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CoHbIMEH KOpbITa anTKaH4a, WHKITH3UBTI OKbITY — OKyLUbINapAblH TEH, KYKbIFbIH aHbIKTahabl >XaHe
VKbIM iC-9peKeTiHe KaTbiCyFa, afaMAapMeH KapbiM-KaTblHACbIHA KaXXeTTi KabineTTinikTi 4aMbITyFa MyMKIHAIK
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6ap 6ananapgblH 6iniM anyblH kKamTamacbl3 eTeTiH xannbl 6inim ypaiciH gambiTyFa 6onagbl. MyHOam okbITy
Typi apHaynel Ginim Oepy XyhneciHge AoCTypni Typae KanbinTackaH XeHe Aamy ycTiHgeri doopmanapgbl
bIFbICTbIpMaRabl, KanTa >xakblHaaTagbl. VIHKM03uBTI GarbIT apkbiibl MyMKiHAM WwekTeyni 6ananapabl okyaa
XKETICTIKKE XXeTyre blknan eTiM, XakKCbl eMip Cypy MyMKiHLWINiriH kanbinTacteipagbl. Ockl 6afbITThI Ginim 6epy
XKyWeciHe eHridy apKbirbl OKyLUbInapabl agamrepLuinikke, isrinikke, KanblpbiMAbinbikka Topbruener anavbi3.
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HiHiH, Heri3ri KacinTik 6inim 6epy 6argapnamMacbiHbiH, Ma3aMyHbIH Urepygi kamtamacbl3 eTeTiH ybiMaacTbipy-
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AHHOTauusA

AkTyanbHOCTb K uenb: lNpodeccrnoHanbHasa nogrotoBka — CUCTEMAa OpraHU3auUMOHHLIX yCroBuKn, obecne-
ymBarLLasi OCBOEHME coAepXaHusi OCHOBHOM NpodpeccuMoHanbHoW obpasoBaTeribHOM nporpamMmmbl COOT-
BETCTBYIOLLIErO HanpasrieHns uU Npoduns NoaroToBKK, C Lenblo dopmMmpoBaHusa y obydatoLerocsa npodec-
CMOHamnbHOW HamnpaBneHHOCTH, OBLLEKYNbTYPHbIX, 0bLlenpodeccnoHanbHbIX U NPodEeCcCMOHanbHbIX KOM-
neTeHuun.

KnroyeBble cnoBa: negarormyeckue ycrioBusl, MHKIMO3MBHOE OOy4veHune, npodreccrMoHanbHas MoaroToBka,
3agayu, yCrioBus peanunsauum MHKIM3MBHOIO 00y4YeHus.

Abstract
Relevance and Goal: Professional training is a system of organizational conditions that ensures the
development of the content of the main professional educational program of the relevant direction and profile
of training, in order to form a student's professional orientation, general cultural, general professional and
professional competencies.
Keywords: pedagogical conditions, inclusive education, professional training, tasks, conditions for the
implementation of inclusive education word, word, word, word, word.

Currently, inclusive education is considered as one of the most promising areas for the
development of the education system for children with disabilities (hereinafter HIA). This approach is
associated with the inclusion of children with special educational needs in ordinary general education
schools. In this regard, the professional training of a future teacher to work in inclusive education is
becoming a priority task of modern society and the state.

In Kazakhstan, a special education system has been created for children with disabilities, which
includes special (correctional) educational institutions of various types: for the deaf, hard of hearing and late-
deaf, blind and visually impaired, for children with severe speech disorders, with disorders of the
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musculoskeletal system, with mental retardation, for children with mental retardation. These institutions carry
out educational activities according to adapted basic general education programs. The children study in
homogeneous groups, being among peers with similar development problems. In these institutions, jobs are
organized in accordance with the peculiarities of the development of a certain category of children. However,
due to the isolation of institutions of this type, society is divided into healthy and disabled people, which
negatively affects the integration of children with disabilities into a full-fledged social life. L.S. Vygotsky also
noted that: «the main disadvantage of special schools is that they lock their pupils into a narrow
homogeneous circle of the staff of this correctional institution, create a space limited from real life, do not
contribute to the socialization of special children, but, on the contrary, lead to even greater isolation.» It was
L.S. Vygotsky who was one of the first to substantiate the idea of integrated education, spoke about the need
to include children with special educational needs in the environment of ordinary children. Integration
contributes to the inclusion of a child with disabilities in the system of social relations, the acquisition of new
social roles, the acquisition of a sense of group belonging.

