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KYUECIHAEI'T KA3IPT'TI 3BAMAHYTBI IEJATOI'HKAJIBIK ’KOHE AKITAPATTBIK TEXHOJIOTUSIJIAP

Kaszipei kezenoe oicogapvl kacinmix Oinim dHCyueciniy 0amyvl 3aMaAHaAyu aKnaApammsly JHCoHe KOMMY-
HUKAYUSILIK MEXHONI02USNAPOblY OelceHOl KOIOAHbLIYbIMEH CUNammanaobi. 3epmmey 6apbiCoiHOA JHCOapbl
Kacibu Oinim bepy aknapammuolk 0aMy NPOYECIHIY ANSLIUAPMMAPLL AHBIKMAIZAH, OeHe WbIHBIKMbIPY JHCIHE
CHOPM MAMAHOAPbIH OAAPAAy JICYllecinde Kazipel 3aManbl NeOA20UKANbIK JCIHE AKNAPAMMbIK-KOMMYHU-
KAYUSLTBIK MEXHOI0UANAPObIH 0ecpayUusiblK 20iCmeMeniK acneKminepi Kapacmulpblizan.

Makanansly MIHIH AUWIGMBIH CO30€P: KHCOAPbl KaciOu OLIiM JHCYleciH aKnapammanowipy, OeHe
WBIHBIKIMbIPY JiCoHE CROPM OOUbIHUA MAMAHOAD OAAPIAY HCYUECiH JHCAHELIPMY, HCObanap a0ici, INeKmpoH-
OblK NOPMPOIUO MEXHOLOSUSCDL.
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Abstract

The article deals with the content and results of advanced training on the
base of Kazakh Ablai Khan University of International Relations And World Lan-
guages. University teachers from all Kazakhstan had opportunity to improve their
English and learn such educational technologies as Critical Thinking, Action Re-
search in Classroom, Reflective Practice, Information Technologies in Teaching,
Content and Language Integrated Learning.
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1. Introduction.

The importance of the development of trilingual education is emphasized in the Address by
the President of the Republic of Kazakhstan, Leader of the Nation, N. Nazarbayev “Strategy
Kazakhstan-2050”: new political course of the established state” (Astana, 2012): “Trilingualism
should be encouraged at the state level” [1]. The task “to make a breakthrough in learning English”
is set and it was noted that knowledge of English “will open for every citizen of our country new
unlimited opportunities in life” [1].

The Roadmap for the development of trilingual education for 2015-2020 years was appro-
ved in Kazakhstan by joint order of the Ministry of Education and Science of the Republic of
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Kazakhstan, the Ministry of Culture and Sports of the Republic of Kazakhstan, and the Ministry of
Investment and Development of the Republic of Kazakhstan in November 2015 [2]. The imple-
menttation of this document is aimed at updating curriculums content at all levels of education;
ensuring the continuity of trilingual education in the context of a unified educational environment;
improving the system of training and retraining of teaching staff for the effective implementation of
trilingual education; ensuring effective research in the field of trilingual education in Kazakhstan,
popularization of the cultural project “Triunity of languages”.

Seven strategic directions are provided in the Roadmap:

1. Improvement of the normative and legal framework of trilingual education.

2. Research activities to study the problems of trilingual education.

3. Methodological and educational methodological support of trilingual education.

4. Activities to popularize the idea of trilingualism

5. Training and advanced training.

6. Institutional support of trilingual education.

7. Information support of the trilingual education.

According to the Roadmap of trilingual education, it is envisaged improvement the norma-
tive and legal framework. It includes the next points:

1. Introduction of changes and additions to the curricula and education standards with regard
to the introducing from the year 2020 in the senior classes of schools, regardless of the language of
learning, teaching of subjects of the natural-mathematical cycle such as “Computer science”,
“Physics”, “Chemistry” and “Biology” in English. Making changes and additions to curriculum and
standards of higher education with regard to the introduction teaching of English throughout the
entire period of study.

2. Introduction of changes and additions to the curricula and higher education standards
regarding introducing at least 20 percent of the academic subjects in the second language from the
first year of learning. Second language for the Russian department is Kazakh, for the Kazakh
department is Russian.

3. Introduction of changes and additions to curricula and higher education standards regar-
ding introducing from the third year of learning at least 30 percent of basic and profiling disciplines
in English.

In this way as early as September of 2019 four subjects will be taught in English in 10 and
11 grades. These subjects are computer science, physics, chemistry and biology.

