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Abstract
The article discusses the importance and effectiveness of the testing system to assess students' progress in
learning a foreign language. The method of testing is always relevant in the assessment of student
knowledge. The article analyzes the main types, goals and objectives, functions of testing used in schools in
teaching English.
Keywords: testing, progress, teacher, effective, student

AHHOTauuns
B cratbe paccmatpuBaeTcsl BaXHOCTb U 3(MEEKTUBHOCTb CUCTEMbI TECTMPOBAHMSA AN OLEHKU
ycneBaemMoCTun CTyAeHTOB B U3YYEHUN MHOCTPaHHOIO A3blKa. MeTop, TEeCTUpoBaHUA BcCerga aktyaneH npu
OUEHKe 3HaHWi y4awmxcs. B ctatbe aHanusMpyloTcs OCHOBHbIE BWAbl, LENW U 3adadvn TECTMPOBaHWUS,
yHKUMM UCMoNb3yemble B LLKONAxX Npy 00y4EeHUN aHINIMACKOMY SI3bIKY.
Knio4yeBble crnoBa: TecTMpoBaHue, NPOrpece, yuntenb, 3pekTUBHbIN, CTYAEHT

AHHOTauuA
Makanaga okylwbinapablH WeT TifiH MeHrepyaeri ynrepiMmiH 6aranay makcaTbiHOaFbl TECTiNey >KYWECiHiH
MaHbI3abifblFbl MEH TUiIMAINIM KapacTblpbiiFaH. CTygeHT GiniMmiH 6aranayga TecTiney afici apkallaH e3eKTi
oonbin Tabbinagbl. Makanaga afbinwbIH TiNiH yNpeTy GapbiCbiHAA MEKTENTepae KongaHbinaTblH TECTiNeyain
Heriari Typnepi, MmakcaTTapbl MEH MiHOETTEpI, DYHKUMANApPbI TangaHfaH.
TyniHgi ce3pep: TecTiney, nporpecc, Myfarnim, TMiMAi, CTYOEeHT

Control and assessment of the level of foreign language proficiency is an essential component of the
educational process. The main task of control is an objective determination of the level of foreign language
material taught by students at each stage of the formation of their speech skills and abilities. One of the
forms of control that allows measuring the level of learning, obtaining reliable, reliable data and providing an
objective assessment is testing.

The term “test” was introduced into scientific use by the American psychologist J. Cattell in 1890 to
name psychological tests, that is, specially developed standardized methods that tried to measure
differences between individuals or the reactions of one individual in different conditions. However, neither in
psychology nor in other scientific fields (sociology, pedagogy, medicine, physiology, computer technology)
there is still no single definition of the term.

Teaching and testing are interrelated. Teachers are obliged not only to teach their students well, but
also to measure their achievements accurately. Additionally, the pace of development of knowledge and
skills in the language are also to be observed. In view of these facts, tests become a natural extension of
classroom work providing both teachers and students with beneficial information that serves as a basis for
improvement. This establishes that testing is an important part of every teaching and learning experience
with advantages for both students and teachers. As far as students are concerned, tests help to create a
positive attitude to learning by providing a sense of accomplishment. Other advantages are that students are
encouraged to examine what they have learned and what needs to be re-learned. They also develop good
methods of organization and preparation as a result of confidence in the teachers; fairness and desire to
help them. These are steps towards acquiring mastery over the language. Teachers, on the other hand, are
able to assess what students have learned, and the areas where they require help. They also find out the
effectiveness of their teaching methods. This professional self-education helps in classifying students in
terms of ability so that their future efforts can be directed to those who need help. All in all, good tests
sustain or enhance class morale and aid learning [1].
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Coming to the communicative approach in learning, where the teachers’ aim is to equip students with
a general knowledge of grammar and vocabulary in addition to particular language skills that they need,
there is a widespread belief that good tests are only the work of experts possessing technical concepts and
statistical knowledge. Thus, any teacher who uses testing procedures related to teaching and learning rather
than to themes and statistics is on her way to becoming a test setter. She/he just needs to learn how
principles and techniques differ from those of teaching and how to apply them [1].