So, as an alternative to the special education system, there is the spread of the inclusion process -
the inclusion of children with disabilities in ordinary general education institutions.

According to the UN Convention on the Rights of Persons with Disabilities: «Persons with
disabilities include persons with persistent physical, mental, intellectual or sensory impairments that, when
interacting with various barriers, may interfere with their full and effective participation in society on an equal
basis with others» [1].

The inclusive approach has become established due to the fact that in modern society, the
«medical» model, which defines disability as a health condition, is gradually being replaced by a «social»
model, in which the cause of disability is not a specific disease, but physical (architectural obstacles) and
relational barriers and stereotypes existing in society. If in the «<medical» model of understanding disability, a
child with disabilities is considered as a «carrier of the problem», then in the «social» model, on the contrary,
it is believed that problems and barriers in the education of such a child are created by society itself and an
imperfect education system that cannot meet the diverse needs of students in a mass school. Changes in
the education system are required for the successful implementation of the inclusion of students with special
educational needs in the general education process and the implementation of the social model.

It depends on the level of development of the state. The main task of the state program for the
development of education in Kazakhstan until 2020 is to improve the system of inclusive education at school.
According to the terms of this program, by 2020, the share of children covered by inclusive education from
the total number of children with developmental disabilities should be 50%. To date, only the first examples
of teaching children with disabilities in general education schools have appeared in the country, but they
inspire specialists with optimism. [2]

The ideas of promoting inclusive (inclusive or integrated education) are clearly spelled out in the
Convention on the Rights of Persons with Disabilities, signed by Kazakhstan in 2008. Inclusive education is
taking only the first steps in our country, although the proportion of inclusive schools is very high in many
countries of the world. To date, there are 58 psychological, medical and pedagogical consultations in
Kazakhstan, which are funded by local budgets. According to the standards, there should be 80 such
organizations in the republic. Methodological guidance of these consultations is assigned to the Republican
Psychological, Medical and Pedagogical Consultation located in Almaty. [3]

At this stage, Kazakhstan is dominated by the definition of inclusive education only as the
education of persons with disabilities (disabilities), disabled people in mixed or correctional groups of
educational institutions. Until recently, there were two forms of organization of education for children with
disabilities in our country:

- external differentiation in the form of specialized correctional classes.

- integrated inclusive education in the context of the general education process.

As we have already said, our state is on the verge of large-scale changes in education. To ensure
that all children, including children with disabilities, have access to quality educational services in general
education schools. It's not enough just to open offices. To do this, it is necessary to improve the quality of the
training staff. Children with disabilities should be provided with support specialists - teachers who have
received special education. These are such specialists as support teachers, tutors, curators, supervisors. It is
also very important to provide each school with the necessary equipment, equipment, equipment, a powerful
methodological base, software materials, high-quality developments, didactic educational materials. Various
pedagogical conditions for the implementation of professional activity in inclusive education are being
developed for the introduction of inclusion in secondary schools in Kazakhstan, namely:

1) organization of trainings aimed at the formation of personal qualities of a future teacher,
necessary for working in an inclusive education;

2) building an educational process based on personality-oriented learning;

3) the formation of the motivational component of the educational environment aimed at the
emergence of sustained interest and the need for self-improvement in educational and professional
activities;
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4) the construction of the educational process based on the close connection of theoretical material
and practical activities.

Unlike an ordinary teacher, an inclusive education teacher needs to possess a humber of qualities,
among which one can distinguish such as tolerance, tact, empathy, responsibility, etc. Inclusive education,
like no other, connects the professional and humanistic orientation of the individual, which manifests itself in
the teacher's awareness of the humanistic values of professional activity, satisfaction with it.

The specifics of the organization of educational and correctional work with children with
developmental disabilities necessitates special training of the teaching staff of an educational institution
providing integrated education.

