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Kargaiimap J1a Ke3-KelreH Koramja Ke3zecin
xartanpl. OChIHAAN KYKBIK OY3YIIBIIBIKTapIbIH
CaHbIH a3alTy YILIIH KYKBIK KOpFay OpraHia-
PBIHBIH IYPHIC KbI3METI OipiHIII OpbIHAA OOJIBII
OTBIp. O3 PYHKUUSIIAPBIH OPBIHAAY KE31HIE KY-
KbIK KOpFay OpraHjapbl KbI3METKepiepi *Keke
6acKa KOJI CYKNayIIbIIBIKThI MIEKTEY1e HOpMa-
Japabl KaTaH CakTarl, oJIapsl TYPhIC KOJAaHCca
HYp YcTiHe HYp Oonap exi.

OJIEBUETTEP TI3IMI

1 Kazakcran Pecmy6nukaceiabiy KoncTu-
Tynusicsl 1995 sxxpurrsl 30 TaMbI3bIHAH.

2 MexayHapoAHbIE aKThl O IpaBax Yeso-
Beka: COOpHUK TOKYMEHTOB. - M.: M3narensckas
rpynna HOPMA-MH®PA, 1998. - 784 c.

3 M. xenuc, P.Ksii, O.bpenmu. Espo-
neiickoe mpaBo B obsactu mnpas yenoseka ([Ipak-
Tuka 1 koMmMmenTapun) / [lep. ¢ anrn. — M.: «IIpa-
Ba 4yejgoBeKa», 1997. - 640 c.

4 http://infobank.kz/zftp/pravadeloveka
1998 oxpurmelH 11 TaMbeI3bIHAA KaOBLIIAHFAH

AJzaM KYKBIKTapbl MEH HeETi3ri OOCTaHIBIKTaphl
typansl Toyenciz Memekertep JlocTacThiFbl
(TM) KoaBeHITHSCHI

5 Kazakcran PecryOnuKkachIHBIH KbIJIMBIC-
THIK iC JXyprizy komekci. — Ammatsl: HOpwucr,
2010.—-456 6.

6 http://e.gov.kz/wps/portal/govnload?page
«KpIIIMBICTBIH XacalyblHa CE31KTiIep MEH alblI-
TaTylbUIapAbl KY3€TTe YCTayIblH TOpTiOl MeH
maptrapel Typaisl» Kazakcran PecmyOnmkachi-
HBIH 1999 xpuiably 30 TaMBI3BIHAAFEl 3aHBI

Pesiome
B oannou cmamwve paccmampusaromces
HeKomopbule MelCOYHapoOuvlie U HAYUOHATbHbIE
HOpMbI, 02paHudUarowue npasa HenpuUKOCHOBeH-
HOCMU TUYHOCMU 8 Y20JI08HOM Npoyecce.

Conclusion
This article considers some international
and national norms which limit the right of
persons inviolability in the criminal process

THE APPROACHES TO DEVIANT BEHAVIOR OF THE CHILDREN
ON THE WORKS OF THE AMERICAN RESEARCHERS

Sizonenko A.M.

H.Sheldon  (Washington), = W.Sidney
(New York), B.Donovan (New York), L.Cer-
vantes (Michigan), H.Mackintoch (Washing-
ton) — these names of American authors
connected with the investigations on the prob-
lem of deviant behavior in various forms:
disadvanced, dropout, school-levers, neglected
culturally and economically and others.

H.Sheldon considers that ‘the disadvan-
taged child is, in general, that child for whom
the expression of public purposes is inadequate
for whom there does not seem to be a clear path
to some economic place in society, who grows
up peeling excluded ratter than included in
American society, or who is at risk because of a
variety of family crises, handicaps, or health
factors’ [1,2]. The child who is seen as disad-
vantaged is that for whom the family cannot or
doesn’t provide a ‘normal’ or ‘average’ amount
of care and upbringing [1, 3].

By W.Sidney the disadvantaged those
who come from homes where money is plentif-
ul but where love is lacking. The child from a
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broken home may also be considered disadvan-
taged [2,5].

