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Abstract

This article considers main aspects of the development of value-driven
basis of prospective music teachers’ personality as a factor of multicultural
interaction. These aspects are of great importance in the implementation of
multiculturalism and are manifested in constant selection and accumulation of spi-
ritual and moral experience, including cultural samples and artifacts of various
historical eras. Multiculturalism appears as a consequence of expansion of ideas
about world’s musical cultures. Its content in professional and pedagogical prepa-
ration of prospective music teachers includes a set of interrelated elements of both
social (ethno-cultural, sociocultural, intercultural) and ideological types which are
based on the introduction into teaching and learning process of theoretical and
practical material, characterized by multicultural orientation.
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1. Introduction

In a modern society, teacher of music has a special role in shaping the culture of the younger
generation through the means of musical art. Respectively, professional and pedagogical trainings
of prospective music teachers should be directed, on one hand, to the use of music as a means of
intercultural dialogue, and on the other, to the development of the value-driven basis of personality,
which contributes to the increase in the level of multicultural interaction. In this regard, theoretical
statement on multiculturalism as an important component of professionalism, which was put for-
ward by Dmitriev, gains its significance. Proceeding from this statement, students of different spe-
cialties, especially pedagogical ones "must be able to work with people who are culturally different,
to understand human differences, to be tolerant of them, to be able to assert cultural pluralism in
society with their personal deeds and words".

2. Materials and methods

Multicultural education is based on the type of relationships which is reflected in the
international UNESCO document "Mexico Declaration on Cultural Policy":

1. Every culture represents a unique and irreplaceable body of values since each people's
traditions and forms of expression are its most effective means of demonstrating its presence in the
world.

2. The assertion of cultural identity therefore contributes to the liberation of peoples. Con-
versely, any form of domination constitutes a denial or an impairment of that identity.

3. Cultural identity is a treasure that vitalizes mankind's possibilities of self-fulfillment by
moving every people and every group to seek nurture in its past, to welcome contributions from
outside that are compatible with its own characteristics, and so to continue the process of its own
creation.

4. The universal cannot be postulated in the abstract by any single culture: it emerges from
the experience of all the world's people as each affirms its own identity. Cultural identity and
cultural diversity are inseparable.
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5. Special characteristics do not hinder, but rather enrich the communion of the universal va-
lues that unite peoples. Hence recognition of the presence of a variety of cultural identities wherever
various traditions exist side by side constitutes the very essence of cultural pluralism.

6. All cultures form part of the common heritage of mankind. The cultural identity of a
people is renewed and enriched through contact with the traditions and values of others. Culture is
dialogue, the exchange of ideas and experience and the appreciation of other values and traditions;
it withers and dies in isolation.

Musical education refers to a wide range of artistic and style phenomena, and that is why it
is multicultural in its nature. In terms of time, implementation of the principle of multiculturalism
manifests itself in the constant selection and accumulation of spiritual and moral experience, inclu-
ding cultural samples and artifacts from different historical eras. Such aspect of multiculturalism is
reflected to a greater extent in the content of musical subjects, which are being realized nowadays in
educational institutions of the Republic of Kazakhstan. In the aspect of space, multiculturalism
appears as a consequence of the expansion of ideas about the world’s musical cultures and it is
manifested in the inclusion of inherited cultural artifacts into the content of education.

The nature of work of future music teacher is that he/she fulfills the functions of the inter-
preter, and takes part in the performance of musical pieces of domestic and foreign authors. At the
same time, teacher carries out cultural and educational functions, which are aimed at showing the
audience musical and cultural interrelations. Thus, the musical culture of students can be defined as
the culture of values (spiritual, moral, artistic, civic, intonational and communicative), the culture of
tic perception and musical thinking, and the culture of musical activity. The culture of the value
relations involves upbringing of interest towards the highly artistic national and world musical cul-
ture (folk, classical, modern); the development of ability to comprehend its spiritual, moral-aesthe-
tic, ideological, emotional, vital content; the formation of a musical taste that makes it possible to
distinguish good from bad, beautiful from ugly, high from low.

The culture of artistic perception and musical thinking requires systematic development of
these basic musical and creative abilities of the individual in the educational process, based on com-
prehensive development of hearing, intonational culture of students, mastering of music language,
and constant enrichment of personal "intonational vocabulary". The culture of musical activity is
based on the developed musical perception and thinking, it presupposes mastering the methods of
musical activity in the process of modeling its main communicative links (composer-performer-
listener), expressive and meaningful intonation, indicative "key" musical knowledge and leading
skills, experience of creative activity.

The multicultural nature of music education is ensured by inclusion in its content national
musical heritage and achievements of modern musical culture, usage of cultural traditions of other
peoples, and adoption of other cultural instruments. Mechanism for the principle implementation is
a cultural dialogue unfolding in time and space. Implementation of musical education in accordance
with the requirements of principle ensures constant enrichment of students’ subjective culture.

