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ABSTRACT

The main goal of this work is to help students to avoid grammar mistakes in the process of speaking
i.e. to form grammar skills through communication.
Grammar it is the sphere that teachers find difficult to teach and the student find it difficult to learn,
especially to use it in communication. That is why we need to pay more attention to the question of teaching
grammar communicatively.

Keywords: grammar, communicative approach, system of exercises.

Any language can be acquired if one develops four basic skills in that language i.e. listening,
speaking, reading and writing. Listening and speaking are interactive processes that directly affect
each other. Speaking is an expressive language skill in which the speaker uses verbal symbols to
communicate, while listening is a receptive language skill, which involves the interpretation of
those symbols into meaning. Writing is also expressive language skill in which the writer (student)
uses written symbols to communicate, while reading is a receptive language skill which involves
the interpretation of those symbols into meaning. [1, c. 81]
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The Communicative Approach includes listening and speaking. Communicative language
teaching makes use of real-life situations that necessitate communication. The teacher sets up a
situation that students are likely to encounter in real life. [2, c. 87]

The communicative approach can leave students in suspense as to the outcome of a class
exercise, which will vary according to their reactions and responses. The real-life simulations
change from day to day. Students' motivation to learn comes from their desire to communicate in
meaningful ways about meaningful topics. [2,c. 146]

In case communicative grammar instruction is supported with a relevant system of grammar
activities that allow students to practice new grammar items communicatively as well, teaching and
learning grammar can lead to successful communicative competence formation.That is why we
tried to work out a system of exercises for grammar presentation and consolidation
communicatively. It consists of three steps: primary consolidation, speech preparatory activities
(exercises) and communicative usage.

In teaching, there are many theoretical approaches that have been developed to promote the
students' success in learning new information. There are two main theoretical approaches for the
presentation of new English grammar structures or functions to students: inductive approach and
deductive approach. The more traditional of the two theories, is the deductive approach, while the
emerging and more modern theory is the inductive approach. 3, c. 87]

That is why if you want to present new grammar material deductively you should do the
following:

¢ Give your students the rules of new grammar material

¢ Give abandoned examples to illustrate each point

e Follow a system of exercises to consolidate the new material

¢ And if you want to present grammar using inductive approach you should let your students:

¢ Experience the new material

¢ Gather and restructure relevant data

e Work out the rules

¢ Get more language experience

e Use the new grammar in context

After the presentation stage you should go to primary consolidation. Which is consist of two
types of exercises such as recognition and drill exercises. First let’s consider recognition exercises.

Recognition exercises are the easiest type of exercises for pupils to perform. They observe
grammar item in structures (sentence patterns) when hearing or reading. Since pupils only observe
the new grammar item the situations should be natural and communicative. [4, c. 82]The following
types of exercises may be suggested.

For example:

- Listen to the sentences and clap whenever you hear the verbs in the Past Simple Tense.

Mike lives in Pushkin Street. I lived there last year. Ann gets up at 7 o’clock in the morning.
She got up at half past seven yesterday, etc.

It is desirable that sentences formed should concern real situations and facts. Pupils listen to
the teacher and claps when they hear a verb in the Past Simple. The teacher can see whether each of
his pupils has grasped the sentence.

- Read the sentences and choose the correct form of the verb. The following sentences
may be suggested:

a. I (go, went) to school yesterday.

b. Tom (takes, took) a bus when he goes to school.

c. She (got, gets, gets) up at 7 o’ clock every day.

Pupils should read the sentences and find the signals for the correct choice of the form. Since
the necessary form is suggested in each sentence they should only recognize the one they need for a
given context.
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Recognition exercises are indispensable as pupils retain the grammar material through
auditory and visual perception. Auditory and visual memory is at work. [4, c. 85]

Drill exercises are more completed as they require reproduction on the part of the pupils. In
learning a foreign language drill exercises are indispensable. The learners cannot assimilate the
material if they only hear and see it. They must reproduce it both in outer and inner speech. The
more often they say it the better they assimilate the material. Though drill exercises are those in
which pupils have only one difficulty to overcome, they should also be graded. [5, c. 62]

A. Repetitive drill. Pupils pronounce the sentence pattern after the teacher, in
imitation of the teacher, both individually and in unison.

For example:

Teacher: They are dancing in the park.
Class: They are dancing in the park.
Individuals: They are dancing in the park.

Or pupils listen to the dialogue and say it after the speaker.

-Is Ann dancing now?

-No, she isn’t.

-What is she doing?

-She is watching television.

Attention is drawn to the correct pronunciation of the sentence pattern as a sense unit, as a
statement (sounds, stress, and melody).

