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coumarnbHO 3Ha4YMMbIX MOTUBOB Y NOMOBMHbI YETBEPOKYPCHUKOB HET Kakoro-nnbo ogHoro npeobnaaatoLLero,
y OCTanbHbIX 3TO nornb3a nogam (29,2%, 4To 3Ha4MMo MeHbLUe, YeMm Ha 1-m kypce , p < 0,01 n p < 0,05) n
npodeccuroHanbHoe MactepcTBo (20,8%, 4To 3Ha4YMMO Bbile, Yem Ha 1-M kypce, p < 0,05, roe Takon MOTUB
BoobOLe He Obin npeacTtasneH). Cpeaun BHELHUX NOMOXWUTENbHbIX MOTMBOB Y 54,2% cTyaeHToB 4-ro Kypca
HeT Kkakoro-nnbo opHoro npeobnagalrollero, y OCTanbHbIX — 3TO MCMNOMb30BaHWe MPodeCccnoHanbHbIX
3HaHUN Ha npakTuke (25%, YTO 3HAYMMO MeHbLue, YeM Yy Apyrux rpynn ucneityemblx, p < 0,01). Cpeaun
BHELIHMX OTpuULaTeNbHbIX MOTUBOB Yy GONbLUMHCTBA TOXEe He onpegeneH npeobnagatowmi (87,5%), 4to
Gonblue, Yem y apyrux rpynn ucneityemblx (p < 0,01); Ans octanbHbIX — 3TO NpecTuXk (8,3%) 1 BO3MOXHOCTb
yexatb OT pogutenen (4,2%). Takass He4YeTKOCTb BHELHMX MONOXUTENbHBIX MOTUBOB, WX crabas
AnpdepeHUnpOBaHHOCTL Y CTapLUEKYPCHUKOB CBUAETENLCTBYIOT O BTOPUYHOM Kpu3uce npodeccuoHanb-
HOro CaMOCO3HaHMSA U BO3MOXHOW NepecTponke npodeccnoHansHon MmoTtmsaumu. MNpn aToM Ha 4-M Kypce
G6onblwmnHCTBO  (95,8%) wMeloT Gornee  BbIpaXeHHble  MOMOXWUTENMbHbIE BHELUHWE MOTMBBI, 4YeM
oTpuuartenbHble. B uucne BHYyTpeHHUX couManbHO 3Ha4YMMbIX MOTMBOB Haubonee npencTaBneHbl:
npuHeceHne nonbk3bl Nogam (65%), goctmxkeHre npodgeccrmoHanbHoro mactepctea (20%), oTBeTCTBEHHadA
pabota (5%) nnbo BaxHbl Bce MOTMBbI (10%). Mpun 3TOM y BCeEX CTYAEHTOB BHYTPEHHNE MOTMBbLI Npodeccun
ncuxornora npeobnagalT Hag BHewHuMW. Cpeam BHELIHWX MNOMOXMUTENbHBIX MOTMBOB npeobnagaet
ncnonb3oBaHWe npogeccuoHanbHbIX 3HaHWA Ha npaktuke (85%), B MeHbLlen Mepe — BbiCOKkas onnarta
Tpyoa (10%). Cpeou BHeLWHUX OTpuLATENbHbIX MOTMBOB B Haubornbluel CTeneHu npeacTaBrneHbl
ob6cToaTenbcTBa (30 %), 4TO Bbile, YeM y Apyrux rpynn ucnbityembix (p < 0,05).