At the same time, constant increment of musical artifacts into educational area actualizes
problem of a different kind. The increase of quantity of musical material is in conflict with tempo-
rary educational frameworks. The content of education becomes overloaded and oversaturated with
information and its cultural meanings. Time constraints make it impossible for students to fully
master an increasing number of musical samples. The need to resolve these contradictions calls for
special attention to the issues of educational diversification.

The semantic dominant of diversification is the notion of diversity. Diversification is a con-
dition to create flexible educational system which will be able to respond to any social change. Di-
versification of musical education is assured by variety of educational models emerging from va-
rious combinations of non-variable and variable components, wide representation of individual edu-
cational trajectories and authors’ methodological concepts.
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3. Results and discussions

Multicultural music education, based on the principles of interaction between cultures of
various ethnic groups, is aimed, first of all, at the formation of a man (creator, translator and consu-
mer) of culture who is capable to live in a multicultural society. He must have a developed sense of
tolerance, understanding and respect for other musical cultures; he must also have ability to live in
peace and harmony with people of different nationalities. In the conditions of multicultural society
of the Republic of Kazakhstan in the sphere of musical education, it is necessary to use musical and
pedagogical potential of Kazakh, Russian and other types of musical folklore at all its levels. It has
to be used since this phenomenon reflects the uniqueness of national cultural traditions in a combi-
nation with ideological, content, genre, style and lexical features.

Particularity of multicultural music traditions of different nations is determined by following
features: predominance of contemplative character, proceeding from the peculiarities of cultural ha-
bits; strongly marked epic manner; melodics, gravitating towards certain order; onomatopoeia tech-
niques coming from antiquity; the most common musical instruments. Multicultural processes are
reflected in the musical heritage of Kazakhstani citizens, where interaction between cultural tradi-
tions is based on figurative and emotional content, symbolism and genre elements of folklore plays
and where such interaction plays a leading role.

The content of multicultural component in professional and pedagogical trainings of pro-
spective music teachers includes a set of interrelated elements, both external — social (ethno-cultu-
ral, sociocultural, intercultural), and internal (ideological) plans that determine content of students’
professional and pedagogical preparation on the basis of the introduction into the teaching and
educational process of theoretical and practical material, characterized by a multicultural orienta-
tion. In accordance with this understanding of multicultural component of vocational training, it is
possible to distinguish four main structural elements:

— ethno-cultural, contributing to mutual understanding of people on the basis of ethno-cultu-
ral values; aimed at the formation of a culture of interethnic relations through the study of national
culture, ethno-national originality of music;

— sociocultural, reflecting the influence of socio-historical processes on the development of
cultures and the formation of spiritual values;

— intercultural, involving communication between representatives of different cultures
through the language of music as a universal means of communication between people;

— ideological, contributing to orientation to the combination of values of musical culture
created by mankind.

Musical culture of personality is not an isolated part of its common spiritual culture, but an
integrative attribute, a quality of spirituality. During the process of students’ musical culture forma-
tion all aspects of his/her spiritual culture (moral-aesthetic, civil, communicative, artistic, psycholo-
gical) development too. Interpreting musical images and creatively giving personal meanings to
music, students with specialization in "Musical Education" think about their own lives and determi-
ne their value position. Individual, group and collective forms of solving intonational and creative
tasks involve students into the culture of artistic dialogue, form the ability to cooperate in achieving
a common artistic goal. Since music is the language of interpersonal spiritual communication, first-
ly students study it on the semantic level, by the language and logic of vital, artistic, spiritual and
moral senses. The search and "discovery" of the intonational sense, the deepening of personal un-
derstanding, the interpretation of the content of musical images and, as a result, the acquisition of
moral and aesthetic values is the main path and the most important goal of musical education.

The number of subjects of the specialty "Music Education" is directed to the development of
value-driven basis of prospective music teachers. Such subjects as: "The History of World Music",
"Choral Class", "Choral Conducting", "Basic Instrument" introduce students to the history and cul-
ture of different countries and epochs, form an idea of the dialogue of cultures and promote spiritual
enrichment during the process of acquaintance with various musical works. The pedagogical poten-
tial of the subjects of the specialty "Musical education" lies in the variability of methods and forms

56



OMITUPUKAJIbIK 3EPTTEYJIEP QMIMNPUYECKUNE NCCJIEJOBAHUA

of work that allow students to actively interact with each other. During classes teacher provides
optimal conditions for the development of students in a multicultural environment, they acquire mu-
sical and life experience of positive communication, develop value-driven basis of multicultural
interaction.

4. Conclusions

The full use of pedagogical potential in disciplines of "Musical education" speciality creates
a solid foundation for the formation of competitive specialists with a higher education degree. Such
graduates will have ethical and moral values, and will be able to solve professional problems in a
multicultural society within a short period of time. In the process of musical education, students
become acquainted with the samples of creativity of different peoples and cultures, works of do-
mestic and foreign musical classics, contemporary art. Purposeful pedagogical management of va-
rious kinds of musical activity will allow prospective music teachers to join the spiritual values of
their native and world classics and will influence the development of value-driven basis of indivi-
duals as a factor of multicultural interaction.
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3AJJOPOJKHASL, C. H., AICHHA, C. T.

