
127

:

:

EARLY LINGUAL AND FOREIGN LINGUAL EDUCATION:

ISSUES AND PERSPECTIVES
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NATIVE AND FOREIGN LANGUAGE EDUCATION AT AN EARLY AGE 

Darmenova A.E., 
L.N.Gumilyiev Eurasian Natioanl university, Astana 

All second language learners, regardless of age, have by definition already acquired at least 
one language. This prior knowledge may be an advantage in the sense that the learner has an idea of 
how languages work. On the other hand, knowledge of other languages can also lead learners to 
make incorrect guesses about how the second language works, and this may cause errors which a 
first language learner would not make. 

Young language learners begin the task of language learning without the benefit of some of 
the skills and knowledge which adolescent and adult learners have. The first language learner does 
not have the same cognitive maturity, metalinguistic awareness, or world knowledge as older 
second language learners. Although they are developing cognitive maturity and metalinguistic 
awareness, they still have a long way to go in these areas, as well as in the area of world knowledge, 
before they reach the levels already attained by adults and adolescents.Most child learners do not 
feel nervous about attempting to use the language, even when their proficiency is quite limited. 
Adults and adolescents, on the other hand, often find it very stressful when they are unable to 
express themselves clearly and correctly. Nevertheless, even very young children (pre-school) 
children differ in their nervousness when faced with speaking a language they do not know well. 
Some children happily chatter away in their new language; others prefer to listen and participate 
silently in social interaction with their peers. Fortunately for these children, the learning 
environment rarely puts pressure on them to speak when they are not ready. 

One condition which appears to be common among learners of all ages – though perhaps not 
in equal quantities – is access to modified input. This adjusted speech style is sometimes called 

foreigner talk‘ or teacher talk.‘ Many people who interact regularly with language 6 learners, 
such as experienced teachers, seem to have a sense of what adjustments are needed to help their 
learners understand. 

Learning a new language at any age is an enormously rewarding experience in many ways. 
While language learning is an enriching experience for all ages, children have the most to gain from 
this wonderful adventure. Quite simply, starting early offers the widest possible set of benefits and 
opportunities.

Children understand intuitively that language is something to explore, to play around with and 
to enjoy. Their enthusiasm is both infectious and effective. The quickness with which they pick up 
their first language is nearly miraculous and such a joy to watch as a parent. As children grow, all 
parents can attest to how much fun their children continue to have as they sing new words they hear 
and even invent new ones with a huge, bright smile. The joy with which children explore their first 
language makes childhood the ideal time for a second language -- even if all the other reasons for an 
early start didn't exist! 

But there are many other reasons, and while this list does not exhaust the number and variety 
of advantages starting a language early can provide, these are some of the most notable benefits. 


