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Abstract

This article discusses the importance of cognitive styles in teaching adults
foreign languages. The psychological conditions of the formative experiment that
contribute to the success of training are described. The results of experimental
work with adults throughout the language course are provided. Revealing the
characteristics of cognitive styles, the authors analyze the results from their
consideration in educational activities under certain psychological conditions, and
also reveal the success of adult learning.
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1 Introduction

Foreign language learning of adults should be based on specific principles and conditions
conducive to positioning the adult to further self-development and achievement of professional
goals.

Such a struggle with stereotypes, the introduction of new conditions can be accepted
positively if the adult's cognitive styles are taken into account during the learning process. They not
only help in the implementation of new material, its development and application, but also in
building a certain style of communication and behavior with the student.

All this, together, should lead to the success of teaching a foreign language, which is also
problematic for the teacher due to the subjectivity of the concept of «success». However, the use of
an individually-differentiated approach and network planning of the program helps to avoid errors
in work and lead an adult to the planned result in mastering the language level, combining all the
elements of the model into a single system.

Before conducting the formative experiment, we conducted a pilot study in which 60
respondents took part, among them: from 20 to 25 — 20 people (33%), from 26 to 30 — 10 (17%),
from 31 to 35 — 19 ( 32%), from 36 to 40 — 5 (8%), from 41 to 45 — 2 (3%), from 46 to 50 — 4 (7%).
The proportion of men is 47% (28 people), women — 53% (32). 30 volunteers who are currently
studying a foreign language course have completed a questionnaire created through docs.goog-
le.com. The remaining 30 respondents, randomly selected and suitable by age, passed the question-
naire offline. Both questionnaires were identical in composition and contained 10 questions that
provided information about the personal data of respondents, professional sphere of activity, interest
in foreign languages, cognitive styles.
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language. After analyzing the methodological material, we selected a communicative approach to
learning, the key purpose of which is the development of four aspects of the language: the ability to
communicate (speaking and writing), understanding the contents of the text, perception and
response to oral foreign speech. The work also uses an activity approach, which is reflected in the
practical application of the knowledge gained and emphasis on the active position of students in the
learning process.

The cognitive approach was selected in accordance with the stated topic of the dissertation
research, which considers cognitive styles of adults in teaching a foreign language. It was not by
chance that we selected an individually-differentiated approach, since it is applicable for conducting
individual lessons through online training on the Skype platform. Moreover, the training program
itself is organized using network planning. Thus, we get a single program that reflects the needs of
4 groups, depending on the cognitive styles. The network planning method is the management of
the implementation of the work plan based on the network model of the complex. It allows one to
improve the quality of planning and management, taking into account the dynamics, situation and
diversity of tasks more for an adult than internal motives [1].

After conducting a theoretical analysis, several cognitive styles were selected that would
appear in adults and manifest at all stages of the learning process:

— field dependence — field independence;

— 1impulsivity — reflexivity.

After conducting a pilot study, we selected the following combinations of cognitive styles:

1. field dependent impulsive;

2. field independent impulsive;

3. field-dependent reflexive;

4. field independent reflective.

The program develops the language level to B1, with the subsequent study of the B2 course.
At the same time, the student must have an A2 level at the beginning of the course. In total, the
program contains 8 models, which are equal to 8 weeks of the course, consisting of 24 lexical
topics, three topics per module.

3, 4 Results and discussion

At the end of the course program, an analysis was carried out, which showed the correlation
of cognitive styles in an adult and the success of training, taking into account the created
psychological conditions.

The program was attended by 8 adults with combinations of cognitive styles: field-depen-
dent-reflexive, field-dependent-impulsive, field-independent-reflexive, field-independent-impulsive.