Therefore, the pedagogical high schools have the task of training teachers who are ready to
work in the new conditions.

Thus, studying English language is necessary for those who need it for future professional
activities. And we, the university teachers, should do everything necessary, in particular, improving
the methodological base of the taught disciplines and raising our own level of English language to
help our students — future teachers.

The aim of the article is to show and analyze content, methods and meaning of English
course for university teachers in Kazakh Ablai Khan University of international Relations and
World Languages.

2. Materials and methods.

Methods of theoretical analysis of the documents of education and products of the activity of
the teachers were used in our research. To evaluate university teachers’ knowledge of English lan-
guage was used special test. The documents of education of Republic of Kazakhstan about trilingual
education and the materials of English teacher professional development course programme deve-
loped by Kazakh Ablai Khan University of International Relations and World Languages were used
for writing our article.

3. The results.

Advanced training course for teachers of the pedagogical universities of the Republic of Ka-
zakhstan took place in Almaty from June 12 till September 1, 2017. The course has two stages. The

105



KMIn XKAPLLbICbI Ne2 (50), 2018 BECTHUK KI'TIN Ne2 (50), 2018
ISSN 2310-3353 ISSN 2310-3353

first stage was face to face learning from June 12 till July 22, and the second one was on-line
learning from July 22 till September 1.

For our training teachers of Kazakh Ablai Khan University of International Relations and
World Languages have developed special program which named “English teacher professional
development course programme”. This program is “designed for University teachers delivering
their classes in English who would like to improve their English for professional advancement as
well as achieve their personal goal of gaining greater proficiency in English” [3, p. 3]. The program
involves training in one of two levels Intermediate or Pre-Intermediate.

The objectives for Intermediate level learners are to increase an awareness of range of
approaches to training; mainstream ESP teachers on program planning; create opportunities for pro-
fessional practice exchange.

Learning outcomes for those who completed the program on Intermediate level include the
next points. They will be able to:

1) Demonstrate the pedagogical competencies and skills of the classroom management;

2) Compare and contract current trends, issues on English language curriculum on
international and national levels;

3) Develop and evaluate syllabi and detailed lessons plans;

4) Analyze and discuss how the sociocultural context or the learning environment influences
language development;

5) Identify and analyze well-designed language learning communicative activities;

6) Design tasks to test speaking, listening, writing, vocabulary and grammar skills.

The objectives of the Pre-Intermediate Program are to comprehend adapted shot academic
lectures and produce comprehensible spoken English in group activities and formal presentations in
a rich context of situations and topics.

Learning outcomes for those who completed the program on Pre-Intermediate level include
the next points. They will be able to:

1) Discuss familiar topics in past, present, and future tenses;

2) Recognize the need to choose the appropriate register (formal or informal) for the
audience and task;

3) Express opinions appropriately in a group setting;

4) Recognize and discuss main ideas and details using contextual and organizational cues;

5) Follow and give a longer sequence of instructions;

6) Narrate a story or description that based on person experience or given on pictures;

7) Give a variety of individual or group presentations using basic research.

Before starting to learn on the base of the Program we passed ESL Placement Test which
allows assessing the level of English proficiency of each learner. In accordance with the results of
this test, the learners were placed in groups of the appropriate level. The number of learners of each
group was from ten to twelve people.

The training is very effective when we have learners of the same level in each group. Unfor-
tunately often we observe a situation when there are learners of the different levels in the same
group. That is why the training is very easy and unproductive for some learners with higher level
and very difficult and unproductive also for some learners with lower level of language.

Advanced training course for University teachers in Kazakh Ablai Khan University of
International Relations and World Languages allowed making next conclusion. The presence in the
group of learners with the same level of language proficiency increases the interest and creates a
motivation for learning the language, helps to increase the effectiveness of group work, creates
conditions for the exchange of experience and interactive interaction of learners. We spoke only
English and this gave good result for our language level. We spoke English not only at our classes
but everywhere we have been together. Due to such active communication, each of us managed to
improve own level of English.
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For a month we had only language classes. Then for two weeks we studied different peda-
gogical approaches and technologies on English. In total we studied five technologies, each one
during two days. Most of these technologies we know well and use in our practice; however it was
very interesting and useful to discuss them with colleagues in English.

We studied such pedagogical approaches and technologies as Critical Thinking, Action
Research in Classroom, Reflective Practice, Information Technologies in Teaching, Content and
Language Integrated Learning.