In constructing tests teachers must be aware of backwash or the effect of testing on teaching and
learning. This could be either harmful or beneficial. When a test sets out to achieve prescribed objectives it
proves beneficial, and when it is a meaningless activity, it is otherwise. Test construction is essentially a
matter of problem solving with every teaching situation setting a different test problem. And perhaps the most
common use of language tests is to pinpoint strengths and weaknesses in the learned abilities of students as
in proficiency tests where the measuring is in terms of the specific language requirements. Then again, we
may discover through testing, that a given student has excellent pronunciation and fluency of oral production
in the language of interest, but that he or she has a low level of reading comprehension. Or we might find
that a low or too highly specialized vocabulary is a major factor underlying low reading comprehension for a
student and thus, may recommend suitable approaches for vocabulary expansion. This use of tests is
‘diagnostic’ and provides critical information about the student to the teacher to make the learning process
more efficient. Another important use of tests is to assist in the decision of who should be allowed to
participate in a particular program of instruction with a view to screening and instruction. Yet another
screening instrument in the area of language testing is the ‘aptitude test’ which is used to predict the success
or failure of students in a prospective language program [1].

There are several classifications of tests. Predictive tests consist in determining the ability of a
student to learn a foreign language. They can be used for professional orientation of students. Diagnostic
tests are a set of standardized tasks for a specific material, which establishes the degree of assimilation by
students. Success tests determine how successfully the communicative competence of the tested person is
formed and whether he is ready for foreign language communication within the framework of those
communicative tasks that are predetermined by one or another level of foreign language proficiency. Each
test, correctly and competently designed, is economical, i.e. when working with a test, a small amount of time
is required to complete the tasks of the test, and such an indicator as the simplicity of organizing the test and
the possibility of easily calculating its results is also important. Test tasks can be open and closed forms,
matching, establishing the correct sequence, choosing one from a set, and others.

The most common types of test items are: multiple choice, alternative choice, cross-choice, trans-
formation, replacement, substitution, ordering, completion, answering questions, intralingual paraphrasing,
close tests.

According to the structure and method of registration, multiple choice, alternative choice, cross-
choice ordering are called selective. All the rest are tasks with a freely constructed answer.

Passing tests with good results assumes the knowledge that the student must have by a certain
stage of learning. The presence of a large number of identical incorrect answers allows the teacher to
identify gaps in a particular topic or part of the material given in the lessons. It is necessary to arrange small
tests in the classroom, either as a check on homework or to consolidate the material covered, so that
students get used to this form of survey and do not make mistakes that are not related to test tasks, but
because of the inability to work with such tasks.

There are three main interrelated functions of testing: diagnostic, training and educational.

The diagnostic function consists in assessing the student's knowledge. This feature is the most
important for testing. In terms of objectivity, breadth and speed of diagnosis, testing surpasses other forms of
operational control.

The training function of testing is to motivate the student to intensify work on the assimilation of
educational material. Preparation for testing includes both a repetition of the material already covered and an
appeal to additional literature. This allows you to increase the level of mastering the discipline, as well as
develop the skills of independent work.

The educational function is manifested in the frequency of test control. This disciplines and
systematizes the activities of students, helps to identify and eliminate gaps in knowledge [2].

Personal experience suggests that it is a rare teacher who stores items 'in a manher which allows
test preparation without the need for individual item typing. Also, most teachers ate relatively unfimiliar with
the more sophistidated calculators which can do neans, standard deviations, and reliabilities in a straight
forward manner dnd the.y are unfaiiliar with the possitilities which exia in microcomputers. Thus, iiproved
practices requires .changincithe habits of teachers; and educating them to overcome their lack of knowledge
and fear of the more sophisticated' tools. Even thea teachers ay need to be pursuaded that the payoft from
improved tests is commensurate with the added effort [3].

