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Annomauusn

Conevt 50 srcoLnovikma undycmpuanuzayus ypoiciniy Homudcecinoe 0inim
bepy ocytleciniy Kaciou KYpolabimbl HCemindipindi, COHbIMer Kamap, Oinikmi, ma-
Jrcipubeni, srcozapul OINIMOT Hcymbic Kyuiine cyparnvic apmyoa. Kaciou uepapxus-
HblY MOMeH 0eHeelli KblsMemine OpHAAcy Yutin 0inim oeneetli Manvl30bl 600bL.

Hnoyoycmpuanuzayusoan retinei koeamoa adamoap opma 6inim anaosl,
boadcam OoubiHwa, opma OLIMHEH Jco2apbl OLLIMOT manian ememin MAMAaHObIK-
map apmuin Keneodi, apma bepedi de. JKozapwl OiniMHIN MAHBIZOLLILIZLL APMCA 04,
J1c02apbl OINIMHIN KblaMemKe YIAcybl mypaivl 3epmmeynep az. byn yracy enbex
Hapul2bIHOAgbL KaCIOU JICIHe aKadeMusiiblK, OiliM apacbiHOazbl Kapama-KauulblLibIK
HezizinOe. JKozapwel Oinim Kiaccuukayusaiapvii Koai0amy apxvlivl eHOeK Hapblebl-
HblH 0AMYbIH Kapacmulpamuli 3epmmeynep as. byn maxanaoa 6i3 scozapol 6inim-
HIiY Manbl30bl eKi acnekmici.: Oepinemin 0apedice Mypi JHcoHe 3epmme) Caracbiid
MOKMANAMbL3.

AnHomauus

B nocneonue 50 nem 6o3pocia ponv yayuuienus npogheccuoHanrbHoOU
CmMpyKmypuvl 8 cucmeme 00pa308anus 6 pe3yibmame Npoyeccos UHOYCmMpUaIu3a-
Yuu U, 8 HACMHOCMU, GbIPOC CAPOC HA KEATUDUYUPOBAHHYIO, ONIMHYIO U GbICOKO-
obpaszosannyio pabouyio cuny. OOHOBPEMEHHO C 2MUM, YPOGeHb 00pA308aHUs
CMan 8adCHuIM 071 MPYyOOYyCmMpoUCmea U Ha HUNCHEM YPOGHe NPopeccUoHaIbHOU
uepapxuu.

Tlockonvky Oonvuuncmeo a0dell 8 NOCMUHOYCMPUATLHOM 00Wecmee
umelom cpednee 00pa3z0eanus, mo 00Js npogheccutl, Komopuvle mpebdyiom oopazo-
6aHue @vlule CpeoHezo, GbIPOCAd, U, CO2NACHO HPOSHO3AM, OVOem NpoOoa’Camsb
pacmu. Xomsi 6axicHOCMb 8bICUIC20 0OPA30BAHUS 603DOCIA, CYWECTNEYem CPAGHU-
MeNbHO MAN0 UCCTe008AHULL O Nepexode Om NOLYHeHUs Bblcuieco0 00pa3068anus K
pabome. Dmom nepexod, KaK HPASUN0, NOHUMAEMCA KAK cledcmeue npomu-
B80CMOSIHUSL MeHCOY NPODECCUOHATIBHBIM U aAKAOEeMUYECKUM 00pa308aHuem Ha
puinke mpyoa. Mano uccredoganuii paccmampueaiom pazeumue Giushus 00pazo-
BaHUSL HA PbIHKE MPYOd, UCHOb3YSL 0EMATbHYIO KIACCUDUKAYUIO 8bicuie20 00pa-
306anus. B amoil cmamve Mbl COCPEOOMOUUMCS HA 08YX BANCHBIX ACNEKMAX BblC-
we20 0bpa308aHua; 8UOA NOIYUEHHOU CMeneHU U 00aacmu UCcied08aHUs.

Abstract

In the past 50 years participation in the education system has increased
and the upgrading of the occupational structure as a result of industrialization
processes has created, inter alia, a demand for a skilled, sophisticated and highly
educated labor force). Concurrently, educational qualifications have become
important step for employment at the bottom of the occupational hierarchy.