Mbl MOXeM ckasaTb, YTO B HE3aBMCUMOCTM OT roga oby4eHus Ansi CTyAEeHTOB-NCUXOMOroB C Bbl-
COKMMW NMoKasaTensMmn NCUXONorM4eckon roTOBHOCTU, XapakTepHO npeacraBneHne o cebe, kak o ncmxonore
B HacTodaweMm, ngeHTndurkauusa cebs ¢ npoeccren, BbICOKUN YPOBEHb BbIPaXXEHHOCTU MHTEPECOB U CKIOH-
HOCTen K BblOpaHHOW npodyeccun; B TO BPEMSA KaK Ansl CTYAEHTOB-MCUXOSOrOB C HU3KMMWU nokKasaTensiMmm
MCUXOMNOrMYECKON rOTOBHOCTU K NPodyeccMoHarnbHOW AesATeNbHOCTU CBOMCTBEHHbI npeacTaBneHusa o cebe
Kak O ncuxonore AOBOSIbHO pa3mblThl U Anddy3Hbl, He chopMMpPOBaHO YETKOE NpencTaBneHne o dyayuien
OesaTenbHOCTH.

MoxHo cgenaTtb BbIBOA 4TO, B nepuod obydyeHus CTyAEeHTOB Kak Ha MepBOM, Tak U Ha BTOPOM U
TpeTbeM Kypcax B UX MPEeACTaBreHusX O cneumanucta-ncuxorora Havbonee sHauMMbIMy NPU3HaOTCA crie-
AyloLme kavecTsa: npodeccmoHanbHble 3HaHUS Y HaBbIKW, KOMMETEHTHOCTb, YMEHWE CryLlaTb U NOHUMaTh
Apyrux noaen, nobosb K MoAsM, pa3BUTble KOMMYHUKATUBHBIE M UHTENMEKTyanbHble cnocobHocTu. MNpu
3TOM, MHTENNEKTyarnbHble Ka4ecTBa JIMYHOCTN OLIEHNBAIOTCH MNEePBOKYPCHUKaMM Kak NpPodeccrMoHanbHo 3Ha-
YMMble KaK ANns ncuxonora-uccnegosarens, Tak 1 Ana ncuxonora-npaktuka. Kpome toro, Ans gesaTensHocTu
ncvxornora-uccnenosartens Heobxoaumbl, MO MHEHUIO CTYAEHTOB, pa3BuTble CBOWCTBA NUYHOCTM U Habnto-
AaTenbHOCTb; ANS ncuxonora-npakTmka — 3MOLMOHarnbHble U CEHCOpHble kadecTBa. K TpeTbemy Kypcy oby-
YeHus1 BO3pacTaeT afeKBaTHOCTb MpeAcCTaBMeHW CTYAEHTOB MPeACTaBreHUsIM SKCMepToB O neparore-
ncvxonore.

Cnucok nurtepartypbil:
1 KoutoHac P. lNMenxotepaneBTnyeckne rpynnbl: Teopus U npaktuka. — M.:Akagemumdecknii npoekt, 2000.—
25-32c.
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AHHOTaUuA
byn makana Tingik emec mMamaHAblK CTyAeHTTepiHe LeTen neKkcuKacblH OKbITYAbIH Herisri MacenenepiHe,
COHbIMEH KaTap TiNAik eMec MamaHAblK CTyAeHTTepiHe afbINLbIH TiMiHiH NEeKCUKacblH OKbITYAbIH TUiIMAINiriH
apTTbIpy MakcaTbiHAa 94iCTEMENIK YITIMEH XaTTbIfyNiap MblcangapbiHa apHanfaH.
TyniH ce3nep: WeTennekcukachl, TingikemecMmamaHablk, agictemenikmogens, EL okbiTyagictemeci

AHHOTauus
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KnioueBble cnosa: MHOCTpaHHaA InekKcuka, HernmmHreBuctun4eckme crneunaribHocTun, metognyveckad MoAderlb,
MeToauKa O6yHeHVIF| aHFﬂMVICKOMy A3bIKY.

Abstract
This article is devoted to the main problems connected with teaching foreign vocabulary to students of non-
linguistic specialties, as well as a methodological model and examples of exercises in order to increase the
effectiveness of teaching English vocabulary to students of non-linguistic specialties.
Keywords: foreign vocabulary, nonlinguistic specialty, methodological model, methods of teaching EL.