Critical Thinking in Teaching Programme is aimed at practicing some of the most central
and important issues of critical thinking, to prepare teachers to teach students to reason well and
focus on applying critical thinking strategies in class [3, p. 19].

In accordance with the Critical Thinking in Teaching Programme the objectives of the
Program are:

1) Increase an awareness of the necessity of critical thinking;

2) Distinguish between creative and critical thinking;

3) Identify main critical thinking strategies in teaching and learning.

In the process of studying this technology, we analyzed diverse critical thinking topics and
designed classroom activities applicable across our academic disciplines in the workplaces. We
made conclusion that critical thinking is ability to analyze, compere, and solve problems. It forms
skills which are necessary in life. We discussed how we can use Socratic questioning, Bloom
taxonomy, Venn diagrams, thin and thick questions, and other critical thinking strategies in our
lessons. We worked at groups and tried to use these strategies in nonstandard situations.

Thus as the result of our training activity we received learning outcomes which provided by
the Critical Thinking in Teaching Programme: to be able to

1) Define critical thinking, reasoning and logic;

2) Ask appropriate questions for critical thinking;

3) Demonstrate understanding of the process of systemic problem solving;

4) Identify and overcome barriers to critical thinking;

5) Master some techniques of critical thinking in practice.

The next technology is Action Research in Classroom. The purpose of the Action Research
in Classroom Programme is to provide teachers with the knowledge and skills to integrate Action
Research as a teaching and problem solving technology, as well as teaching trainers to use Action
Research to achieve lesson objectives [3, p. 22].

What is action research? Action research is a specific process for problem solving, verifica-
tion, and discovery. The process can be used by an individual, teacher or student, but experience
indicates the process works best through cooperation and collaboration.

In accordance with the Action Research in Classroom Programme the content of current
course has been renovated in a following way:

1) Use of Borg’s taxonomy for assessing final results;

2) New articles for discussion at the lessons;

3) Introduction of new technologies like games, problem solving tasks on reflection etc.;

4) Implementation of theory through practice, increasing the number of practical tasks.

Analysis of the activities and results of the course shows that the learning outcomes were
achieved. By the end of the course the learners have been able to:

1) Analyze the strategies of action research;

2) Develop the concept of here and now research and create a definition of the action
research;

3) Compare and contrast action and formal research;

4) Construct a research design that correlates to the four steps of the descriptive survey
method;

5) Distinguish between data analysis and data interpretation and appraise how they correlate
within research findings;
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6) Compare methods of data analysis and data interpretation, and determine which methods
are best suited for his action research project;

7) Evaluate and select which methods are best suited to illustrate research findings;

8) Outline the final action research project proposal.

The next technology is Reflective Practice. According the Programme Reflective Practice
course is aimed at practicing some of the most central and important issues of reflection and self-
observation in teaching [3, p. 26].

Reflection is a crucial and complex constituent of teaching, and it is useful to any teacher
not depending on the subject. Reflective practice suggests systematical collection of information
about classroom activities and its further analysis and evaluation. Reflective process may lead to
changes and not only in professional activity of the teacher but also in any spheres of live.

During our reflective practice classes we tried to answer the questions:

1) Which ways of self-education did you use for last five years?

2) What professional qualities could you improve by these ways?

3) Do your colleges help you in your self-education?

4) What technologies do you use?

As a result of studying reflective practice teachers are able to:

1) Reflect on introduced reflective techniques;

2) Demonstrate ideas about reflective methods implementation in their teaching context;

3) Create tasks for students’ reflective competence development;

4) Engage in self-reflection, collecting necessary information for its’ further analysis and
evaluation.

The next technology which we studied is Information Technologies. Information Technolo-
gies in Teaching Programme aim is to apply information-communication innovative technologies
into the system of higher education which widens the potential of the education environment on the
platform Moodle v.3.1 [3, p. 32].

Information Technologies classes was one of more interesting for us. Many learners noted
the need to increase the time for studying this section of the program, because within the allotted
time, it was possible only to get acquainted with the proposed programs and their capabilities, but
not to master them.

We used Freemake Audio Converter Full, Freemake Video Converter Full, Hotpot 6305,
and other useful programs.

We achieved the following learning outcomes provided by the program:

1) Acquire knowledge and skills in contemporary information and communication techno-
logies in education;

2) Get knowledge, skills and professional competences in applying information and commu-
nication technologies in the classroom educational process;

3) Acquire technological competences working in the portal of distant learning Moodle
v.3.1;

4) Learn principles of collaborating and managing own e-courses;

5) Acquire information- technological competences;

6) Acquire management basics, namely time management in educational process;

7) Expand didactic tools based on using multimedia educational resources.