B. Substitution. Pupils substitute the verbs or phrases in a sentence pattern.

For example:
The children are dancing in the park.
The children were dancing in the garden.
The child was dancing in the street.

C. Completion. Pupils complete the sentences the teacher utters looking at the pictures he
shows.

Teacher: Look at the picture. Mike is ... ... .
Pupil:  Mike is getting up.

Class: Mike is getting up.

Teacher: Mike is ... ... .

Pupil: ~ Mike is dressing.

Class:  Mike is dressing.

Attention should be given to the use of is in this exercise. The teacher should pronounce Mike
is... to prevent the typical mistake of the pupils (Mike dressing). This is essential structural element
of the tense form of the Present Continuous; Russian-speaking pupils, however, do not feel any
necessity to use it.

Drill exercises may be done both orally and in written form. Pupils perform oral exercises
during the lesson and written ones at home. [5, c. 83]

The next stage is speech preparatory exercises (activities).This is the most difficult type of
exercises as it requires creative work on the part of the learners. All the exercises are designed:

v to develop pupils' skills in recognizing grammar forms while auding and reading English
texts;

v’ to accumulate correct sentence patterns in the pupils' memory which they can reproduce
whenever they need these patterns for speaking or writing;

v’ to help the pupils to produce sentences of their own using grammar items necessary for
speaking about a situation or a topic offered, or writing an essay on the text heard or an annotation
on the text read. [6, c. 57]

Also, speech preparatory exercises subdivided into four:

Differentiation exercises:

e Past Perfect or Past Simple? Underline the correct verb form.
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¢ Choose the right tense and complete the sentences.

e Put while, during or for into each gap.

e Will or going to? Complete the dialogue using the necessary form. Say when both are
possible.

Identification Exercises:

e Complete the conversations using the words from the box once only. Read the dialogue till
the end before you start.

e In the following pairs of responses, one verb form is right and one is wrong. Put a tick for
the correct response.

e In each sentence there are two mistakes. Find and correct them.

Imitation exercises:

e Listen to the questions and answers. In pairs, make similar conversations about yourselves
and your family.

e Make sentences according to the given model (pattern).

e Read the letter of invitation, identify the patterns. Write a similar letter.

e Write the dialogues using the cues.

Contextualization exercises:

e Complete the conversation using the new grammar forms.

¢ Put the words in brackets in the most natural place in the sentence.

e Answer the questions about you.

e Write suitable questions for the given answers.

And the last stage of grammar consolidation is communicative usage. Teachers can freely use
all the activities of Communicative language teaching method, such as: games, role- plays,
interviews, pair work, surveys and so on.

For example:

Role plays give learners an opportunity to practice grammar through communication in
different social contexts and different social roles and improve learner's speaking abilities. First of
all give a definite situation, for example:

Student A: One boy always teased you, shouted horrible things at you. And you ask your
friend to give an advice how to beat the bully.

Student B: Your friend asked you for an advice how to beat the bully. He always teased and
shouted at your friend. Give him an advice. [8c. 12]

Then give the instruction to use definite grammar theme, for example: you should use past
simple during your speech. You can change situation and grammar theme according your lesson.

An information gap activity is an activity where learners are missing the information they
need to complete a task and need to talk to each other to find it. The information gap is useful and
really understandable for learners exercise.For example:

You give to student A text with the gaps (verbs are missed in the Past Perfect Tense) and to
student B the whole text without gaps. The task is to fill in the gaps, after they are completed the
task you can do vice versa.

Grammar Auction (Game)

Procedure

» Make a list of 6 typical sentences that the students have been saying over recent classes. Put
typical errors into half of them.

» Put your students into two teams and give then a notional €1000. The teams take turns to bid for
each sentences in turn (best to mix the levels in teams of three). One person is the official bidder for
the team and the position rotates.

» The highest bidder gets the sentence and the sum is deducted from their total cash and the next
sentence is presented.

» At the end show them which of the sentences were correct and which were not. The group that
owns the most correct sentences is the winner. They will start to realize that a good strategy is to
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inflate the price of the sentences that they spot as wrong so that the others waste all their money on
them.
(Optional extra, pay them €100 to use in the next round if they can correct the sentence)

After a speaking task try to write up mistakes that they make and one or two correct
sentences. In teams they discuss and decide if the sentences on the board are correct or not. They
get 5 points if they are right in saying whether it’s correct or not and 10 points if they can correct it.
They can work together but a different person must stand up to answer each time. Deduct 2 points
for speaking 1st language or shouting out the answer when it is not their turn!