'If teachers are to improve their testing habits, and it seems inportant that they do, they will need
assistance. This entails practical help in making them more efficient in ,their daily testing hatits and 'new
ideas and expertise iu testing. Perhaps what is most clear is, the need to return td the tasics'a measurenent.
That is, a return to development of measurement techniques that will be appropriately used in the classtoom
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[3].

In the methodological literature and the practice of language teaching, two types of tests have
become widespread: normative-oriented and criterion-oriented [4, pp. 301-302].

The norm-referenced test is designed to compare the educational achievements of individual
subjects. This group includes predictive tests, the purpose of which is to determine the ability of a student to
learn a foreign language. They can be used for professional orientation of students.

Criterion-referenced test is used to assess the degree of mastery of the tested material. This
includes diagnostic tests. A diagnostic test is a set of standardized tasks for a specific material, which
establishes the degree of mastery of its students.

The most relevant for a foreign language teacher are the so-called success tests, which determine
how successfully the communicative competence of the test person is formed and whether he is ready for
foreign language communication within the framework of those communicative tasks that are predetermined
by one or another level of foreign language proficiency. These tests serve as a means of current and final
control. As an object, either elements of the language or speech activity are selected [4].

In modern methodological literature, the following types of test tasks are distinguished:

— Cross selection (matching) - the task is to select pairs from two blocks according to one or another
feature;

— Alternative choice (true-false)

— Multiple choice - the task is to choose the correct answer from three or more options;

— Ordering (rearrangement) - used to test the ability to compose a coherent text from separate parts or
sentences from these words;

— Completion (completion) - students are invited to independently complete the sentence, guided by
the meaning;

— Substitution (substitution) - the task involves changing the form of the word or the structure of the
sentence as a whole;

— Transformation - the completion of the task involves changing the sentence according to the model;

— Intralingual paraphrasing - the essence of the task is to convey the content of the text in your own
words;

— Interlingual paraphrasing - involves the ability of students to find an equivalent form to convey the
content of the text, expressed by means of the language being studied.

— Close tests (cloze test) - involves the restoration of missing words in the text. It is used to check the

general level of language proficiency [4].

Testing takes time, but it should be seen as part of the learning process. And motivation depends on
how we use test results. If tests are seen as a competition between students, then they may not evoke
motivation, and if tests are used as an opportunity to identify progress in students, then they motivate them
and make them think about how to improve their knowledge.

Now consider the disadvantages of this method [5].

1. When performing tests, there is a possibility of guessing: the student presents only the numbers of
answers, the teacher does not trace how he decided on one or another choice. This shortcoming is typical
for tests consisting of tasks for choosing the correct answer from among those offered. [6]

2. The preparation of tests is often based on a mental function - recognition, therefore, some
methodologists believe that with selective answers, the student gets used to working with ready-made
formulations and is unable to present knowledge in a different way.

3. Often there is subjectivity in the formation of the content of the tests themselves, in their selection
and instructions for test tasks, much also depends on the specific

test system, from time to time is allocated for knowledge control, etc.

4. There is a danger of automatic errors. For example, the subject did not understand the instructions
and began to answer in a completely different way from the standard procedure.

5. The inability to reveal individuality in the presence of standard tasks [5].

Testing might show the student's ability to memorize facts and figures, instead of a true
understanding of those facts and figures. However, an assessment done informally in the classroom might
show that a student actually understands facts and figures, or a specific process. Often, students who do not
score well on formal tests might still understand what they are being tested on, but might have test anxiety. A
good teacher will use both assessments and tests so she can know whether a student has failed a test
because he isn't a good test taker, or whether he really doesn't understand the material [6].