The next technology is Content and Language Integrated Learning (CLIL). The aim of CLIL
Programme is to prepare the teacher to self-understanding, the analysis of modern concepts of
cognitive lingual-cultural methodology of foreign language and the use of CLIL- technologies in
modeling professionally oriented foreign language communication [3, p. 32].

Then, after finishing face to face learning, we had on-line learning from July 22 and at the
end of August we passed exam in our Universities to teachers from Almaty.
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4. Conclusions.

The learning in Kazakh Ablai Khan University of International Relations and World Lan-
guages was very interesting and useful. It has let us to improve our English.

We could communicate with colleagues, discuss some questions in groups, and represented
our works for evaluation to people who were studying the course. Moreover, it was very useful for
me because nowadays I use some ideas of the course in my teaching practice.
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IIYMEWMKO, T.C.
ABBLITAH XAH ATBIHIAFBI KA3AK XAJIBIKAPAJIBIK KATHBIHACTAP JKOHE OJIEM TLIJIEPI
YHUBEPCUTETIHEIT KOO OKBbITYIIBLTAPBIHA APHAJIFAH AFBLIIIBIH TIJII BOMBIHIIA OKY
KYPCTAPBI TYPAJIbBI

Byn maxanada Abwiriaii xan ameinoazel Kasax xanelkapanvlk KamvlHacmap HcoHe aniem minoepi
YVHUBepcumeminoe2i OKbIMyubLiapobly OLIIKMILi2iH ApMMmMeipyObly MA3MYHbL MEH HIMUNCEC] Kapacmblpbi-
aaovl. Byxin Kazaxcmawn ynusepcumemmepiniy myeanimoepi agvliuibln minin dcemindipyee ocone « Coln
mypevloan ounay», «Coeinvinmagvl apexemmepdi zepmmeyy, «Pednexcugpmix moaxcipubey, «Oxvimyoasvl
AKNApammolK, MeXHOIOSUALAPY, KOHMEHM JHcoHe KOnmindik nauapaivix oxvimy (CLIL) mininoe» cuvlnov
Oinim bepy mexHonr02UsNapblH MeHeepy2e MYMKIHOIK anobl.

Maxananviy MaHIH auiamblH co30ep: OIIIKMINIKMI apmmolpy, Vwminoik 0inim depy, colHu MYpebl-
OaH Oli1ay, CLIHLINMBIK, apeKemmepoi 3epmmey, perexcudmix maxcipube, oKbimyoasvbl aKnapammsly mex-
HONO2UANAD, KOHMEHM JHCIHe Konminoix nanapanvik oxvimy (CLIL) mininoe.

INYMEWMKO, T.C.

O KYPCAX AHIJIMMCKOI'O SI3bIKA JIJII NMPENOJABATEJIEM BY30B B KA3AXCKOM
YHUBEPCUTETE MEXXJIYHAPOJHBIX OTHOIIEHUMA U MUPOBBIX SI3bIKOB UM. ABBLJIAM XAHA

B cmamve paccmampueaiomes codeporcanue u pe3yibmamovl NOSbIUMEHUA KealUGuKkayuu Ha oase
Kasaxckozo ynusepcumema medxncoyHapoOHbiX OMHOUWEHUN U MUPOBLIX SA3b1K08 uM. Abnatl Xana. IIpenooasa-
menu yHugeepcumemos uz ececo Kasaxcmana noayyuiu 803MOHCHOCMb VIYUWUMb CEOU AHSIUNCKUU U U3Y-
yums makue obpazoeamenvrvle mexnoao2uu, kax «Kpumuueckoe mviuinenuey, «HMcciredosanue oelicmsuii 6
knaccey, «Pegnexcusnas npakmukay, « Unghopmayuonnvie mexnono2uu 6 00y4eHuu», KOHmMeHm u uHmezpu-
posannoe obyuenue Ha azvikax (CLIL).

Knioueswie cnosa: nosviwenue kearugurayuu, mpexvazviuHoe oopazosanue, KpUmuieckoe moiuiie-
Hue, ucciedosanue Oelicmsull 8 Kiacce, peieKcueHas npakmuka, UHGOpMayuoHHvle MmexHouo2uu 6 obyue-
HUU, KOHMeHm U unmezpupogaruoe ooyuerue Ha asvikax (CLIL).
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