Professional training of a teacher is the formation of a pedagogical orientation and a system of
pedagogical knowledge, skills and abilities, the acquisition of experience in solving typical professional and
pedagogical tasks [4]. A.l. Piskunov in the content of professional training includes nuclear (invariant) and
variable parts that form an integral set. The invariant part consists of: fundamental philosophical,
psychological, pedagogical and methodological scientific knowledge; technological knowledge in the field of
organization of forms and types of educational and extracurricular activities; professional and pedagogical
skills. The variable part takes into account the peculiarities of the profile of the student's scientific training, his
personal inclinations [5].

Professional training is a system of organizational conditions that ensures the development of the
content of the main professional educational program of the relevant direction and profile of training, in order
to form a student's professional orientation, general cultural, general professional and professional
competencies.

The following components are distinguished in the structure of professional readiness for inclusive
education:

—psychological readiness (knowledge of the basics of psychology and correctional pedagogy;
knowledge of the individual differences of children; knowledge of the individual characteristics of children
with various developmental disabilities, etc.) and professional (emotional acceptance of «special» children,
willingness to involve them in the learning process in the classroom and satisfaction with their own
pedagogical activities) (S.V. Alyokhina);

—coghnitive, personal and activity components (O.V.Bonin); - motivational-value, operational-activity
and reflexive-evaluation (O.S.Kuzmina); - personal-semantic, cognitive and technological components
(E.G.Samartseva).

Thus, the analysis of the above studies allows us to state that in the structure of a teacher's
professional readiness for inclusive education, it is possible to distinguish a motivational and personal
component, a content and activity component. Motivational-personal (personal-semantic (E.G. Samartseva),
motivational-value (O.S. Kuzmina)) the component includes professional (pedagogical) orientation, personal
and psychological readiness.

Professional orientation is a generalized form of a person's attitude to a profession, which is
defined as an interest in a profession and an inclination to engage in it. Orientation includes the idea of the
goal; motives that encourage activity; emotional attitude to activity; satisfaction with it (N.V.Kuzmina) [6]. A
teacher's readiness for inclusive education is an integrative professional and personal quality that is formed
in the process of mastering competencies that determine intentions and ability to effectively teach in an
inclusive environment that guarantees equal access to education for all children of early and preschool age,
taking into account the diversity of special educational needs and individual opportunities. The purpose of
pedagogical activity is the formation of a common culture, the development of physical, intellectual, moral,
aesthetic and personal qualities, the formation of prerequisites for educational activities, the preservation and
strengthening of children's health.

The highest value of a teacher of inclusive preschool education is the personality of a developing
child, which determines the humanistic and personality-oriented nature of the teacher's value orientations, as
well as the personality of the educator himself as a subject of introspection and self-improvement.
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YOK 376
MPOEKT UHKITKO3MBHOIO OEPA30BAHMUA B CEJIbCKOW OBLLEOBEPA30BATENBLHOW LUKOJE

densHuHa UpuHa NaBpunoBHa,

yumTenb PYyCCKOro si3blka U nutepaTtypbl

Ky «BnagummupoBckas oblieobpasoBaTernbHas Lkona
oTaena obpasoBaHus KoctaHanckoro panoHa»

YnpasneHus obpasoBaHus akumata KoctaHawnckon obnactu
r. Koctanan, KasaxcraH

AHHOTauuns
CoHfbl yakbITTa epekiie binim 6epy kaxeTTiniktepi 6ap 6ananapgbl OKkbITY MeH Topbueneyre MHHOBaUMAIbIK
Tocinaep Xui ycoiHbiNyaa. byn TakelpbINThIH ©3€KTiNir Aamy epekwenikrepi 6ap 6ananap 6inim anyga 6acka
OananapmeH TeH MyMKiHOiKTepre ne 6onybl kepek. byriHri TaHoa MymkiHAiM WwekTeyni 6ananapra OHTanNbI
OKY Xar[annapblH )XacanTbIH OKbITY TYPiH €Hridy kaxeTTiniri 6ap.
Tyningi cesagep: nHkMO3MB, 6ana, 6inim, aybin MekTebi, xxo0ba

