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AHHOTauun
ByriHri TaHga MyfFanimgepain Herisri MiHOeTI Tek aknapaT Gepy faHa emec, COHbIMEH kaTap OKy KabineTiH
KanbinTacTblpy 6onbin Tabbinagbl. «OKy kabineTi» yrbiMblHA 8p TYpri OKy ic-eapekeTTepiH OaWekTi Typae Aa-
MbITY, COHbIH ilWiHAE KaWbIKTbIKTAH Ginim Gepy >kargambiHOa MeKTen »kacblHoaFbl G6ananapablH pednek-
CUSICbIH-ICIKTEPIH gambITy Kipedi. MakcaTbl: KawblKTbikTaH 6inim  Gepy >kafgaviblHOa OKylibinapablH
peneKkcuBTi YCTaHbIMbIHbIH, JaMybIH 3epTTEeYAiH TEOpUsnbIK HEri3aepiH 3epTrey
TyniHai cespep: KALWbIKTbIKTAH OKbITY, pedNeKkCcMBTI No3nums, e3iH-e3i pedrekcus, pedrnekcusTinik.

AHHOTauus

Ha cerogHsiluHWA AeHb OCHOBHOW 3agadeint NegaroroB ABMASETCS YXKe He MPOCTO nepefadva uHgpopmauum, a
opMMpPOBaHME YMEHUS YUUTBLCSA. B NOHATME «yMeHMe y4nMTbCA» BKNaablBaeTCa nocrnenoBaTefnibHOE pasBu-
TME pasnuuHbIX Yy4ebHbIX [EWCTBUI, B TOM uucrne passutne pedrekcnm-HoBoobpasoBaHus LeTen
LLKOMBbHOrO BO3pacTa B YCMOBUSAX OMCTaHLMOHHOIO obpasoBaHus. Llenb: M3yunTtb TeopeTnyeckne OCHOBbI
nccrnegoBaHns pasBUTUS pedneKkCMBHON NO3ULMK YHaLLMXCS B YCNOBUAX QUCTAHUMOHHOIO obpasoBaHus
KniouyeBble cnoBa: AuCTaHUMoOHHOe  obyyeHune, pedprniekcmBHaa  no3uuus,  camopedriekcus,
pednekcnBHOCTb.

Annotation
Today, the main task of teachers is no longer just the transfer of information, but the formation of the ability
to learn. The concept of «learning ability» includes the consistent development of various educational
activities, including the development of reflection-the neoplasm of school-age children in the conditions of
distance education. Purpose: to study the theoretical foundations of the study of the development of the
reflexive position of students in the conditions of distance education
Keywords: distance learning, reflexive position, self-reflection, reflexivity.

Today, a lot of tasks are set before the secondary school. One of the main ones was the need to
teach the child a reflexive position. Here it is implied that the child learns to understand his motives that
encourage certain behavior, study, the direction of interests and the need to continue learning, especially in
the context of distance education.

The most important goal of the modern educational process is now the upbringing of the individual,
whose development takes place through the prism of self-education, self-development and self-education
based on the experience gained, in the conditions of distance education.

The tasks of the lesson have also changed, and now the formation of the student's reflexive control
of his behavior is moving forward. It aims to increase motivation to learn through activity, to form the ability to
learn, to show enthusiasm for the learning process, to become successful.

The development of a reflexive position is a new goal of modern pedagogy. It means not just the
need to transfer information to a child in the lesson in a certain way, but teaching them to search and receive
information by themselves. Awareness of the passed way to their set goals, the construction and
understanding of the logical chain of their own actions, analysis, comparison of their success with others - all
this things are the reflective position of students in the conditions of distance education The concept of
«reflection» (from the Latin reflexio - turning back) entered psychology thanks to foreign authors: L.Nelson,
A.Buzeman, A.Mark.

The concept of «reflection» (from the Latin «reflexio» - turning back) entered into psychology thanks
to foreign authors: L.Nelson, A.Buzeman, A.Mark.[1]

Generalizing the concept of a reflexive position from the point of view of psychology, we can speak
about its opportunities to change the content of consciousness and the structure of human consciousness as
a whole. The formation of a reflexive position begins during the child's primary school education, and in
secondary school, during puberty, it becomes the main factor regulating behavior and self-development.
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A.V.Karpov [2] also considered the reflexive position as a special type of activity aimed at
generalization, the creation of new theoretical knowledge.