PA3BBUTUE HEHHOCTHO-OPUEHTAIIMOHHOM OCHOBBI JMYHOCTH BYAYIIETO
YUYUTEJIA MY3bIKH KAK ®AKTOPA TTOJINKYJIBTYPHOI'O B3AUMOJIEVICTBUSA

B cmamwe paccmampusaromes ocHosHbie acnekmul pa3gumusi YyeHHOCMHO-OPUEHMAYUOHHOU OCHOBbI
JquyHOCMU 6Y0yWe2o yuumens My3vlku Kak pakmopa noauKyibmypHo2o 63aumooeiicmsus. J{annvie acnekmol
umerom 6onvbuloe 3HAYeHUue 6 peanu3ayuu NPUHYUNA NOAUKYIbMYPHOCMU U NPOABIAIOMCA 8 NOCMOSHHOM
ombope u HaKoNieHUU OYX08HO-HPABCMBEHHO20 ONbIMA, GKIIOUAIOWE20 KYIbMYpPHble 00pazysl U apme@ax-
Mbl PA3IUYHBIX UCTOPUYECKUX 2n0X. TIoMuUKyIbmypHocms npedcmaém Kak ciedcmesue paculupeHus npeo-
CMABIEHULl 0 MY3bIKAIbHBIX KYIbMYpax Mupd, ee cocmag 6 npo@eccuoHaibHO-neda20sudeckoli no020mosKe
OVOywuUx yuumeneil My3viKu 6KaOUAem 6 cehs COBOKYNHOCMb 83AUMOCEA3AHHBIX DIEMEHNMO08 KAK COYUANbHO-
20 (3MHOKYIbMYPHORO, COYUOKYTbMYPHOLO, MENCKVILIMYPHOZ0), MAK U MUPOBO3ZPEHUECKO20 NIAHA HA OCHO-
8e 86e0eHUsl 8 Y1eDOHO-60CNUMAMENbHYIIL NPOYECC MeopPemuiecko2o U NPaKmu4ecKko2o Mamepuaid, Xapax-
mepusyrouje2ocs NOIUKYIbIMYPHOU HANPABIEHHOCMbBIO.

Knioueswie cnosa: nonuxynbmyproe 63aumooeicmesue, TUUHOCHb 0YO0yue2o yuumens My3vlKu, My-
3bIKANIbHAS KYIbMYPA, YEHHOCHHbBIE OCHOBbL.

3AJIOPOKHASI, C. H., AMCHUHA, C. T.

BOJJAIIAK MY3bIKA MYFTAJIIMI TYJFACBIHBIH KYH/BIJIBIKTBI-BAFIAPJIBI HEI'I3IH
HOJIMMOAEHU KAPBIM-KATBIHAC ®AKTOPBI PETIHJAE TAMBITY

Maxanaoa 6onawmax mMy3vika MY2animi myneacvlHvly KYHOBLILIKMbI-0A20apibl He2i3iH 0amMblinyOblH
Hezi3el acnekminepi KonmMaoeHuemmi apexemmecmikmiy gaxkmopvi peminde Kapacmolpviiaovl. byn acnek-
minep KONMaOeHuemminiKk Kaguoamii icke acolpyod YiKeH MAanbl32d ue Jdcone MoOeHU Yaziiep Men apmypii
mapuxu 02yipnepoiy apme@axmiiepin KamMmumoli pyXaHu-adameepuinix maxcipubeni ynemi ipikmey meH
Jlcunakmayoa kepinic mabaowvl. Kenmaoenuemminix anemuiy My3vlKaublk MaoeHuemi mypaisl myciHikmep-
0iH Keneloi, OHblY OONAULAK MY3bIKA MYEANIMOePIiH KaCIOU-nedazo2ukaivly 0asapaayoazol KYpamol oKy-map-
Oue npoyecine KonMaOeHUuemmi OALIMMBLILIKNEH CUNAMMALANbIH MEOPULIbIK, HCIHE NPAKINUKATLIK Mame-
puandaposl enzizy necizinde aneymemmix (IMHOMIOEHU, dNeYMEeMMIK-MaOeHU, MIOeHUemapanvik), CoOHOAll-
aK OYHUEMaHbIMObIK HCOCRAPObL 0a 03apa OAUIAHBLICINbL dIeMeHMMePOTH IHCUBIHMbBLRIH KAMMUObL.

Makanansly MaHIH AUIAMBIH CO30€P: KONMIOEHUEMI 03apa ic-KUMbLI, O01aular My3vika My=ai-
MIHIH MYA2ACHL, MY3bIKANLIK MaOeHUem, KYHObLIbIK Heci30epi.
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