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THE STREAM OF TEACHING READING NOWADAYS

Alzhanova A. O.
Eurasian national university named after L. N. Gumilyov
Astana, Kazakhstan

Reading skills refer to the specific abilities that enable a person to read with
independence and interact with the message. Students at the university do a lot of
reading unlike in secondary school. Some tips to help in having good reading skills
are active reading and styles of reading.

Strategies for Developing Reading Skills

Type 1 tasks are those where we get students to read or listen for some general
understanding, rather than asking them to pick out details or get involved in a refined
search of a the text. Type 2 tasks are those where we get students to look at the text in
considerably more detail, maybe for specific information or for language points. You
move from the general to the specific — it makes it easier for the students. Lead in: Is
about activating the students’ pre-existent knowledge. Example: Lead in: A class is
about to read the Twilight novel. For this task you could ask the students “What do
you know about vampires and werewolves?”” The teacher could also take out a phrase
from the book and let the students brainstorm about the content.

Comprehension task: The students are given the tasks before reading the novel.
This way, they know what to look for and underline. An example could be a logbook.
Let’s say the students read a chapter for each lesson, and they write a logbook about
what has happened so far in the story. Another example could be to make the students
“Spy’s”. They would write down information every time the person in the book they
are spying on appears. Students read/listen: The students read chapter and write in
their logbook.

Feedback from the teacher: The students have written in their logbooks and
the teacher can comment on the content and whether or not the students have got hold
of the most important details. The teacher can lead/guide the students by asking
questions about the content [1: 27-28]. No master interpretation from the teacher.

Teacher directs text-related task: Follow-up, questions, rewrite the chapter,
characteristics of the main characters, still pictures, and the hot chair. This step is
somewhat “optional” at this point. This will end the entire exercise. You could not go
to this task yet, and instead start over from the comprehension task for the next
chapter in the book and go on. 2: Explain the terms bottom-up and top-down
processing mean. Bottom-up: The student/reader/listener gets a more detailed insight.
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You go in depth. Top-down: The student/reader/listener gets an overall view of the
text. Skim the text. Example of top-down: Reading strategies — for instance the
Spanish text we got in our first lesson (questions, but we didn’t know all the words).
Just skim the text. Example of bottom-up: You have to read for instance 3 pages very
carefully and then use a dictionary to look up difficult words you don’t understand
Automaticity, authenticity and prediction? Automaticity: Some people claim that
extensive reading is the best possible way for students to develop automaticity. They
will become fonder of reading, their vocabulary will increase and their
comprehension skills will increase [2: 254]. Authenticity: It is very important to use
authentic texts in the class because the students have to get practice in dealing with
“real” language in order for them to work harder. Prediction: The teacher can use a
technique where he/she uses possibly unknown words from a reading or listening text
to create interest and activate the student’s schemata. The words may suggest topic,
genre or construction — or all three. First the students can research the meanings of
the words and phrases and then predict what the text with such words is likely to be
about. How do you think predicting the content of a text or movie can help students
develop confidence and motivation? If the students have some clues or answers
before they begin, they are perhaps more likely to speak up in class and won’t second
guess themselves. It is a common problem that, when students’ ages match the topic
of a given book in English, the language is often too difficult for them. What are
some of the things that you could do to facilitate the reading and help them overcome
some of these comprehension obstacles? Can you think of ideas other than those
presented in the chapter? Give them a vocabulary before they start reading, practice
difficult words with them, they could predict/guess the meaning of a sentence without
knowing all the words, use a dictionary, you could try to rephrase what you want to
say. A basic methodological model for teaching productive skills. Discuss what this
could look like in practice! - It’s a repetition task. - The students have all the
information beforehand It could be a grammar test where the students have done it
before and after a while they do it again. Then they will know what the task is about
[3: 182-184]. The very first time the teacher sets the task, as he does the second time.
This time though, the students will be well aware of what the assignment is about
(seeing as they have tried it before). The teacher monitors the task (students taking
the test). When giving feedback, the teacher talks to the class as a whole, making sure
the errors made are understood.

Language instructors are often frustrated by the fact that students do not
automatically transfer the strategies they use when reading in their native language to
reading in a language they are learning. Instead, they seem to think reading means
starting at the beginning and going word by word, stopping to look up every
unknown vocabulary item, until they reach the end. Effective language instructors
show students how they can adjust their reading behavior to deal with a variety of
situations, types of input, and reading purposes. They help students develop a set of
reading strategies and match appropriate strategies to each reading situation.

Strategies that can help students read more quickly and effectively include

* Previewing: reviewing titles, section headings, and photo captions to get a
sense of the structure and content of a reading selection
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* Predicting: using knowledge of the subject matter to make predictions about
content and vocabulary and check comprehension; using knowledge of the text type
and purpose to make predictions about discourse structure; using knowledge about
the author to make predictions about writing style, vocabulary, and content

* By modeling the strategies aloud, talking through the processes of previewing,
predicting, skimming and scanning, and paraphrasing. This shows students how the
strategies work and how much they can know about a text before they begin to read
word by word.

When language learners use reading strategies, they find that they can control
the reading experience, and they gain confidence in their ability to read the language
[4: 402].

Reading to Learn

Reading is an essential part of language instruction at every level because it
supports learning in multiple ways.