The curriculum must be adapted to the
special needs of the child so that he will become
a useful, productive member of society [2, 18].

H. Mackintoch states: ‘severely disadvan-
taged children lack the environmental back-
ground provided by more fortunate families and
communities from which language facility and
other school foundations emanate ’ [3, 1].

Dr B.Donovan writes that there are child-
ren who are neglected economically. There not
necessary the same children who are neglected
culturally, but economic and cultural neglect
usually go hand in hand [4, 50].

L.Cervantes gives the typical characteris-
tics of dropouts [5, 198-199]:

e Failure of one or more school years,
85% of dropouts behind one year; 53%— two or
more years.

e Frequent change of schools.

eFeeling of ‘not belonging’ (because of


http://infobank.kz/zftp/prava4eloveka
http://e.gov.kz/wps/portal/govnload?page

'YMAHUTAPJIbIK 3EPTTEYJIEP

'YMAHUTAPHBIE UCCIIEQOBAHUA

size, speech, personality development, nation-
nality, social class, family disgrace, dress, etc).

e Father figure weak or absent.

¢ Education of parents at 8 grade level.

e Friends not approved by parents.

It’s neccery to set attainable goals for the
students [5, 210].

Here we illustrate comparative table of
characteristics of dropouts with graduate

Table 1. Psychological tendencies of the dropout

Type of the students
Dropout | Graduate
Characteristics
Antagonistic Cooperative
Concrete Abstract
Radical Conservative
Disadvantaged Satisfied
Proletarian Capitalistic
Antisocial Prosocial

Due to the table we can notice contrast
distinqwish between dropouts and graduate-
progressive (dropouts) and negative (graduate).

R.Walker schows how the problem of deviancy may begin evolve as follows which we can

illustrate on the table 2 [6, 2-3].

Table 2. The evolving of the problem of deviancy

Stage of
deviancy

Escalating of deviancy

Factor

1

The student lacks the basic scholastic skills,
reading, writing, speaking, computing and dosn’s
learn at a normal pace. His inability to learn at
acceptable rates contributes to low achievement.

Pedagogical

Low achievement is not rewarded and the lack of
reward contributes to the students dissatisfaction
with school.

Pedagogical

The student’s need for success is not met by the
school, and he turns to other sources for success
and fulfillment.

School

The schools and parent the student from breaking
away from a situation with which he cannot cope.

School and Parents

The student chooses to withdraw or stay away from
school. He no longer has a feeling of acceptance or
self-esteem.

Psychological

He develops an unfavorable attitude forward
teachers and school system.

Person

Finally, he is a major problem for the school, his
parents, and society.

Social

Environmental or situational factors and
personal characteristics are often listed together
but it seems more appropriate to consider both
areas separately.

Environmental or situational factors that
contribute to the development of personal cha-
racteristics possessed by academically disad-
vantaged youth are [6, 3] —

¢ Gradually evolving of inability to learn.

e [rregular school attendance and frequent
tardiness.

e Performance consistently below potential.

e Little participation in extracurricular
activities.
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e Behavior problem requiring disciplinary
measures.

e Unhappy family situation.

e Friends not school — oriented.

eEducation held in low esteem by
parents.

e Few reading materials in the home.

e Poor health.

e Parents lack occupational skills.

e Family income low.

e Live in depressed dreas.

Personal characteristics associated with

rural academically disadvantaged youth are as
follows [6, 4] —
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e Limited ability to use the basic scholas-
tic skills.

e Limited perception of the value of an
education.

¢ Lack of motivation to learn.

e Weak self — image.

e Lack of self — confidence.

¢ Dependent upon others.

e Low levels of aspiration.

e Short interest spans.

e Argumentative and hostile or passive.

¢ Resentful of authority.

Finally, it’s a major problem for the
school, the parents and society.

The authors consider that environment
plays an important role in educational and vo-
cational development of disadvantaged youth.
But the teacher often has influence over the
community environment. By taking part in
community action he can provide favorable
conditions in which students will be successful.
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Tyiiin
Maxkanaoa owcemkinwexmepdiy  Oesuanm-
mbvl KOpIHICMEPIHIY 2p MypAai mypaepi wemen
sepmmeynepinde AKIlI-mwviy mynnezizoepi, ag-
MOPIILIK MACIN0epOiy Heumpanu3ayusiiay epex-
wenikmepi He2i3inoe Kapacmvipaaowvl.