Pair work (Interview
Preparation

e Decide on a theme or topic that is appropriate for the students considering their areas of interests
and levels. ( )

e Decide the grammatical area(s) to be focused on, to be reinforced or to be introduced. (WH
questions (where, who, when, why, and what) and questions asking for opinions)

e Prepare six to eight questions related to the particular topic area chosen in #1, the theme/topic, and
the grammatical area in #2.

e Add space for students to produce their own questions.

e On the backside, write a number (letter) on each handout - two handouts with the same number

(letter), so that in class students can look for their partners to pair up with (someone with the same

number) to do the interviews.

Grammar focus: reviewing WH questions and responses about.
LET'S FIND OUT!
My interviewee:

was your worst trip?
Where do you want to do most when you travel?
Who was the last time you went on a trip?
When do you usually travel with?
Why do you want to travel to next?
What do you like to /don't like to travel?

was your best trip?

Let's match and make four or five questions. (Write an original question for number five.)
1. ?
2.
3.
4.
5.
Procedure

e Have the students match and complete the questions in the box. This can be done in groups or on
their own. Ask for volunteers or assign students to write their questions on the board for everyone to
see. Go around and help students make their original questions.

e Start the interview activity. Students, with a pen and their handout, go around looking for their
partners asking, "What's your number? / What number are you?" They sit down with their partners
and interview each other with their questions in English.

e After they finish the interview, have them write a short report (summary) to the teacher of their
interview results. Small classes can report the results orally.[10, c. 47]

We have such a conclusion that the forming of grammar skills depends on training. We must use a lot
of training exercises for the assimilation of grammar. We should provide the motivation of learn
English, encourage children to communicate. The method and techniques the teacher should use in
teaching children of secondary school is the communicative method and various techniques and
activities which can develop pupils’ speaking and communicative skills.
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AJITBIHCAPUH NTPUHAVIEZKUT COBPEMEHHOCTH

AHHOTANMUA

Maxana XIX eacvipoviy kepuekmi xazax asapmyuibl Kvizmemin apranean. blovipati Anmwvincapun.
Anmuincapun XIX 2acvipoviy exinui scapmoicoinoa Kazaxcmanoa 3auivipiivl 2anblMOapobly MeKeMenepiniy
Jrcenicin Kypy Kvizmemine oOaiinanvicmol., Opbsic angasumi, dwcazy Kazak aninOuin Kypy, 3aiibipiivl
MeKkmenmep Yutin OipiHuLi OKYIbIK Jcaz)y.

Kozam Katipamxepi - AnmviHcapuH Kbl3MemiH J#CaKmol. Jcazyulsl, JHcypHanucm, anmpononoz KP biniv
JicoHe MaOeHUuem 0amyblHOAd MAKbI30bl PO amKapObl.

Tyiuiinoi ce3dep. Azapmywivl, neoacoe, HCazyuibl, HCYPHATUCH, IMHOSPAP, pedhopMamopvlk,
3aiiblpibl MEKMEN, KICINMIK MeKmenmep.

AHHOTANMUA

Cmambpsi  nocesiwyena O0esamenbHoCmu  BUOHO20 Kazaxckozo npocgemumens — XIX 6. Hopas
Anmuvincapuna. C Oeamenvno2o AnmelHcapuna cA3aHO CO30aHUE Cemu CEemCKUX VUEHbIX 3a8e0eHUll 8
Kaszaxcmane 6o 2-oti nonosune XIX 6., coz0anue kazaxckozo angpasuma Ha pycckoil epaghuxe, Hanucawue,
Hanucanue nepavix yueOHUK08 0Jis CGeMCKUX WKOIL.
Pasnocmoponnss desmenvrHocms H. Anmeincapuna — obwecmeenno2o desmeins. NUCAMEs, JHCYPHATUCIA,
amHozpagha cviepana 6oabuLyio pos 8 pazsumuu 0opazosanus u Kyiemypsl Kazaxcmana.

Knioueevie cnosa. Ilpoceemumens, yuumenv, nucameiv, diCypHanucm, smuocpag), peghopmamop,
ceemceKue UKoIbl, NPOhecCUoOHaTbHbIE YUUTULYA

ABSTRACT

The article is devoted to the activities of a prominent Kazakh educator of the XIX century. Ibrai
Altynsarin. Altynsarin associated with the activities of creating a network of institutions of secular scientists
in Kazakhstan in the second half of XIX century. The creation of the Kazakh alphabet on the Russian
alphabet, writing, writing the first textbook for secular schools.
Altynsarin sided activities - public figure. writer, journalist, anthropologist played a major role in the
development of education and culture of Kazakhstan.

Keywords. Educator, teacher, writer, journalist, anthropologist, reformist, secular schools, voctional
schools.
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