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AHHOTauunn
©3ekTiniri. MakcaTtbl. byriHri TaHga 6Ginim any kesiHgeri Herisri npuHUMNTepAiH Gipi OKyLbIHbIH GacbiMabiFb,
6inim Gepyai isrineHgipy npuHuMnTepi 6onbin Tabbinagpl. KasakctaHaarbl Ginim 6epy xxyneciH pedopmanay-
OblH 63eKTi 0arbITbl «MHKNO3MBTI Ginim 6epy» aen atanagbl. VIHKNo3mBTI Ginim 6epy-0yn apHaibl Ginim 6epy
K@XKETTIMIKTEPi MEH Xeke MyMKIHOIKTepiH eckepe OTbIpbIn, 6apnblk CTYAEHTTEp YLUiH GiniMre TeH Kon XeTimai-
nikTi KamTamacbl3 ety. byn Tocin kes-kenreH GanaHbl KabblngaHFaH HOpMadaH esrelle «epekwe» aen
aTayfa MymkiHaik 6epepni. Ocbinanwa, WHKN3us Gapnbik Gananapgbl OkbITy, Topbueney >xaHe aneymeT-
TeHAipy canacblH apTTbIpyAbl KAMTaMachI3 eTyre apHanfaH.
Tyninai cespep: MHKMO3MBTI Binim 6epy, epekwe binim BepinyiHe kaxeTTiniri 6ap 6ananap, >xekeTacin.

AHHOTauus
AkTyanbHoCTb. Llenb. B Hawm gHM ogHMMKM 13 OCHOBOMOMararLmx NPUHLMNOB Npu nonyyeHun obpasosa-
HMS MPOBO3rNaLLATCA NPUHUMMBI NPUOPUTETA YYEHMKA, 'yMaHusaunm obpasoBaHums.
AKTyanbHbIM HanpasreHmemMm pedopmbl cUCTEMbl 00pa3oBaHusa B KasaxcTaHe sBNSAETCHA Tak Ha3biBaeMoe
«UHKMN03nBHOE obpasoBaHMe». WMHKM3MBHOE obpasoBaHMe — 3TO obecneveHMe paBHOrO AocTyna K
obpasoBaHuIo 4N Bcex 00y4arLmxcsi ¢ y4eToM pasHoobpasnsa ocobbix obpasoBaTenbHbIX NOTPEOHOCTEN U
MHOVBMAYAIbHbIX BO3MOXHOCTEN. Takon Moaxod NO3BOMSIET Ha3BaTb «0COObIM» Noboro pebeHka, Yem-To
OTNMYAIOLLEroCa OT MPUHATOW HOPMbl. Takum o6pasoM, WHKNH3UA npusBaHa obecneyvnTb MOoBbILLEHME
kayecTBa 0Opa3oBaHuWs, BOCMUTaHUSI U coLManmnsaumm Bcex OeTen.
Knio4yeBble crnoBa: WHKMO3MBHOE obpasoBaHWe, OeTU C 0cobbiMuM obpasoBaTenbHbIMKM MOTPEBHOCTAMM,
WHAMBMAOYANbHbIA NOAXOA.

Abstract

Relevance. Goal. Nowadays, one of the fundamental principles in obtaining education is the principles of the
priority of the student, the humanization of education.The current direction of the reform of the education
system in Kazakhstan is the so-called «inclusive education».Inclusive education is the provision of equal
access to education for all students, taking into account the diversity of special educational needs and
individual opportunities. This approach allows us to call «special» any child who is somehow different from
the accepted norm. Thus, inclusion is designed to improve the quality of education, upbringing and
socialization of all children.

Keywords: inclusive education, children with special educational needs, individual approach.

The teacher is the main character, but one teacher in a class with a child with disabilities cannot
create the necessary conditions for learning and development. The most important condition is the presence
of a team of specialists who carry out correctional and developmental work: a defectologist, a psychologist, a
speech therapist and other specialists. It is this single team that carries out the modification of the
organization of the educational environment of the child in accordance with the real possibilities of the child,
that is, the creation of an individual curriculum and the development of an individual educational program for
a child with special educational needs.

In general education schools that implement inclusive education, classes should be conducted using
individual approaches to teaching children with special educational needs.

The practice of the effectiveness of inclusive education shows that the point is not in the place, but in
the very participation and practice of cooperation. Everyone gets knowledge in different places, and the
traditional classroom is just one of those places.

A properly thought-out organization of integrated education for children with special educational
needs in an environment of normally developing peers is not an easy task for an educational institution. In
the conditions of an educational institution, the model of integrated learning «Full integration (children with
disabilities in the general education class) with the obligatory support of narrow specialists» is being
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implemented. When implementing this model, the special role of the lesson and the teacher is taken into
account. The task of the teacher, regardless of the subject, is to provide affordable and high-quality
education for all students while organizing the educational process in the classroom.