Pe3zrome
B cmamve paccmampusaromces pasnuunvie
Gdopmbl  0e8UAHMHBIX NPOSGIEHUL NOOPOCHKOS
Ha mamepuane OpUSUHATbHBIX UCTOYHUKOB 3ap)-
OENCHBIX AMEPUKAHCKUX UCCAE008AHUL U 0COOEH-
HOCIU A8MOPCKUX NOOX0008 NO UX HeUMpaIu3a-
yuu.

COBPEMEHHBIE KOHLEIIITHH COLNHUHOJIOI'HH HCKYCCTBA

IMleBuenxo JI.S1.

Couunonorusi UCKyccTBa MpOIIa JOJTUN
MyTh OT MEPBBIX OOIIECOIHATBHBIX MPO3PEHUN
BHYTpPHU ICTETHKH, TEOPUU UCKYCCTBA, (PHIOCO-
(bun 10 CO3HATENHHOTO BBIJCICHUS B OCOOYIO
Hay4HyI0 OTpacib. BeuHas mpoOnema «wc-
KYCCTBO M OOILIECTBO» CBOMMHU KOPHSIMH YXO-
U0 B KJIIACCMYECKYIO JPEBHOCTh, B YaCTHOC-
TH, B COLIMOJIOTMYECKHE KOHLEMIUH OO0IIecT-
BEHHOM XM3HM HUcKyccTBa Ilnarona u Apucro-
Tenst. MecTo uCKyccTBa B 0Opas3lloBOM Trocy-
napctBe [lnmaToHa, m0Cyr M €ro KayecTBO Kak
HEMOCPE/ICTBEHHBIM  MOJUTUYECKUN  BOIPOC,
HCKYCCTBO Kak ciyra CripaBesIMBOCTH M 3aKO-
HOJIaTeNIbCTBA — BOT MEPBbIE aCMEeKThl COIIHOI0-
TUYECKOTO BHUJICHUS XYJI0KECTBEHHON >XH3HU
obmectBa. XVIII Bex moaBen UTOTH CyIIeCTBO-
BaHUS 3TOM TPaJULMU, MAKCUMAJIbHO YyCHIMI
TEHJCHILIMIO aHallu3a MCKYCCTBAa KaK SIBICHUS
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KyJbTYpbl B IIE€JIOM B CBSI3U C COLUAIBHBIM
MIPOTPECCOM.

B cepenune XIX Beka IMpOUCXOAUT pes3-
KHH KaueCTBEHHBIN CABUT B OCMBICIICHUN TUHA-
MUKH B3aUMOOTHOIIIEHUI UCKYCCTBA M OOIIECT-
Ba, IMO3BOJISIONIMN TOBOPUTH YK€ O Hayajie
dbopMupoBaHus 0co00i 00NacTH 3HAHUS BHYT-
pu Hayk 00 uckyccrBe. CTpeMIIeHUE «HE Mpe-
MUCHIBATh MPaBUJIa», a ONMUCHIBATH 3aKOHOMEP-
HOCTU TIPUCYTCTBYET BO BCEX MO3UTHUBUCTCKO
COILIMOJIOTHYECKA OPUEHTHUPOBAHHBIX paboTax
toro BpemeHu. [lyTh mpeoOpazoBaHus dCTETH-
KU, JKeJIAloNIei 0TBeYaTh 00IIEMy AyXy BpeMe-
HU W TOTPEOHOCTSM TPAKTUKH, HAMETHI TIep-
BbId COLMAJIBHBIA IICHUXOJOI HCKyccTBa M.
I'toiio. «KoHuenmus UCKyccTBa, Kak U BCe ApYy-
rue, JOJDKHA Bce Oosiee U Oojiee MPUHUMATH B
pacyer 4YeIOBEYECKYI0 COMMAAPHOCTh, B3aUM-
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