As most individuals in post-industrial societies attain secondary educa-
tion, the proportion of occupations that require post-secondary education has
grown, and is projected to continue growing. Although high-level credentials have
become more important, there is relatively little research on the transition from
higher education to work. This transition is usually conceptualized as labor
market consequences of a very crude classification of vocational versus academic
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tracks in higher (mainly secondary) education. There are little number of re-
searches that have explored labor market consequences using a detailed classi-
fication of tertiary education. In this article, we focus on two important aspects of
tertiary education: type of given degree and field of study.

Tyiiinoi ce30ep: opma 6inim, Kammy, OLIKmMi mynex.

Knrwouesvie cnosa: cpednee obpazosanue, 3aHAMOCMb, KEATUDUUUDOBAHHBIL
6bINYCKHUK.

Keywords: secondary education, employment, qualified graduate.

1. Introduction.

Academic literature has long been interested in earnings management by companies. Many
surveys have been published on this topic (Barnea et al., 1976; Imhoff, 1977; Ronen and Sadan,
1981, p. 474; Buckmaster, 1992, 1997; Healy and Wahlen, 1999; Dechow and Skinner, 2000;
Fields et al., 2001; Stolowy and Breton, 2004). With major scandals around the world shaking
investors’ faith in published company accounts, the scale of the problem has recently come under
the spotlight. Top executives have been found to manage their earnings aggressively, through
accounting sleight-of-hand and corporate policies designed to improve their companies’ apparent
performance (Ding, Zhnag & Zhnag, 2007, pp. 223).

In the past 50 years participation in the education system has increased and the upgrading of
the occupational structure as a result of industrialization processes has created, inter alia, a demand
for a skilled, sophisticated and highly educated labor force (Murane & Levy, 1996, Shavit & Miiller,
1998). Concurrently, educational qualifications have become important for employment at the
bottom of the occupational hierarchy (Collins, 1971, p. 1003), (Katz-Gerro & Yaish, 2003, pp. 571).

As most individuals in post-industrial societies attain secondary education, the proportion of
occupations that require post-secondary education has grown, and is projected to continue growing.
Although high-level credentials have become more important, there is relatively little research on
the transition from higher education to work. This transition is usually conceptualized as labor
market consequences of a very crude classification of vocational versus academic tracks in higher
(mainly secondary) education (cf. Shavit & Mu’ller, 1998). Little research has explored labor market
consequences using a detailed classification of tertiary education. In this paper, we focus on two
important aspects of tertiary education: type of degree attained and field of study (Katz-Gerro &
Yaish, 2003, pp. 571).

The increasing demand for a skilled and highly educated labor force resulted, among other
things, in policies that aimed to elevate the overall educational level in the population (cf. Shavit
&Miiller, 1998). An important aspect of the expansion of education systems is the growing tendency
of these systems to become horizontally stratified. For example, the introduction of vocational
tracks in secondary education parallel to the existing academic track made it possible for previously
excluded groups to attain secondary education (cf. Shavit & Kraus, 1990). More relevant to the
current study, though, is the high degree of differentiation and specialization in tertiary education. It
has been previously shown that the distribution of individuals across the different fields of study
within tertiary education is uneven. Most notable is the very high and persistent level of sex
segregation in tertiary education, where men and women occupy different—sex-typical—fields of
study (cf. Jacobs, 1995, Jonsson, 1999). This is in spite of the equalization, in most modern societies,
between men and women in the overall level of educational attainment (cf. Shavit & Blossfeld, 1993).
The high level of sex segregation in tertiary education is then carried over into the labor market. It
is well documented in the sociological and economic literatures that the characteristics of sex-
typical occupations are distinct. Compared to occupations that are dominated by men, occupations
dominated by women tend to have lower rates of pay, are less likely to offer fringe benefits and to
afford opportunities for training, promotion or the exercise of authority (c¢f. Reskin, 1993, p. 242). The
literature has also documented men’s advantage over women in female-dominated occupations. The
gender income gap is higher in female-dominated occupations than in male-dominated occupations
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(Williams, 1995; Morgan, 1998), while men in female-dominated occupations tend to occupy top
managerial positions (Schreiber, 1979; Williams, 1989, 1995), (Katz-Gerro & Yaish, 2003, pp. 571-572).