Inclusive education is based on an ideology that excludes any discrimination against children, which
ensures equal treatment of all people, but creates special conditions for children with special educational
needs. Inclusive education is the process of developing general education, which implies the availability of
education for all, in terms of adapting to the different needs of all children, which ensures access to
education for children with special needs. [1, ¢.374]

In order to work in such classes, it is necessary to know the characteristics of “your” student with
disabilities. During consultations with narrow specialists, conversations with parents, when discussing the
dynamics of educational achievements, information about the student is collected. The experience of
working at school shows that there is an uneven development of the mental sphere of students: with
pronounced difficulties in solving verbal and logical problems, children cope relatively well with tasks of a
visual-figurative and visual-effective nature, with generalization at a visual level. It follows that it is necessary
to use a differentiated approach with elements of group learning. | carry out collective work according to the
principles «One head is good, but two are better!», or «What one cannot do, it is easy for the team!»

Undoubtedly, work with each child with special educational needs requires a special approach
depending on the diagnosis. The peculiarity of the adapted program is that individual methods of assimilation
of information are used. That is, the student receives the same education as his classmates, but at the same
time, special methods help him master it. The teacher just needs to choose an individual educational
trajectory for this child. Few people perceive a child with special needs as an independent person, with a set
of their own unique qualities. Without the training of people, staff, the norms of typical students, without
creating a friendly atmosphere, all infrastructural readiness will be useless. [2, ¢.37]

In order for students to be focused on a positive outcome of the lesson, with the achievement of all
goals, it is important to create a situation of success. A success situation is a combination of conditions that
ensure success. What are these conditions? First of all, you should remember which group of students you
have to work with. For children with special educational needs, the leading activity is communication.
Creating a situation of success at the motivational stage is the basis for the formation of positive emotions.

Teaching biology is aimed at correcting the shortcomings of the mental and physical development of
students. In the process of getting to know animate and inanimate nature, students develop observation,
speech and thinking, they learn to establish the simplest cause-and-effect relationships and the
interdependence of living organisms among themselves and with inanimate nature, the relationship of man
with inanimate nature, influence on it. Game methods are widely used in lesson activities. Every teacher has
faced a situation when students are not diligent in the lesson. In this case, an unexpected change in the
activity and form of the lesson helps (excursion, travel, crossword puzzle, game, quiz). The lesson ceases to
be a lesson, remaining it, in fact. We focus on the individual development of children. In classes where
children with different cognitive abilities study, it is necessary to monitor the achievements of each child. The
involvement of various didactic games allows for an individual and differentiated approach to students.
Differentiated learning allows everyone to work at their own pace, makes it possible to cope with the task,
increases interest in learning activities, and forms positive motives for learning. For example, the «Puzzle»
technique is given to the whole class with split pictures, the task is given to add them up and name the
resulting object, etc. Some students receive a set of small pictures from which you can put together a puzzle.
Separate children are additionally given a large card, which consists of large parts. It is important that
students have the impression of the identity of the assignments received. The game can be used at any
stage of the lesson, for example, in the form of a riddle, rebus, charade, anagram. For the development of
figurative and logical thinking of students, the «communicative attack» technique is used at the beginning of
the lesson. For example: «Having guessed the riddle, you will find out what we will study at the lesson».

In order for students to be focused on a positive outcome of the lesson, with the achievement of all
goals, it is important to create a situation of success. A success situation is a combination of conditions that
ensure success. What are these conditions? First of all, you should remember which group of students you
have to work with. For children with special educational needs, the leading activity is communication.
Creating a situation of success at the motivational stage is the basis for the formation of positive emotions.
To do this, you need to use different methods. To form a positive psychological mood of students at the
beginning of the lesson, they use the «Give a smile» technique or the training exercise «Weather Forecast»,
and also often use various videos that help students recharge with positive emotions before the start of the
lesson.

When setting the goals and objectives of the lesson, completing the task of practical work, We use
the «Advance payment for a successful result» technique. For example: «the topic is difficult, but | have no
doubt that you will succeed, you will definitely cope», «lI have no doubt that the result will be successful»,
«people learn from their mistakes and find other ways to solve it», «we went through this material, you know
everything and can easily cope with tasks», etc. Using this technique allows you to inspire the child with
confidence in their abilities and capabilities.
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The Fear Removal technique helps to overcome self-doubt, shyness, fear of the work itself and the
assessment of others. In order to maintain a situation of success throughout the lesson at all stages, they
use the «Emotional Stroking» technique: | easily give out compliments, | say «well done», «clever», «guys,
I'm proud of you!» many times. After all, it is very important to instill self-confidence in a child - this is the key
to successful learning.

Students with special educational needs tire quickly and need to change activities frequently. No
matter how interesting the lesson is, after 20-25 minutes from the beginning of the lesson, children
experience a decrease in working capacity, the pace and quality of work decreases, motor activity changes,
interest in the lesson is often lost, distractions become more pronounced. Physical education minutes at the
lesson provide active rest for students, switch attention from one type of activity to another, help eliminate
congestion in organs and systems, and help increase attention and activity at the next stage of the lesson.
The start time of the physical culture minute is determined by the teacher himself. It is most expedient to
spend a physical culture minute at a time when the first signs of fatigue appear in the students. External
manifestations of fatigue are an increase in the number of distractions, loss of interest and attention,
weakening of memory, impaired handwriting, and decreased performance. [3, ¢.320]

Features of mental activity of students with disabilities, namely the underdevelopment of
generalization and distraction, create an obstacle in understanding the perceived educational material and
the formation of new concepts based on this.