Almost all scientists studying personality and its place in society have dealt with the issues of
reflection in Russian psychology. Today, more and more, the reflexive position is becoming a separate
object to study in various branches of psychology.

The phenomenon of self-reflection has been widely covered in the works of foreign and Russian
authors. These are practical studies in the framework of personality psychology (Mitina, 1997) and
psychology of education (Zakharova and Botsmanova, 1982).

In Soviet psychology, the study of reflexive learning was in the 1980s within the framework of
developmental psychology (Gutkina, 1982; Novikova, 1984; Stepanov and Semenov, 1982)

Self-reflection was called the function of self-awareness research, which allowed it to be attributed to
the process of thinking (Stepanov, 2008). Recently, there has been an increased interest in this problem,
which has been reflected in many modern studies (Linetsky, 2004; Simakova, 1998).

In addition, there are studies about the ways to develop self-reflection (Alekseev, 2005; Anisimov,
1989; Bartsalkina, 1986), on reflection in the educational process (Belozertseva, 2000; Polkina, 2015;
Prokhorov and Chernov, 2013), on pedagogical reflection (Biktagirova, 2016; Islambekova and Salmanova,
2008; Novoselova, 2007), on mastering reflexive skills by students and teachers (Akhramenko, 2015).

Today, the authors pay more attention to the reflexive training of secondary education teachers, on-
the-job teachers and subject teachers, rather than schoolchildren (Biktagirova and Valeeva, 2014; Gorokhov
and Rusina, 2010; Almabekova, 2012; Golubeva, 2011), which indicates the relevance of the reflexive
process for teachers. The understanding of the reflexive role helps teachers to provide pedagogical support
for reflexive formation in the conditions of distance education.

Now foreign scientists have accumulated vast experience in the field of studying the problems of
reflection. Since John Dewey (1997), reflection has already been considered as an important component of
personality formation and has been important in the pedagogical process. Most of the experimental research
on reflection was started in the 1970s and 1990s.

It should be noted that the terms «reflection” and «self-awareness» were used as synonyms. More
widespread were studies of psychological thinking, intellectual reflection (metacognition), self-reflection and
self-awareness.

Introspection was considered in the works of Boroto (1972) and Huebner (1988). These scientists
studied introspection tendencies and developed diagnostic methods to study reflection. Later there were
works on the study of a systematic approach to the development of pedagogical reflection (Marzano, 2012;
Shen, 1988; Sparapani, 2000). Jones (1995) and Grant, Franklin and Langford (2002) revealed different
points of view on reflection, the role of reflection training, self-reflection and the changes caused by it. Some
scholars have considered the formation of reflection in teaching children of different ages in their studies
cover practical implementation, the development of the reflection of the secondary school students, features
of the pedagogical support of the formation of the reflexive position among schoolchildren (Allen, Bennett, &
Kearns, 2004; Valkanov, 2004; McFarland, 2009; Scharaldi, 2017).

Reflexivity is seen in all the concepts referred to S. L. Rubinstein. Reflection here allows you not only
to analyze the events of the past, but also is a support for planning events that will occur in the future.

The scientist-psychologist Ya.A.Ponomareva [3] believed that creativity is not possible without
reflection. It is an integral part of it. A person independently manages his actions, and reflection reflects the
changes within the personality that occur at this time. It is reflection that contributes to the versatile
development of personality. It is worth noting the contribution of such scientists as A.V.Karpov, I.N.Semenov
and S.Yu.Stepanov to the reflexive position in modern Russian psychology.

Reflection is understood by A.V.Karpov as a meta-ability of the cognitive substructure of the psyche.
It performs the function of regulation for the entire system as a whole, and reflexive processes are given a
secondary role.

A.V.Karpov considers cognitive, emotional, volitional and motivational processes of the first order,
synthetic and regulatory processes of the second order, and reflexive processes of the third order.

Reflection, in the understanding of A.V.Karpov, is a process that affects all mental processes. It is
fully integrated into them, because of that the personality develops, going beyond its own limits in the
present tense, contributes to its determination and adaptation.

Books The variety of approaches to the definition of the concept of «reflection» is explained by a
detailed, specific study of the phenomenon in each field of psychology, about its complexity and versatility.
Each of the authors of the concept points to the relationship of a person with his inner world and the world of
other people, but the relationship of the concept of definition with other aspects of the concept is revealed in
a generalized form, suggesting additional research.