Nowadays, employers put forward new, broader requirements for specialists who speak foreign
languages. An efficient specialist must know at least one, or even better, two foreign languages. The
expansion of Kazakhstan international cooperation in all areas of the economy and education, the current
situation in the labor market requires from a future specialist a good knowledge of a foreign language. When
applying for a job, the knowledge of foreign languages is increasingly a competitive advantage. It should be
noted that the study of English at the elementary and pre-intermediate levels practically does not differ
whether it is a linguistic or non-linguistic specialty.

Increasing the effectiveness of teaching a foreign language to students of non-linguistic specialties is
one of the urgent tasks for modern methodological science. With the rapid development of modern techno-
logies and their widespread use in the economic and educational spheres, proficiency in a foreign language
becomes a real necessity, which is confirmed by the qualification requirements for specialists.

According to O. Gavrilova, there are several problems in teaching English among students of non-lin-
guistic specialties, that hinder the effective learning of a foreign language. The problems are as follows: [1,
c. 42]

— alimited schedule of hours allocated for the study of a foreign language;

— insufficient number of modern textbooks and educational materials in English ;

— insufficient use of audiovisual means and multimedia technologies, which allow to rationally organize
the educational process, both within the framework of classroom studies and in the students’
independent work.

— low level of students' motivation to learn a foreign language, due to the lack of continuity in the
«school-university» system, when the university program, repeating the school program, does not
open up new perspectives and opportunities for students in learning a foreign language as a means
of acquiring new knowledge.

Another a common problem in the presentation of lexical material in most textbooks is the use of
such techniques as: a) students are offered a list of words for memorization; b) words to be memorized as
they appear in the exercises.

Unfortunately, this method cannot prevail in the system of teaching a foreign language vocabulary,
because the development of knowledge, skills and abilities in this area involves the use of a systematic
approach. In modern textbooks, words are traditionally not related to the topic are being studied. These
words are rarely found in authentic texts, which means that they are seldom used. Accordingly, the teacher
often has to correct the word lists, proactively build the educational process to meet the program
requirements of the educational organization.

Thus, the studied word correlates with one specific word of the native language, as a result of which
due attention is not paid to the peculiarities of the foreign lexical system, which leads to interference and
lexical errors in oral and written speech. [2, ¢.56]

Undoubtedly, the effective mastering of foreign language vocabulary by students depends on the
teacher. In the process of teaching a foreign language vocabulary, the teacher should clearly set the tasks of
expanding and deepening lexical knowledge, improving the lexical skills and abilities of students of non-
linguistic specialties, as well as helping to master the strategies and tactics, thanks to which both the teacher
and students will be successful in teaching and learning a foreign language.[3, c.23]

In order to effectively organize the educational process, the teacher needs to create his own
methodological model to develop language and speech skills, thanks to which the educational process will
be systematized and the learning process will be effective.

Thus, having analyzed textbooks for teaching English vocabulary to students of non-linguistic
specialties, it was decided to create a methodological model, which includes the following methods, which
were selected in accordance with the positions of S.I. Lebedinsky and L.F. Herbika:

1. Grammar-oriented method. In this case, the emphasis is laid on the language system, its
knowledge is considered a necessary condition for language proficiency as a means of communication; the
main object of study is grammar, which is likened to logic, and vocabulary is viewed as an illustration of
grammatical phenomena: translation, grammar-translation, comparative, consciously comparative,
transformational.

2. Behavioral (mastery of speech is based on the stimulus-response paradigm): structural,
audiolingual, cognitive.
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3. Communicatively oriented method (the key principle is the principle of active communication; the
process of learning a foreign language is a model of the natural process of communication in this language):
audiovisual, integral, consciously practical, communicative, communicatively individualized and active
method with suggestive elements.

