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'YMAHUTAPHBIE UCCIIEQOBAHUA

3a (U3UUECKOT0 HACWIHA (PAKTHUECKH HCKITIO-
YyeHa (XOTS U UMEET MECTO B UCKITIOYMTENbHBIX
ClIy4asix), TO TOAPOCTKH OOpaiaT o0codoe
BHUMaHUE Ha TO, KaK Yy4YUTeNsl COOIIOAAIOT
TPaHMIIBI, OYEPUYMBAIOIINE JUYHOCTHOE IIPO-
CTPaHCTBO KaXKJIOTO YYEHHKA. ITO JaeT UM BO3-
MOXKHOCTh C(POPMHPOBATH UyBCTBO COOCTBEH-
HOTO JIOCTOWHCTBA, YBa)XKEHUS K ce0e U K JIpy-
ruM. [loATOMYy CTOJTKHOBEHHE C YHUXEHUEM
JUYHOTO JOCTOMHCTBA, OCKOPOJICHHE TNYHOCTU
CO CTOPOHBI YYHTEJICH TMOAPBHIBAET JIOBEPUE K
JEKIapUPYEeMbIM B3POCIBIMU TMPUHIUIAM TYy-
MaHHOTO OTHOMmEeHUS. JlehuuT corpytHuIeCT-
Ba M JIOBEpUS APYT K JIPYTY MEXIY YUUTEIIMHU
Y TIOAPOCTKAMH MPUBOJIUT JETEH B TPYIITY pPUC-
Ka, JleaeT UX MEHEe CaMOCTOSTeNbHBIMH B
yueOe u moBeneHud. Pe3ynbrarhl ucciemoBa-
HUSL Cpeld YYMTeJed TakKe IMOKa3bIBAIOT HX
00IIyI0 OCBEIOMJICHHOCTb B BOIIPOCAX HACHIIUS
cpenu JeTedl M MyTAX paspelieHus HTaHHON
npoOJeMbl. YUHUTENsI CYUTAIOT, YTO HE0OXO0aU-
MO y4YacTH€ KOMIIETEHTHBIX CIICLUATINCTOB B
BOOPY)KEHUU YYUTEJNEH YueOHBIX 3aBeICHUUN
HEOOXOJUMBIMU 3HAHUSIMU O KOHCTPYKTHBHOM
0OIIIEeHNHU U TTIOBEJICHUHU.

Takum 00pa3oM, HEHACHJIbCTBEHHBIE OT-
HOIIICHUS JTIOJDKHBI CTPOUTHCSI HA YMEHUU B3au-
MOJICCTBOBATh C JPYTMMHU JIOABMH Ha OCHOBE
00111eYeI0BEUECKUX IIEHHOCTEH C Y4eTOM KOH-
KpPETHOW CUTYyallud U MHAWBHUIYATbHOCTH KaX-
JIOTO W3 YYaCTHUKOB B3aMMOJICUCTBUS, O€3 HC-
MOJIb30BAHUS OTKPBITHIX M CKPBITHIX (OPM MpHU-
HYXJICHUS, HA CIIOCOOHOCTH K COTPYIHHUYECT-

By, CONEPEKUBAHUIO, COJACHCTBUIO, B3aUMOIIO-
HUMaHHUIO, HEHAaCWIbCTBEHHOMY pa3pELICHHUIO
KOH(IMKTHBIX CUTYyaIUi.
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Tyiiin
Maxkanoa adamuoly MiHe3-KYbleblHOASbl AYbIMK)-
WbLILIKMap maceneci c63 60aaovi, OUmMKeHi OYi COHebl
HCHLIOAPLL KONME2eH 3ePMmeyinepoiy, Ha3apolh 63iHe
ayoapyoa. Oneymemmix HOpManapobiy OY3bliybl pemik-
O0e MyCIHilemin MYHOQU ayblMKYULbLIbLIK OYKAPANbIK ClU-
nam anyoa.

Conclusion
The problem of the deviant behavior of a person is
considered in the article. The question has been taken
into account by many scientists for some years.
Deviation, considered as a breach of social standards,
takes a mass character.