The development of a reflexive position in the course of educational activities has been studied at
the moment due to the effective interaction of teachers with psychologists and the high level of
professionalism of modern school staff. It is in the conditions of distance education that a child learns for the
first time to systematize information, preserve, reproduce it and apply the acquired knowledge in society.
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These processes are regulated by the reflection of educational activity, as well as it acts as a synthesizing
mental function.

An individual approach to the development of reflection is based on the peculiarities of the child's
development: the presence of diseases, the conclusions of the medical, psychological and pedagogical
commission, the specifics of the family structure, additional main activities with its impact on physical and
mental development (professional sports, music, art direction, etc.), the presence of developmental features
(character, type of thinking, type of temperament, personality type, behavioral inclinations). As a rule, an
individual approach to such children is used together with the frontal one, but the dynamics and
methodological component, in addition to the teacher, are monitored by speech therapists, psychologists,
speech pathologists, social educators, etc., more attention is paid to working with the parents of such
children.

Both methods give generalized ideas about the development of a reflexive position in the classroom,
so each type still has several classifications according to different characteristics (differences in goals and
tasks, features of the relationship with other mental processes and general physiological characteristics, the
pedagogical aspect of implementation).

According to the experience of most teachers, secondary schools are not ready to teach a child with
developmental disabilities, which often cause physical and psychological harm to the rest of the class and
the teacher himself, which, accordingly, negatively affects the quality of learning. Unofficial separation of
children by teachers is still a reality in the field of education. This is how classes with «strong» children and
«weak» ones are obtained. There are «complex» classes or «heavy» ones.

In the conditions of distance education, work for a teacher is more difficult, therefore it is rarely
possible to meet the requirements. There is no authoritative methodological literature, the content of which
would help the teacher to draw up a plan of educational work in the conditions of distance education, taking
into account the individual characteristics of the class. Teachers are forced to develop independently or use
the existing experience of colleagues. Evaluation of the effectiveness of many techniques, and in particular
on the development of a reflexive position, is subjective. Not always the chosen method or approach will give
a result in another class. [4]

In order to successfully develop a reflexive position in the conditions of distance education, it is
necessary to determine the initial level of reflection, the prevailing features of the development of students,
such as the development of the volitional sphere, the adequacy of self-determination, the ability to task self-
assessment, communication skills, etc.

Reflection is a complex and multifaceted concept. There are a large number of approaches to its
understanding and various interpretations. Many scientists, psychologists and educators offer criteria for
classifying reflection.

One of these authors is the author of many books about the development and education of children,
Candidate of Pedagogical Sciences, associate professor of the Institute of Education of the National
Research University «Higher School of Economics», Sergey Izmailovich Zair-Bek.

He suggests the following classification of types of reflection:

* Communication (exchange of opinions on new information);

* Informational (acquisition of new knowledge);

* Motivational (motivation to further expand the information field);

* Evaluation (correlation of new information and existing knowledge, development of one's own
position, evaluation of the process). [5]

In the course of a modern lesson, the reflection stage plays an important role, and in the end,
students should generalize and systematize the knowledge they have acquired with the help of a teacher, as
well as integrate their in existing ones, realize the possibilities of applying them in further education and life.
During the reflection stage in the lesson, teachers effectively use such methods as writing essays,
highlighting keywords, sketches, thematic games.

At this time, students highlight the information that most corresponds to the goals of the lesson set
by them, as well as evaluate its significance in understanding the topic of the lesson. The information
obtained by students in this way acquires an individualized character: they can have their own ideas, build
cause-and-effect relationships. Information after its own interpretation is absorbed more firmly, it iis easier for
the student to apply it, as a result of which academic performance, motivation for learning, and mood
increases. With regular work with information, in this way, the student forms a personal meaningful context
consisting of his own «dictionary».[6]

There are different types and forms of reflection. For example, emotional, intellectual or personal
reflection - that is, the knowledge of the characteristics of one's personality, mental abilities, experiences.
The formation of different types and forms of reflection is one of the tasks of education, one of the
components of its content.

It is especially important to form a reflexive position of students in the conditions of distance
education, which is necessary for their personal development.