4. Intensively-oriented method (accelerated acquisition of oral types of speech activity, i.e. speaking
and listening): suggestopedic, emotional-semantic, method of activating students reserve capabilities,
intensive method of teaching, suggestocybernetic, i.e. teaching the spoken language using immersion
method.[4, c.16]

Let’s take an example of grammar-oriented method. To illustrate the grammar-oriented method was
chosen an English textbook, the authors of which are N.A. Bonk, G.A. Kotiy, N.A. Lukyanova. The
grammatical theme is «HacToswee Bpems rpynnbl Indefinite (The Present Indefinite Tense) n Hapeuune
HeonpeaeneHHoro BpeMeHu» [5, . 83]

The text «We learn foreign languages» is given and followed by questions to the text and an
explanation. In this section the following exercises were presented:

1. Put the following sentences in negative and interrogative forms. (I often meet this engineer here)

2. Read the following sentences, replacing the adverb often with the adverbs given in brackets (Do
they often come here? * Sometimes, always, usually)

3. Answer the questions. (What do you read every morning?)

4. Translate the following sentences, paying attention to the tense and mood of the predicate verb.
(Omkpolme sawiu mempadu, noxasyticma)

To develop grammar skills while teaching a foreign language it is important not only to
formproductive skills in speaking and writing, but also to understand the speech of other people while
listening or reading a text. An insufficient level of grammatical skills becomes a barrier to the formation of not
only linguistic, but also speech and socio-cultural competence.

Behavioral method can be represented by two approaches. For example, a structural approach with
is a set of functional transformations of the original structure, including, in addition to affirmative and negative
structures, questions of all types and answers to them. For the presentation of the exercises, an English
textbook was considered, the author of which is A.P. Starkov. [6, ¢.53]

For example: The book is on the desk. The book isn’t on the chair. Is the book on the desk? - Yes, it
is. (No, it isn’t.) Is the book on the desk or on the chair? - The book is on the desk. Where is the book? - It's
on the desk.

This approach involves conditional speech and genuine speech exercises, the correct selection and
organization of which ensure the mastery of linguistic material for the purpose of its communicative use.

The second approach can be called Cognitive approach which is applied to teaching a foreign
language. Cognitivism means that the study of a particular linguistic phenomenon should rely on the mental
processes and actions that underlie the understanding and use of this phenomenon in speech. Here are
some examples to support this statement. [7]

1. Exercises for the development of lexical memory and the creation of a cognitive word. (remember
the words that contain mm)

2.Exercises to develop linguistic creative thinking (make up as many verb phrases as possible with
the following keyword; select words in brackets that can be combined with the keyword).

3. Exercises for predicting words and phrases (find the ending of proverbs).

4. Exercises for coding lexical material (carefully study the city plan and find cultural institutions
there; listen to the words on the topic, select the visual images shown in the pictures for them).

The third type of the approaches to teaching language and speech is communicatively-oriented
method. It can be illustrated by the following example of a methodological model:

Exercises for teaching dialogical speech «from the outside»:

— listen to the dialogue, compose a similar one on the same topic;
— listen to the beginning of the dialogue, compose its end;
— listen to the soundtrack, film fragment, retell the conversation of the characters;
— highlight new information for you;
Exercises for the perception of dialogue speech when participating in a dialogue:
— listen to a series of taped questions. Give detailed answers in the pause allotted for this;
— listen to the beginning of the dialogue, continue it in pair work;
— Exercises for teaching the perception of monologue speech:
— listen to the text, answer the questions in detail;
— watch the film (filmstrip), explain its main idea;
— select pieces in a speech message and head them;

Another method called intensively-oriented uses the following exercises and assignments:

1. Exercises to put the students in a situational-thematic situations in which researchers find
themselves abroad with the following tasks:
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— choose a situation in order to create a dialogue (arrival, acquaintance; on city streets; stay in a hotel,
in a scientific laboratory, conference hall; on a visit, receiving guests; in a restaurant, at a banquet; in

a store)

2. The activities such as watching films, videos in English in order to increase audio perception of the
students can refer to the intensively-oriented method too

— checking the understanding of the main content and the language and speech means used in the
film.

— discussion; description of the scene, characterization of the characters in the video, organization of
discussions, analysis of what is happening on the screen.