» Reading to learn the language: Reading material is language input. By giving
students a variety of materials to read, instructors provide multiple opportunities for
students to absorb vocabulary, grammar, sentence structure, and discourse structure
as they occur in authentic contexts. Students thus gain a more complete picture of the
ways in which the elements of the language work together to convey meaning.

* Reading for content information: Students' purpose for reading in their native
language is often to obtain information about a subject they are studying, and this
purpose can be useful in the language learning classroom as well. Reading for content
information in the language classroom gives students both authentic reading material
and an authentic purpose for reading.

* Reading for cultural knowledge and awareness: Reading everyday materials
that are designed for native speakers can give students insight into the lifestyles and
worldviews of the people whose language they are studying. When students have
access to newspapers, magazines, and Web sites, they are exposed to culture in all its
variety, and monolithic cultural stereotypes begin to break down.

When reading to learn, students need to follow four basic steps:

1. Figure out the purpose for reading. Activate background knowledge of the
topic in order to predict or anticipate content and identify appropriate reading
strategies.

2. Attend to the parts of the text that are relevant to the identified purpose and
ignore the rest. This selectivity enables students to focus on specific items in the input
and reduces the amount of information they have to hold in short-term memory.

3. Select strategies that are appropriate to the reading task and use them
flexibly and interactively. Students' comprehension improves and their confidence
increases when they use top-down and bottom-up skills simultaneously to construct
meaning.

4. Check comprehension while reading and when the reading task is
completed. Monitoring comprehension helps students detect inconsistencies and
comprehension failures, helping them learn to use alternate strategies.

While texts can undoubtedly be valuable in various ways, I believe they are best
used with a clear purpose in mind, and a reasonable certainty that they will help to
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achieve this purpose. In a second article I will focus on the intensive input-output
cycle referred to above, which I believe is centrally important, and I will consider
ways in which texts can be exploited efficiently to support this aspect of language
learning.
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AHAJIM3 IMTPABOBBIX ACIHHEKTOB TYPUCTKOM JIEATEJIBHOCTU B
PECITYBJIMKE KA3AXCTAH

Momopuxko JI.I', @eogpanosa H.B.
Kocmanaiickuii 2cocyoapcmeennvlii nedazocuyeckuti UHCmMunmym
Kocmanan, Kazaxcman

TypusMm, SIBISSICH COIMATBLHO-DPKOHOMUYECKOW IMOJCUCTEMON, B3aUMOCBSI3aH C
TaKUMH HMHCTUTYTaMU KaK «9KOHOMHKA», «OOIIECTBOY», «IKOJOTUYECKAs] CpPeay.
KuzHenesTenbHOCTh CUCTEMBI «TYpU3M» HEBO3MOKHAa 0€3 B3aUMOJICUCTBHS C
JIPYTUMU OTpACIsIMU HApOJHOTO Xo3sicTBa. [loaToMy 000CHOBaHME HEOOXOIUMOCTH
rOCyJapCTBEHHOTO PETYJIUPOBAHUSI PA3BUTHS TypU3Ma CTPOUTCS Ha OCHOBE
U3Y4YCHHUS] COBPEMEHHOTO COCTOSIHHSI TYPHUCTCKOTO PBIHKA, aHAllM3a POJU Typu3Ma B
SKOHOMHUKE CTpPaHbl, OCOOEHHOCTEH TYpHUCTCKOTO TMOTpeOJIeHUsT U CHeIUuPUKH
TYPUCTCKOT'O MPOAYKTa, €r0 BO3JACHCTBUS HA APYrMe OTPaciyd HApPOJHOIO XO35UCTBA,
B YAaCTHOCTH, Ha JKOJIOTHYECKOE COCTOSHHE W COLUAIBHO-KYJIBTYPHOE pPa3BUTHE
cTpansl [1].

MacuitaOHOCTh ¥ BaXXHOCTh TYpU3Ma CBUJIETEIILCTBYIOT O €r0 MPUHAJICKHOCTH
K CTpPaTerM4ecKUM OTPACIsIM SKOHOMUKHU CTPaHbI, YTO TPeOyeT HEMmOoCPECTBEHHOTO
roCyJapCTBEHHOTO PEryJMpPOBaHUsA, C LEJIbI0 00€CeueHHus MPONOPLHOHATBHOCTH
Pa3BUTHS TEPPUTOPUATBHBIX M OTPACICBBIX HAPOTHOXO3SIUCTBECHHBIX KOMIUICKCOB,
000CHOBaHUS TMOJUTUKHU 3aHSATOCTH, OOECHEUYEHHUs POCTa OKKETHBIX T0XOJI0B U
yIPABJICHUS COCTOSTHUEM IJIATEKHOIO OanaHca.

['ocynapcTBeHHOE peryjJupoBaHHME pa3BUTHUSI Typu3Ma -3TO BO3JCHCTBUE
rocyJapcrBa Ha  JIEATEIbHOCTh  XO3AWCTBYIOIIMX CYOBEKTOB M  PBHIHOYHYIO
KOHBIOHKTYpPY JJisi 0OecleueHUuss HOPMalbHBIX YCIOBUNH (DYHKIIMOHUPOBAHUS
PBIHOYHOTO MEXaHW3Ma, peain3alii TroCyJapCTBEHHBIX COIMAIIbHO-DKOHOMUYECKUX
IIPUOPUTETOB M BBIPAOOTKH €IMHOM KOHIICIIIINY Pa3BUTHS TYpPUCTCKOM cdeps [2].
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