The labor market outcomes mentioned above (i.e. the dependent variables) are determined
by three main factors: social origin, educational history, and labor force activities. We represent
these factors by a series of independent variables. Social origin measures are represented by three
variables: Father’s Education includes five categories: primary education or less, secondary voca-
tional education, secondary academic education, post-secondary education, and university degree.
We construct five dummy variables from these categories and contrast the first four with the last
one. We also use father’s education as a proxy for father’s occupational prestige since the latter is
not available. Ethnicity is measured on the basis of the respondents’ and their fathers’ country of
birth: European-American origin and Israeli origin (Ashkenazi) contrasted with Asian-African
origin (Mizrahi). We can see in Table I that the majority of respondents are from Ashkenazi origin
(90%). It is well documented that in Israel, Mizrahi Jews attain less education compared to
Ashkenazi Jews (Kraus & Hodge, 1990). Religiosity is measured on the basis of attendance at a
religious high school contrasted with a non-religious high school (Katz-Gerro & Yaish, 2003, pp. 578).

2. Materials and Methods.

The authors used the following methods: a method of logical analysis, the comparative
method, statistical method, the method of induction and deduction, quantitative and qualitative,
descriptive and analytical methods.

3. Results.

Respondent’s educational history was measured by three variables: Secondary School is a
measure with three categories: Academic secondary school, Vocational secondary school, and
External secondary school. The latter refers to individuals who obtained their secondary certificate
(matriculation diploma) in alternative systems. These vocational post-secondary studies, however,
lead to the matriculation diploma and are not to be confused with vocational studies that prevent
one from obtaining a post-secondary degree (cf. Shavit, 1984). Degree includes four categories,
representing the highest degree obtained: Post Secondary (mostly vocational), BA, MA, and Ph.D.
Here we can also see a disparity between the sexes; women are over-represented in post-secondary
degrees and under-represented in academic degrees, whereas for men the opposite is true. Field of
Study is a measure with nearly 80 specific fields of study. From this information we construct 16
categories. Similar results were reported in the USA (c¢f. Jacobs, 1995, table 2, p. 88), (Katz-Gerro &
Yaish, 2003, pp. 578).

Employment status is an important labor market outcome since higher education credentials
do not always guarantee a job as labor markets may be faced with growing numbers of over-
qualified individuals (Collins, 1971). If an increase in society’s educational level is not coupled by a
sufficient increase in demand for more qualified individuals in the labor market, unemployment
rates may be relatively higher among the more (that is over-) qualified graduates (c¢f. Hughes &
O’Connel, 1995). Occupational prestige is a common indicator of the translation of educational
credentials and qualifications into desirable labor market positions. Occupational prestige is
particularly relevant to the issues discussed here because it is sensitive to the distinction between
field of study and type of degree. We preferred using prestige over wages because prestige is a
measure of the attractiveness of an occupation rather than the attractiveness of an individual. There-
fore, labor force experience (and tenure in a particular job) does not affect it. The main problem
with wages, as far as our research objectives are concerned, is the time scale of this measure.
Measures based on a person’s current wages over a month, year, or several years will produce
vastly different results because over the life cycle individuals typically experience variations in
wages. Finally, we explore whether there is a job match between educational qualifications and the
job one holds. An indicator of successful placement in the labor force is individuals’ ability to
occupy positions that are directly related to their educational career and area of expertise (Katz-
Gerro & Yaish, 2003, pp. 572).
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The other side of the transition from higher education to work is the labor market. In what
follows we present the major features of the Israeli labor market and its economy. As a result of
massive immigration waves in the early years of statehood, from 1951 through to 1953, the newly
created state suffered from severe unemployment. In 1954, mainly due to reparation money re-
ceived from Germany, the economy entered a period of rapid economic growth that continued until
1965. By the end of this period the reparation payments had ended (4haroni, 1991), and in 1966, the-
re was widespread unemployment and a significant drop in GDP (4haroni, 1991, p. 79). Economic
growth began again only after the Six-Day War of 1967, and the period from 1967 to 1972 is cha-
racterized by an exceptionally high and rapid economic growth (Remba, 1971). From 1974 through
to 1982, economic growth came to a standstill, and then through to 1988, it improved only margi-
nally. Towards the end of 1988, another recession gripped the economy, coupled with a relatively
high rate of unemployment. Israel’s economic growth has been accompanied by marked structural
changes in its various economic segments. The proportion of the population actively engaged in
agriculture declined, industrial growth slowed down in the late 1970s, and services expanded
substantially, especially in the public sector (Kraus, 1992). Israel has a highly centralized, state regu-
lated economy. Ownership of economic resources is divided between the government, the Histadrut
(the General Federation of Labor), and the private sector, with a growing tendency towards privati-
zation of government and Histadrut enterprises. Up to the early 1990s, the proportion of organized
labor in Israel was amongst the highest in western societies—about 90% of the work force. The
Histadrut, which is, inter alia, a labor union, negotiates collective arrangements with the govern-
ment and the private sector that covers most aspects of employment relations, including pay rises
(Katz-Gerro & Yaish, 2003, pp. 574-575).