To put all in a nutshell, the phenomenon of the reflexive position has not yet been sufficiently studied
in pedagogy, however, for the implementation of the paradigm of modern education, it plays a significant role
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in the conditions of distance education. Reflection is a mechanism for translating an educational problem

from an external plane in relation to the student, into an internal one, in which this problem acquires a

personal meaning for its solver.
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96X 372.881.1
LWWETEN TIIH OKbITYOAFbI LUET Tl MOAEHUETIHIH MOHMTIHIH TYCIHY

OwmapoBa AnuHa EpnaHoBHa,
Aban atbiHgarbl Kas¥lY-gbIH 2 Kypc MarmcTpaHThbI
Anmarsl k., KaszakcTtaH

AHHOTauuA

Makana weT TingepiH OKpITyAarbl WET TiNi M84EeHMETIHIH KOHTEKCTIH TyCiHyre apHanfaH. MageHuneTTep guva-
NOrbIHbIH, 3€PTTENETIH TiN eniHiH canT-4acTypiHAEr, 84eT-FYyPNbIHAAFbl XXOHE aNeyMeTTiK HopMmarnapblHAafbl
opTak xaHe apTypni benrinep Typanbl QOHAbIK GiniMai kKanbINTacTbIpy Kyparnbl peTiHAEri peniHe epekLue Ha-
3ap aygapbinagbl. 3epTTeneTiH MageHMeTKe ToH AYHUEHIH KoHuenTyanabl 6enHeciH kanTa xacay LeT Tini
MyfFaniMaepiHiH, MaHpI3abl MiHOETTEpIHIH Bipi 6onbin Tabbinagpl.

TyniH ce3gep: MogeHMeET, Auanor, Heriari 6inim, Tin, ageT-FypbinTap MeH 48CTypnep, AYHUEHIH KoHUenTyarn-
Obl 6enHeci, aneymeTTik-Ma4eHM aknapar.

AHHOTauuA
CrtaTtbsl npepHasHayeHa AOnsi MOHWUMAaHWSi KOHTEKCTa WMHOSI3bIYHOW KynbTypbl B OOY4E€HWM WMHOCTpaHHOMY
A3blKy. Ocoboe BHMMaHWE yaensieTcs ponu guanora KynbTyp Kak MHCTPYMeHTa hOopMUPOBaAHUSA DOHOBLIX
3HaHUN 00 OBOLNX W pPasnMYHbIX YepTax Tpaguuun, obblMaeB M CoLMarnbHbIX HOPM M3y4aeMOW CTpaHbl.
OpHoM 13 BaXXHEWLWMX 3aday y4YMTens MHOCTPAHHOTO s3blka SABMNSETCS BOCCO34aHWe MOHATUMHOMO obpasa
MUpa, NPUCYLLErO N3y4aeMoW KynbType.
KnioueBble cnoBa: kynbTypa, Avanor, 6a3oBble 3HaHWSA, s3blK, OObldaM U TPaguUMKM, KOHUENTyanbHbINA
06pa3 mupa, CoLMOKYNbTYpHas MHopmaumsi.

Abstract

The article is intended to understand the context of a foreign language culture in teaching a foreign
language. Particular attention is paid to the role of the dialogue of cultures as a tool for the formation of
background knowledge about common and different features of the traditions, customs and social norms of
the country under study. One of the most important tasks of a foreign language teacher is to recreate the
conceptual image of the world inherent in the culture being studied.
Keywords: culture, dialogue, basic knowledge, language, customs and traditions, conceptual image of the
world, sociocultural information.

Kb cambiH wet TingepiH (FL) ynpeHxrici keneTiHAepAiH, caHbl apThin kene xatkadbl oenrini. Kes
KenreH Tingi MeHrepy OHblH MSOEHVETIMEH Tbifbld3 6alnaHbICTbl, COHObIKTAH LIEeT TifiH  OKbITY
MakcaTTapblHblH, Gipi eki MoOeHWETTi (TyFaH >xaHe LweTen) canbICTbipy KabinetiH MeHrepydi ke3newTiH
CTYAEHTTEPAIH MaAeHUeTaparnblK Ky3blpeTTifiriH KanbinTacTblipy 6onbin Tabbinagp!.

MapgeHuneTTep amanorbl 6apbicbiHOa SpTYPNi YNT eKinaepi apacbiHOarbl ©3apa TYCIHICTIKKE KON XeT-
Kidy KakeTTiniri 6enrini 6ip xxargannapga Tin MeH MaeHMEeT MaceneciHe XaHa KesKapacTapAbl isgeyai kaxeT
eTeqi. «lWeTengik» Tingi 3epTTey — on ceunneywinep anemiHid Tingik 6erHeciH TyciHy. Ananga 6acka engix
MBOEHUNETIMEH TaHbICY OHan emec. byn 3aTTap MeH KyObinbicTapablH 9pTypii XanbiKTap apacbiHaa Myngem
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