Evaluation serves positively to the teaching proces whenitis done properly. The evaluation
constitutes the main element on the basis of which later is worked, is built and improved everything. Without
conducting the evaluation we can not talk about successful teaching and learning. A teaching proces without
evaluation is a teaching that goes on the unknown way. The evaluation must be present in every lesson, it
will serve to the teacher toimprove his teaching methods in continuity. Through this the teacher can
analyze in details what kind of knowledge he has managed to inculcate in his students and what are those
aspects which require more work to achieve [7].
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In conclusion, tests are directly related to the learners which tell the teacher about how much the
learner has achieved and how and how much his/her learning is different from others. They give information
about various aspects and performances of the learners. At the same time, they contribute indirectly to give
information about the materials, about teaching itself. In this sense, tests are both for teachers and students.
The results of the test reflect how well a teacher has taught and how well the students have learnt.
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AHHOTauuA

©3exTiniri: Makanaga 6inim 6epy opTacbiHbIH NCUXOMOMNANbIK Kayinci3airii kamMTaMmacbhl3 eTy akTopbl pe-
TiHOe oTbacbl MEH MEKTEMTiH e3apa SpeKkeTiH yMbIMAacTbipy Macerneci KkapacTbipbiiifaH. ATa-aHanapabl
Ginim MeH Topbue NpoueciHe KbI3bIFYLIbINbIFbIHBIH TOMEHAEY TEHOEHUMSCH! KepceTinin, Oyn KyObinbICTbIH
cebenTtepi MeH cangapbl kenTipinreH. binim ©epy opTacbiHa KaTbICTbl MCMXONOIUAMBIK Kayinci3aik TYCiHiri
awbbIn, OHbIH Oy3biny kayni MeH kayin-katepnepi xasbinfFaH. Makcatbl: OTb6ackl MeH MeKTenTiH e3apa
9peKeTTECYiH yMbIMAACTbIPY apKbiiibl OKyLUbINIapAblH NCUXONOTUANbIK Kayincia 6inim 6epy opTacbkiH xakcapTy
MakcaTbiHaa 6afgapnama xacay.

TyniHai cespmep: ncuxonorvsnblK Kayincisgik, ©6inim 6Gepy opTackl, oTtbacbl MeH MeKTenTiH e3apa
apekeTTecyi, Topbue, TynFaHblH JaMybl, MCUXONOIUAMBIK Kayinci3aikke katep TeHaipyi, otbackl TapOneciHiH
CTUnbAepi.

AHHOTauUuA

AkTyanbHoCTb: B cTtatbe paccmartpuBaeTcsd npobrnemMa opraHnsaumm B3aumMogencTBuUsA CEMbU U LLKOMbI B Ka-
yecTBe paktopa obecneyeHusa ncmuxonorumveckon GesonacHocTn obpasoBarternbHon cpeabl. OBo3HayeHa
TEHOEHLUMS CHWKEHWUSI 3aMHTEPECOBAHHOCTM poauTenen K npoueccy oby4yeHus m BOCMMTaHMWS, NPUBEAEHbI
MpUYMHBbI U MOCMNEACTBUSA [aHHOro SBMNeHusl. PackpblTO MNOHATME ncuxoriornyeckon 6e3onacHocTy
NPUMEHUTENBLHO K obpasoBaTenbHOW cpede, MEPEeYMCriEHbl PUCKM M Yrpo3bl ee HapyweHus. Llenb:
PaspaboTka nporpaMmbl B LENSX MOBbILEHUSA MCUMXONOrMYeckn GesonacHor obpasoBaTenbHOW cpefbl
yYaLLMXCs Yepe3 OpraHn3auunio B3anmMogencTBUst CEMbU U LLKOSbI.

KnroueBble cnoBa: ncuxonornyeckas 6e3onacHocTb, obpasoBaTenbHas cpea, B3aMMOLENCTBME CEMbU U
LUKOMbI, BOCMUTAHWE, Pa3BUTUE JIMYHOCTU, Yrpo3bl NCUXONOrMYeckon 6e3onacHOCTU, CTUIM CEMENHOIo BOC-
NUTaHus.
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