THE INVESTIGATIONS OF ENGLISH RESEARCHERS
ON THE PROBLEMS OF DEVIANT YOUTH

Sizonenko A.M.

We examine the problems of deviant
youth presented in the works of English
researchers such as D.Leach, E.Raybould,
I.Wilson, H.Charles, S.Pat, S.Norman, C.Burt,
M.Cleugh, I.Hunt. Their works deal with
various forms of deviant behaviour of youth
(disadvantaged, difficult, troubled, backward,
slow-leaner) and author’s positions to these
youth.

Thus D.Leach and E.Raybould bring
together a mass of experimental evidence and
practical experience relating to the education of
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children with special needs in the ordinary
school. They give practical guidelines for the
planning of effective teaching for children who
appear ‘troublesome’, ‘slow’ or ‘puzzling’ in
school. The author’s believe firmly that the
ordinary school has a vast potential for
mobilizing resources for the benefit of children
with special needs.

They state that 10% of children in the
ordinary school population who exhibits by
their school behaviour and performance that
they have significant difficulties in meeting the
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usual demands of their school (1, 1). Such
difficulties by their investigations connects with
the following cases:

1) the relativity of problems;

2) compensatory interaction;

3) the teacher as experimenter;

4) structured teaching;

5) normalization and special educational
treatment (1, 3)

Viewed in this way the implications of
problem behaviour are that:

1) The child must have something wrong
with him (instead of something being wrong
with the way he is being taught, the organi-
zation of the school, the relationship between
the child and his teacher or the child and his
peers, etc).

2) An' illness' exists (e.g. ‘maladjust-
ment’).

3) Maladjustment is something teachers
have not been trained (nor have been expected)
to deal with.

4) ‘Maladjustment’ is something to be
wary of because of its deep and hidden source
which required specialist skills to incover (1,
26).

The book ‘The challenge of Incompe-
tence and Poverty’ by [.Hunt expresses the
main idea — the early experiences of these chil-
dren of poverty serve chiefly to unfit them for
adaptive coping with the schools as they fail , it
is hardly surprising that they lose hope, become
fed up with school, and drop out as soon as they
can. Once out, they have extremely little oppor-
tunity to gain, in turn, that competence required
for anything more than marginal employability
in the marketplace of our highly technological
economy; marginal employability not only fails
to bring the income required to buy the fruits
of our advancing technology that would enable
them to participate in the mainstream of our
society, it perpetuates the habits the thought,
and the sense of inferiority that tends to pro-
duce incompetence in the succeeding gene-
ration (2, 214). The author of this book offers
several recommendations in order what to do
(2,214):

1) to remove race completely as a barrier
to employment at all levels for those who have
the competence;
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2) to provide appropriate training and
counseling for those with levels of competence
such that they can be made employable in
existing niches of industry;

3) to create employment opportunities for
these with levels of competence too low up to
make them employable for existing industrial
openings;

4) to provide in some way incomes for
poor families adequate to permit healthful diets
regardless of the region of the country in which
they live.

English professor Burt in work on ‘The
Backward Child’ (3) describes the modern
methods of studying the school child are first
explained; and the testing of general intelli-
gence, school attainments, and special mental
capacities is described and exemplified.

The chief causes of backwardness are
examined; and the treatment of special types —
the dull, the nervous, the left handed, the
stammering child, the inattentive or forgetful
child — is considered in detail. Organization and
teaching-methods appropriate to backward
classes are fully discussed.

Dr.Cleugh Together with practical Eng-
lish teachers describe the peculiarities from the
point of view of the slow learner (4).

Dull children have few talents to help
them lead “full’ lives.

The idea of everyone being naturally
endowed with some gift is not borne out by the
experience of those who work with the dull.

Dull children are backward in everything.
They might be better at mutual skills than they
are at academic subjects, but their ability is
relative.

They are still not as good as bright child-
ren. No skills comes easily, imagination is often
limited to backward children are more
dependent on the friendship and acceptance of
others then are the intelligent. To be accepted
by the group in which we live and more is a
fundamental human need, but we are accepted
only in so far as our behaviour is acceptable.