Analysis of the implementation of current tasks showed that when working with field-
independent-reflexive performance averaged 97.5%. This is a responsive approach to work, a
deeper immersion in the material, and, combined with field independence, a desire to get to the
bottom of a problematic issue, as well as a quality such as minimizing errors, also helped adults to
feel successful learning a language. For field-dependent-reflexive types, tasks were fulfilled 95.5%.
In this situation, the reflective style helps an adult to better understand what is required of him, and
also, without limiting time, perform exercises with the least amount of mistakes, which also
increases confidence in his knowledge and skills, but in combination with field-dependent cognitive
styles, his dependence on the leading person — a teacher, it is difficult to move away from the
framework and patterns of exercises, consider all possible solutions, and also analyze what has been
done. Due to this, some tasks that were incomprehensible and not discussed in the classroom right
away remained problematic for the student. As a solution to this situation, specific recommen-
dations, instructions, as well as constant communication with the teacher to eliminate problems and
questions were made. Field-independent impulsive adults completed current tasks 90.5%. If we take
into account that field-independent adults are inclined to reason and discuss the materials of classes,
then we can say that in carrying out current tasks they tend to develop thoughts and meaningful

87












OMITNPUKATIBIK 3EPTTEYIIEP SMIMUPUYE CKUE UCCIIENIOBAHUA

1. before starting work with the program, it is necessary to identify the student's age, his
cognitive styles, as stated in the program, as well as the language level.

2. accounting for cognitive styles helps to organize a training program aimed at the
individual needs of the student;

3. cognitive styles provide assistance, first of all, for the teacher, helping him to adequately
perceive the actions of the student;

4. cognitive styles of adults are at the peak of their development, combining this with
existing experience, in aggregate this gives a clear idea of what the student needs specifically: his
goal, the trajectory of learning, the end result, the prospects for application;

5. essential component of working with adults is a favorable psychological environment
created by the teacher, which includes psychological support provided on an ongoing basis, as well
as situationally at the request of an adult;

6. the success of training should be assessed through objective and subjective criteria in the
aggregate in order to avoid distortions in the perception of the student's real achievements;

7. the subjective criterion for evaluating the success of training should include a personal
assessment of an adult over the course of his work. For this, it is necessary to constantly monitor his
condition, attitude to himself, to work, to his achievements, to the teacher. It is necessary to avoid
direct pressure, not to use criticism of the adult, but rather: improve his weaknesses with the
student;

8. when working with the final tests, it is also necessary to take into account all the condi-
tions that were given during the training, since the lack of a familiar environment can create a shock
situation, therefore, instructions should be given for the tasks in accordance with the cognitive
parameters of the adult student;

9. in the event of new conditions, training can be adjusted, so the use of network planning
programs can save time on preparation for the lesson, apply an individual approach in conjunction
with differentiated ones, and it’s more convenient to adjust the plan, adjusting it for a particular
student.

We conclude that the creation of certain psychological conditions in teaching adults a fo-
reign language, taking into account cognitive styles, leads to the success of students. They have
increased self-esteem, a positive learning experience, psychological relaxation, which leads to over-
coming the language barrier, self-confidence and ability, as well as motivation for promotion and
development. However, this result is possible only with prolonged psychological work: overcoming
fears, negative experiences, anxieties, low self-esteem, a few results, frequent repetitions, etc.

Taking cognitive styles into account requires the teacher to tailor the program to the student,
which is also considered quite difficult if there are several students or groups. For this, the method
of network course planning is well suited, which not only focuses on an individual approach, but
also includes elements of a differentiated one. For example, our program of teaching the German
language at level B1, designed for adults who own level A2, past this, their cognitive styles were
taken into account, according to which instructions for the tasks were given.

We can say that such work is rather immersed in the personality of the student, but with this
approach to learning, as practice shows, it is possible to achieve successful adult learning.
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CMATJINIA, T.H., KYJIPUIIKAS, M.H., CHJIEHKO, E.A.