AHHOTauus
B nocnegHee Bpems BCe Yalle npeanaralnTcs MHHOBALMOHHbIE NOAXOAbl K 0BYYEHMI0 U BOCNUTAHMIO OeTen
€ ocobbiMKn obpasoBaTenbHbIMM NOTPEOHOCTAMMU. AKTYanbHOCTb 4AHHOW TEMbI 3aKSi0YeHa B TOM, UTO AeTU C
OCODEHHOCTAMW pPa3BUTUSI OOMKHbI UMETb paBHble BO3MOXHOCTM C ApyruMyn pebsTamum B MONyvyeHUu
obpasoBaHusa. Ha cerogHsilHUA OeHb cyulecTByeT NOTPEOHOCTb BO BHeapeHun Takon opMbl 06ydeHus,
KoTopasi co34acT AETAM C OrpaHNYEHHBIMU BO3MOXHOCTAMU ONTUMarbHbIE YCOBUS 00y4eHus.
Knio4yeBble crnoBa: MHKNO3NB, pebeHokK, 0bpa3oBaHme, CeNbCKas LLKONa, NPOEKT.

Abstract
Nowadays, innovative approaches to the education and upbringing of children with special educational
needs have been increasingly offered. The relevance of this topic lies in the fact that children with special
needs should have equal opportunities in education. Today there is a need to introduce such a form of
education that will create optimal learning conditions for children with disabilities.
Keywords: Inclusive, a child, education, rural school, a project

VHKMo3nBHOE 06pa3oBaHne — 3TO MpOoLEecC pas3BuTusa obLllero obpasoBaHusi, KOTOpbIN Nogpasyme-
BaeT AOCTYNHOCTb 06pa3oBaHus OJ1si BCEX.

Ob6gaszartenbHbiM ycrioBuem 3GdEKTMBHOCTN WMHKITHO3MBHOIO 00Opa3oBaHUs SABMSIETCS] OpraHu3aums
CUCTEMHOW MNOArOTOBKW, NEPEnoAroTOBKM U MOBbILIEHMST KBanudukaumMu negaroroB, ncuxonoroe. Lpyrum
ycrnosvemM 3(PEKTUBHOCTM MHKIIO3NBHOIO 0Opa3oBaHus SABMSIETCH LeneHanpasneHHoe (opMupoBaHve B
COBPEMEHHOM OOLLECTBE MONMOXUTENBHONO OTHOLUEHUS K AETSIM C OrpPaHUYEHHbIMU BO3MOXHOCTSAMU 3[0-
pOBbsi, NPOABWKEHNE NAEN UHKITHO3UBHOMO (MHTErPMPOBAHHOIO) 06pasoBaHus.

OcTpo cTtouT BOnpoc obpasoBaTeNnibHOrO npouecca B cenbckon wkone. B KIY «Bnagummposckasi
obuieobpasoBaTernibHasa LKOMa» YUCNO JWL LKOMBbHOIO BO3pacTa, UMEKLNX Te UMW MHble OrpaHuUYeHus
3gopoBbs, gocturaet 10,8% o1 obuiero coctaBa LWKOMBHUKOB. K MX 4nMcny OTHOCATCA YMCTBEHHO OTCTanble
OEeTV 1 OeTU C 3a0ePXKKON NMCUXNYECKOTO pasBUTUSA, AETU C HAPYLUEHVSMN PEYN.

B cootBetcTBUM ¢ KoHcTuTyumen Pecnybnukn Kasaxctan n 3akoHoM «O6 obpasoBaHum» 3aTu Oetu
MMEIOT paBHble CO BCEMM NpaBa Ha obpasoBaHue.

B KI'Y «BnagumupoBckasi obeobpasoBaTenbHas wwkona» odyvaetcsa 340 geten ¢ 1 no11 knaccel.
M3 Hux 37 — geTun C orpaHNYeHHbIMU BO3MOXHOCTSIMU 300POBbsl (3a4epkKa NCUXMYECKOro pa3suTtust — 18,
YMCTBEHHasi OTCTanocTb — 4, HapyweHue pedn u cnyxa — 15). lNcuxonoro-negarornyeckas nogaepxka
OCYLLIECTBNSIETCA CcouMarnbHbIM MEAarorom, LWKOMbHBIM MCMXOMOrOM M yuyutenamu-npegmeTtHukamn (80%
BCEro KOMJeKTMBa MPOLLM KypCbl MOBbIWEHWS kBanudukauumn no nporpamme «OcobeHHOCTM opraHusaumu
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