Most of them will seek for notice and
acceptance. They might try the simple method
of buying friendship by sharing their money
and sweets. The joy of popularity won by this
method has driven many children to steal.
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Sometimes they try to win admiration by
flouting authority (4, 1-2).

[.Wilson  offers some  important
advantages for the methods of influence upon
the disadvantaged youth are following:

— to be honest,

— to be professional,

— it gives the children something to hang
on to (5,7).

H. Charles, S. Pat and St. Norman on the
book ‘Young Teachers and Reluctant Learners’
point that one of the most valuable elements in
the help we are able to give students is in
drawing their attention to the kinds of services
that exist for children in trouble and to do it at a
time when it really matters to them.

The authors offer some recommendations
for the young teachers how to work with the
children in order to avoid extremes:

— to try to introduce the children to a
wider range of cultural experience;

— to find some areas of interest which
they could share;

— often physical activities swimming, ice
— skating, fishing;

— to organize class-socially demanding (6,
100).

All children will suffer from any inade-
quacies in the preparations of teachers but of all
children the less able working class child suffer
most.

‘We recognize only too clearly that some
of the changes in our schools that are essential
to give the children any chance of a decent
education do not depend upon the school alone.

Society itself must change’ (5, 158) — the
authors have settled.

The teachers and educaters may take into
account the peculiarities of the devianced youth
in prophilactical work with them.
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Tyiin
Maxkanaoa owcemkinwexmepdiy  Oesuanm-
mbl KOPIHICMEPIHIY 2p mMypai mypaepi uemen
3epmmeynepinoe  AebLIWbIH MynHe2iz0epi, as-
MOPAbIK MACIN0epOiy Heumpaiu3ayuaiay epex-
wenikmepi He2i3iH0e Kapacmuipaaobvl.

Pezrome
B cmamve paccmampusaromces pasnuunvie
Gdopmvl  de6UAHMHBIX NPOSAGAECHUN NOOPOCHKOB
Ha mamepuane OpPUSUHAIbHLIX UCMOYHUKO8 AHe-
JIUUCKUX UCCNIe008aHULL U 0CODEHHOCMU A8MOop-
CKUX N0OX0008 NO UX HeUMpaiu3ayuu.

TLTI MEH COHJIECIM JKAHJIBI TYCIHIK
JKOHE OJIAP/IbIH APA KATBIHACBI

Hloanmaun6aena I'.0.

Tinmik KaTblHACKAa KATBICTBI KyOBLIBIC-
TapJbIH 1IIIHAE T MEH ceilyieyre COKIai eTe-
TiH Mocelesep *KOKThIH Kackl. COHABIKTaH Oy
MocenenepaiH 0achlH ambIll alyJIbIH MaHbI3bI
30p.

Tin MeH ceiiniey i FaasIMaap Kekae oipre
aNbIl KapacThIpca, Keile ekeyiH eki 0eyek Ky-
OBLIBIC €T TaHWABI. MoceseH, HEMICTIH Kep-
HEKTI JUHTBHUCI Bunveenom ¢hon [ymbonvom
MeH opbIC JUHTBUCI M.D.500ysn de Kypmens
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TIJ1 MEH COMeyi kKeKe-)KeKe aKplpaTa Keill,
oNapAbpl aZaMHBIH OHBI MEH KapbIM-KaTbIHA-
ChlHa OalIaHBICTBl KAKETTUIIKTEH TyFaH IPO-
1ecc JeT KapacThIpabl.

byn xeninae B. ['ymbonbar: «HeoOxoau-
Masi BCE TIOBTOPSIOIIASACS IESTEILHOCTD, YTOOBI
MOYKHO OBLITO IMO3HATH CYIIHOCTH XHBOH peyH u
CO3/1aTh BEPHYIO KapTHHY J>KHBOTO S3bIKa» —
nece, 1.D. boxaysn ae Kyptans tinai: «kak oec-
IPEPHIBHO TIOBTOPSIIOMIETOCS TPOIIECCa, OCHO-
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