KOTHUTHUBTI CTWIBJAEPAI ECKEPE OTBIPbBIII, EPECEKTEPAIH HIIET TUIIH
MEHI'EPYIHIH IICUXOJOTI'HAJBIK IHAPTTAPBI

byn maxanada epecexmepee apHAN&aH wem mijioepin OKbIMYO0ad MAHLIMOBIE CHIUIbOEPOIH MAHbBIZObI-
abigbl KapacmulpbLiadbl. OKbimyObiy commi O0NYbIHA bIKAAL ememiH KalblnmAacmuipyUuLbl SKCREePUMEe HIMMIY
MCUXONO2UANBIK Wapmmapvl cunammangan. Tindik Kypcma epecexmepmeH HCypeiziizeH maxcipubenix Hey-
MbicmapOsiy Hamuxcenepi keamipineeH. TanvimObIK cmunib0epoiy cunammamaiapuii auid Ombipbin, demop-
aap 6enzini 6ip NCUXONO2UALBIK HCAROATIOARVL OKY iC-apeKemiHOe KapacmulpyOvll HAMUM CeIePiH manoaiosl,
COHBIMEH KAMAp epecexmepae apHAI2iH OKbIMYOblH COMMINIciH auiaosl.

Kinm ce30ep: ncuxono2uanviy Hcagoaiinap, epecexmep, OKyOaebl #Cemicmix, uem miii, maHbiMObIK
CUTD.

CMAF.JII/IFI, T.H., KYAPUIIKAA, M.H., CWIEHKO, E.A.

INCUXOJOTHIYECKHE YCIOBHsI YCIEINIHOCTH OBYUYEHMNUSA B3POCJIBIX
NHOCTPAHHOMY SI3BIKY C YYETOM KOTHUTHBHBIX CTUIEN

B dannoii cmamve paccmampueaemes sHAYeHUe KOSHUMUBHBIX CIUIel 6 00YYeHUU 83D0CHbIX UHO-
cmpanubix A3vikam. Onucvli8aromes NCUXoI02u4eckie YCei06us QopMupyoueco IKCnepuMeHmda, cnocobem-
gyrowue ycnewHocmu obyyenus. [lpedocmasnaiomes pe3yiomamol IKCREPUMEHMATBbHON pabomsl co 63poc-
JBIMU HA NPOMSICEHUN A3bIK06020 Kyped. Packpwieas xapaxmepucmuxu KOSHUMUGHBIX CHue, aémopbl
AHATUSUPYIOM Pe3VIbMAMbl OM UX Y4emd 6 00pa306ameibHoli 0esmelbHOCHIL NPU ONPeOeIeHHbIX NCUXON0-
2UHECKUX YCAOBGUAX, (I MAKMHCE BbIAGIAIOM YCNEULHOCHb 00)YeHUs 83POCIBIX.

Knarwuesvie cnosa: ncuxonosuueckue yCioeus, 63pocivie, YCHEUWHOCMb 00yYeHUs, UHOCMPAHHIU
A3bIK, KOCHUMUBHBIIL CHIUb.
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PA3PABOTKA MOJEJIHN ®OPMUPOBAHUA _
BPEMEHHOU KOMIIETEHTHOCTHU BYAYIIUX YUUTEJEN

Aunnomauus

Cmamws noceauena uccied08anu npodiemvl 8PEMEeHHOT KOMNEMeHMHO-
cmu 6yoyyux ywumeneti. B Heil ymounsemcs onpeoeneHiue NOHAMUSL 8PEMEHHOU
KOMNemMeHMHOCHU NPUMEHUMETbHO K Yyumenim. B cmamove npedcmasiena paspa-
bomaunHas CMpYKMYypHO-QYHKYUOHANbHAS MOOElb  (POPMUPOGAHUL BPEMEHHOT
KOMNemeHmHOCmu 6yO0yuux yuumenei, pacnucanvl ee OCHOGHbIE KOMNOHEHMb U
QyHryun.

Knrwuegoie cnosa: epemenHas KoMnemeHmHOCHb, Yuumenn, npogeccuo-
HAIbHAS 0eAMENbHOCHIb, MOOEIb, KAPLEPHDIL POCHI.
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