogical skill designed to serve the complex needs of language
learners.

4.Conclusions.

Students who are in the process of acquiring English also need to be integrated with students
in the mainstream classes. All students need to be with all students. Of course, we cannot do this for
six hours of each day, but certainly for part of the bilingual program, all students need to come
together to learn and to also learn about each other. Again, the teacher does not have to be bilingual
or multilingual. But, hopefully, this is a caring and pedagogically grounded teacher whose expertise
is bringing students together and creating safe and challenging dynamics where all students inquire
into knowledge and seek answers together. These teachers tend to have very noisy classrooms. They
also tend to adore teaching and learning. Above all, they are grounded in justice and equity. Just as
bilingual teachers bring unique talents to facilitate learning in a whole program, so, too, do English-
dominant teachers bring unique talents, serving the greater community of learners. No student
knows it all; no student can do it all; no teacher knows it all; no teacher can do it all. None of us can
do it alone. Each of must contribute our unique gift. Each of us has hidden human resources.
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WBAHOBA, E.C., TIAYJIb JL 1O., TEOJIFOBAEBA, I'.C.

ESLOAICTEMECIBHUIMHT BAJIJIBIBIJIMBEPY ITHACITEKTICI PETIHAE

Maxanaoa Oumnuneeusmuiy nezizei mycinixmepi xcone ESL (English as a Second Language)
KOMMYHUKamuami adicmemeciniy epexuienixmepi Kapacmuipbilacel. ESL - azeiiuibin mIiAin HCaH-HCAKMbL
Meyzepmy Yuilt muiMoi Oen MAaHbIIEAH aMepURKaHObIK RuHesucmepiver oaspranean adicmeme. Tixenei
ayoapeanoa ESL - "azetmuety mini”. Tinoi meyzepmy npuryuni mamepuanoe Gipmincen Kusthoamyea "Kapa-
natisihan- Kypoeninize” nezizoenzen.

Maxananem Manin auuamein coz0ep: OUNHCAN0W DIiM Oepy, exiHuil M, azblbIH ML, MoK
QaeObINAP, KOMMYHUKAYUA, T OQMBLINY.

HBAHOBA, E.C., ITAY.JIb JL 10., THOJIFOBAEBA, T'.C.

METOIHKA ESL KAK ACIIEKT BILTIHI'BAJILHOI'O OBPA3OBAHITS

B cmamve paceMampusaiomes OCHOSHbIE ROHAMUL OUIUHEGUIMA U OCODEHHOCHI KOMMYHUKALG-
Hoti memoouru ESL (English as a Second Language). IS - smo Memooduxa, paspabomannas amepuxkan-
CKUMU TUHSBUCTIAMU U NPUSHAHHAA Haubonee 3DGexniusHoll 04 6CECMOPOHHEZO USVHEHUA GHZIUTICKOZO
aseika. B docnosnom nepesode ESL — « anamudickuil kax emopoil asetky. LIpunyun uzyuenus ocroean Ha no-
CIMENEHHOM YCAONCHEHUU MAMEPUANT « O NPOCINOZO - K CIONCHOMY b,

Kmouesnte cnosa: oununzeansioe odpazosanue, aHZAUHCKUN KaK 6MOopoli 36K, AF6IKOEbIE HABLIKH,
KOMMYHUKAYUA, PAZEUNUE S3bIKA.
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