There is another, more specific, reason for the exclusion of the Arab sub-population. This
paper focuses on gender differences in labor market returns. However, the majority of Arab women
do not participate in the paid economy: in 1989, for example, more than 90% of Arab women did
not participate in the paid economy (CBS, 1991, p. 327, table 12.8). Thus a comparison of labor
market returns between men and women amongst the Arab population is problematic (Katz-Gerro &
Yaish, 2003, pp. 575-576).

We also restrict the analyses to younger cohorts (ages 25—44) in order to minimize the effect
of career mobility. This allows us to examine the direct link between education and work. Put
another way, we want to minimize the effects of experience and negotiation power on the transition
into work, while focusing on individuals who were part of education systems that were similarly
situated in historical and social contexts. At the same time, we have to allow for enough time for
our respondents to complete military service, obtain a Ph.D. and start working. Our post-secondary
vocational degree holders cannot accomplish that earlier than the age of 25, while our doctoral
degree holders can reasonably accomplish that by the age of 44. Finally, we carry out the analysis
separately for men and women to examine whether schooling has different labor market sequences
for the two sexes (Katz-Gerro & Yaish, 2003, pp. 576).

The main findings can be summarized as follows. First, level of education has no effect on
the chances of women to be employed, whereas for men the more education they have the higher
their chances of being employed. At the same time, men and women who did enter the labor mar-
ket, and who have a higher level of education, get better labor market returns. This finding refutes
the over-qualification argument (Hughes & O’Connel, 1995), which suggests that unemployment rates
may be relatively higher among individuals who attained higher education and might be over-
qualified for certain jobs (see also Wielers & Glebbeek, 1995), (Katz-Gerro & Yaish, 2003, pp. 585).

4. Summary and Conclusion.

How can we explain this pattern, and especially the success of women in male professions?
The patriarchy approach argues that male domination of labor markets has serious consequences for
women: men deny women access to the more desirable and privileged positions in the labor market.
This being the case, it is expected that men and women will not have similar occupations and that
men will have better labor market outcomes when compared to women (4Acker, 1990; Raskin &
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Padvic, 1994). Indeed, research has shown that occupations held primarily by women are much less
rewarding than those held by men, even when comparing workers with equal resources (c¢f. England,
1981, Jacobs, 1989), (Katz-Gerro & Yaish, 2003, pp. 585).

A process of filtering may explain the finding that women who studied in male-dominated
fields have better labor market outcomes than men do. In this filtering process, women who pene-
trate fields of study that are traditionally associated with men may put more effort than men into
their educational attainment and have higher ability than men. Thus, women’s achievements in
schools may exceed those of men. The human capital theory would then anticipate that employers
would value these qualities. The finding that men in female-dominated fields of study do better than
women is then explained by the fact that men control the labor market (¢f. Williams, 1989, 1995)
(Katz-Gerro & Yaish, 2003, pp. 585).

The formation, persistence, and effects of new groups suggest that new configurations of so-
cial and human relations could be prerequisites for long-term improvements in natural resources.
Regulations and economic incentives play an important role in encouraging changes in behavior,
but although these may change practices, there is no guaranteed positive effect on personal attitudes
(28). Without changes in social norms, people often revert to old ways when incentives end or regu-
lations are no longer enforced, and so long-term protection may be compromised (Pretty, 2003, pp
1914).

Social capital can help to ensure compliance with rules and keep down monitoring costs,
provided networks are dense, with frequent communication and reciprocal arrangements, small
group size, and lack of easy exit options for members. However, factors relating to the natural re-
sources themselves, particularly whether they are stationary, have high storage capacity (potential
for biological growth), and clear boundaries, will also play a critical role in affecting whether social
groups can succeed, keep down the costs of enforcement, and ensure positive resource outcomes
(Pretty, 2003, pp 1914).
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