The success of the lesson depends on the preparation for it; on how the lesson maintains the clarity
of the plan, the logical sequence in the presentation of new material, taking into account the development of
students, the equipment of the lesson with visual aids, the selection of didactic and educational games,
independent, practical and other types of work, includes checking, repeating and consolidating the acquired
knowledge in the process learning.

The learning ability of students with special educational needs is significantly reduced. The first place
should be given to the task of developing thinking, memory, speech, activating their cognitive activity,
enriching them with knowledge about the world around them, to which the English language contributes like
no other subject. Practical knowledge of the language becomes not a goal, but a means of solving this
problem.

We would like to focus on the application of the principles of inclusive education in English classes
for children with disabilities. [4, ¢.5]

When learning English, children with special educational needs experience certain difficulties: the
assimilation of lexical material, syntactic constructions and their active use in oral speech are slow; the
perception of grammatical categories and their application in practice is difficult. They cannot master
grammatically complex speech, since the degree of learning a foreign language depends on the general
level of development of the child. But they will be able to speak another language, at the level of their
development.

They are characterized by the occurrence of problems in listening to oral speech, especially coherent
texts, dialogic speech, as they experience «difficulties in sound analysis and phonemic hearing». They do
not clearly perceive addressed speech, do not differentiate similar sounds. Children with special educational
needs master the main types of speech activity: reading, speaking (oral speech), listening. Writing at all
stages of learning is used only as a means of learning.

Teaching children with special educational needs is based on teaching reading, while in a general
education school, teaching is based on an oral basis. The main goal of studying subjects in such classes is
developing, «not knowledge, but development». In the classroom, it is necessary to develop in students:
memory, speech, perception, thinking, horizons and communication skills.

Complex constructions and cliches cannot be mastered by students, since they have a very low level
of development of speech culture. Such work may be carried out only for the purpose of familiarization.

When implementing inclusive education in the classroom, it is recommended:

— to form lexical skills in the course of performing exercises that ensure the memorization of new
words and expressions and their use in speech;

— use information and communication technologies, which allows a “special” child to be happy to
attend classes;

— create a favorable psychological climate;

— use health-saving technologies, an adapted program taking into account the characteristics of the
psychophysical development and the capabilities of such children, illustrative and audio material,
interactive elementary tasks on CD;

— itis simply necessary to create situations of success at every lesson so that a child with disabilities
feels the joy of a small but well-executed task.

When organizing a system of work with children with disabilities in the classroom, it is necessary to
select feasible individual tasks, develop additional material that would be in the sphere of interests of
students, specify training tasks indicating how to work, and prevent children from making mistakes.

Contributes to success in mastering the English language and the joint implementation of sample
tasks with children, preventing possible difficulties in educational activities.
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When mastering dialogic speech in situations of everyday communication in the classroom, it is
necessary to teach children with special educational needs to conduct an elementary dialogue of a
motivating nature: give orders, offer to do something.

A variety of exercises and games, the use of ICT, and educational platforms help the child to
memorize the material being studied more easily and quickly, and this leads to broadening of horizons: it
helps to master elementary linguistic representations that are available and necessary for mastering oral and
written speech. [5, ¢.172]

All this favorably affects the learning process of such children, and they do not have the feeling that
his efforts are in vain.

Thus, the main task of inclusive education is being realized - the socialization of children with
disabilities.

Inclusive education provides such children with the opportunity to master at least an elementary level
of school curriculum.

Teaching children with disabilities is especially relevant at the present time due to the fact that today
it is important not so much to give the child as much knowledge as possible, but to ensure his general
cultural, personal and cognitive development, to equip him with such an important skill as the ability to learn.

Correctional work is carried out within the framework of a holistic approach to the upbringing and
development of the child. In this regard, the work should be focused on the overall development, and not on
the training of individual mental processes or abilities of students. It is planned not so much to achieve a
separate result (for example: to learn words on the topic), but to create conditions for the development of the
child. The study of individual characteristics of students allows you to plan goals, objectives, deadlines and
main areas of language teaching that meet the task of maximizing the independent activity of students, as
well as developing their interest in the English language, the culture of English-speaking countries, and
stimulating communicative and speech activity. [6, ¢.71]

The main thing that should be said in conclusion is that when working in an integrated class, you
experience certain problems and difficulties. Great help in overcoming them is provided by the coordinated
work of the escort service team. Teamwork allows you to achieve better results faster, equips you with an
arsenal of ways to solve problems in teaching normally developing students. [7, ¢.134]

«The education of children with special needs is one of the main tasks for timely education. This is a
necessary condition for creating a truly inclusive society, where everyone can feel the involvement and
relevance of their actions. We must enable every child, regardless of their needs or other circumstances, to
achieve their full potential, contribute to society and become a full member of it. (D. Blanket)
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