— role-playing game based on the plot or situation of the video film. [8, ¢.172]

Out of the whole variety of methodological approaches and teaching techniques there can be used a
number of teaching activities for developing the foreign language vocabulary among the students of non-
linguistic specialties. The propose methodological model can be based on the following methods and can
include the following teaching techniques:

INFORMATIVE SECTION OF ACTIVITIES

The informative sectionof exercises provides an opportunity to get acquainted with new vocabulary
before starting to study a particular topic, which in turn will help students understand a new topic more
effectively.

Exercise 1. Look at the expressions to express youropinion

In my opinion,

To my mind,

From my point of view,

My view / opinion / belief / impression / conviction is that

| would say that

Exercise 2. Write down the new expressions in your dictionary

Exercise 3. Read the dialogue

Hannah: In my opinion, the good school is the one that makes a balance between discipline and fun

Amy: | completely agree with you, Hannah. Too much focus on discipline can make a school look
like a prison and excessive focus on fun makes it a park rather than a school. So balance is better

Paul: I'm sorry to say, but | totally disagree with you. What is the point of fun in a school? To my
mind, the good school is the one where you don't have to study such useless subjects as foreign languages

Amy: | don't agree with you, Paul. | think foreign languages are very important nowadays

Hannah: You are right, Amy. There is no good school that doesn't teach foreign languages today. [9]

APPLICATION SECTION

The application section is used to memorize certain, just learned vocabulary. The repetition of the
studied vocabulary makes it possible to better understand how to use words and expressions.

Exercise 4. Read the conversation and underline the expressions that are used to give opinion,
agree or disagree
Exercise 5. Fill in the chart with the expressions you found in the exercise 1.

Table 1
Opinion Agree Disagree

Exercise 6. Add other expressions that express the ideas above, but that are not used in the
conversation

TRANSFORMATION SECTION

The transformation section allows students to complete tasks on their own, as well as to show how
well the vocabulary was learned based on exercises to express their own opinion.

Exercise 7. Note down your answers to the questions below in the column marked “Me”

Table 2
Questions Me My partner
What is the best way to learn
English?

What is the best film genre?

What is the best way to relax?
b) Ask the questions to your partner and note down the answers in the last column. When your

partner expresses his/her opinion ask him or her to give a reason for their answer. [10]

Exercise 8. Answer the following questions using the expressions to give opinion.

1. Which do you find more exciting, dancing or playing football, and why?

2. Is it good for children to watch TV?

3. Do you think it is good to keep animals in zoos?
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4. Do you think walking to school is fun?

COMMUNICATIVE SECTION

In the communication section, students learn to communicate and build dialogues. Thanks to this
section, students have the opportunity to use the studied vocabulary both orally and in writing.

Exercise 9. Divide into groups of three and play the roles of Amy, Hannah and Paul.

Exercise 10. Think up a continuation of the dialogue.

CREATIVE SECTION

In the communication section, students learn to communicate and build dialogues. Thanks to this
section, students have the opportunity to use the studied vocabulary both orally and in writing.

Exercise 11.Make up a dialogue between two friends who are arguing about fast foodusing as many
phrases from the list below as possible: I strongly believe that, | really feel that, that’s a good point, no doubt
about it, I'm afraid | disagree, what are your thoughts about that?, don’t you think? | don’t think so.

Exercise 12. Write a short text on the topic “Is social media damaging to our personal
relationships?” using the expressions to give opinion.

To sum up, in order that upon completion of a long and continuous study of a particular foreign
language, students of non-linguistic universities could communicate in this language, realize their speech
intention to establish contact with native speakers of another language and culture, express their attitude and
opinion to what they saw, heard, read etc., it is necessary to use various teaching methods, since effective
mastery of foreign vocabulary implies teaching students of non-linguistic specialties using various methods
and approaches that contain a grammatical component, a communicative component, a suggestopedic
component, etc.
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KocTtaHainckuin permoHansHbIi yHUBEpCUTET
uMm. A.BainTypceiHoBa, 1. KoctaHai, KazaxcTtaH

AHHOTauUuN
AKTyanbHOCTb U Lenb: B cTaTbe 060CHOBaHa akTyanbHOCTb MCCNeAoBaHus pedhrnekcun B negarorm4eckomn
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