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HE/I0OUETOB, BBEJICHHE HOBBIX ()OPM OTYETHOCTH, a
TaKXe MPEeAIaraioch «...MOAHATH CaAMOCTOSITENb-
HOCTh JIETeH M IMOCTaBUTh HAa HOTY CaMOOOCITyKH-
Bauue» [22, n. 37]. Ilomydaercsi, 4To peuieHUE
BOINPOCOB COLMAIBHON 3alTUIEHHOCTH JETEeH Ie-
PEKIaIbIBATIOCh HA HUX CaMUX.

PazButne rocyaapcTBeHHONH CHUCTEMBI BOC-
MUTAHUS U CUCTEMbl YUpPEXKACHUHN AJIs1 eTeh-Cu-
pOT, CO3/IaHUE CHCTEMBbI TPYJIOBOT'O BOCIHUTAHUS
JUISL  IeTeH-TIpaBOHAPYIIUTENEH CleayeT Mpu3-
HaTh BaXXHBIM TIOJOXHUTEIHHBIM AaCIIEKTOM CO-
[UATBHON TOJIMTUKHA COBETCKOTO TOCYJIapCTBa.
OpHako ¢ Ha4yajJoOM NOJUTHKU YCHJIEHHOW KOJI-
JEKTUBU3ALMU M HHIYCTPUATU3aLUU PpELICHHUE
BOIIPOCOB JIETCTBA HEPEJKO OTXOIMJIO HAa BTOPOM
mwiad 00 HOCUIO cyry0o (opManbHBIN Xapak-
tep. B 1930-e roapl, HecMOTps Ha ycuieHHe Oec-
PU30PHOCTH B CBS3H C MAaCCOBBIM T'OJIOJIOM, T'O-
CyJIapCTBO 3asBJISLIO O HATMYMK OECIIPU30PHOCTH
Kak 00 OTIENbHBIX HETaTHBHBIX HEJOCTaTKaX B
IIPAKTUYECKU PELIEHHOM BOIIPOCE.
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Tyiiin

Maxkanaoa emxken 2acvipoviy 20-24Coli0apbiHOaebl
Kocmanaii eyipindezi ama-anacvinvly KapayvlHcwl3 Ka-
ean bananap ywin b6ananap YuiHiy JcoHe MeMAeKenmmiK
mapbue mexemenep JHCyueciniy Kalblnmacyvl Kapacnbvl-
poliaovl. Amaameius 3epmmeyOin depex ko3i Kocmanarti
o0abicbinbly, Memnekemmix MypazamviHOa&bl Mep3iMOiK
bacvLibimoap men Kyoscammap 6oavin mabwliiaobl.

Conclusion

This article is about the formation of childrens
home system and state educational institutions for or-
phans in Kostanay region at the beginning of the 20"
century. The sources of this investigation are based on
the press and documents of Kostanay State Archives.

THE PROBLEM OF EXCEPTIONAL CHILDREN IN CANADIAN INVESTIGATIONS

Sizonenko A.M.

We studied the problem of exceptional chil-
dren presented on the scientific works of Cana-
dian researchers such as J.Bowers, J. Clement,
M.Francis, B.William, H. Winter.

Joan Bowers, Josie Clement and Marion
Francis on their book "Exceptional Children in
Home, School and Community" state: if the tea-
cher knows that in a classroom there children
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with unusual emotionally disturbed difficulties,
he should give very careful supervision and dis-
cuss the problem with members of the medical
staff.

Two aspects of the problem should be con-
sidered in their opinion:

1) if the teacher becomes "panicky", the
importance of the practice or incident may be so
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magnified in the eyes of the child that a new emo-
tional problem is created;

2) if the importance is minimised, the child
may persist in a course of action which would ev-
entually be disastrous[1, 378].

Behaviour such as impudence, disobed-
ience and disruption of classrom routine is a
direct threat to the teachers prestige, authority and
professional status.

The point need not be laboured for it is well
known that the single greatest cause of failure by
teachers is their inability to manage a classroom
and control their pupils.

Shy, docile and recessive children do not
menace the teachers classroom prestige (1,383).

J. Bowers gives some consideration concer-
ning the education of the emotionally disturbed
child. He suggests three pointg.

First, emotionally disturbed children sho-
uld feel secure. They should feel that the teacher
is interested in them and likes them despite their
unusual behavior.

Secondly, they require clouse supervision.
This enable the teacher to observer new patterns
of behavior and to prevent the spread of undesi-
rable activities.

Thirdly, they should be near normal
healthy children so that they may observe thear
reactions, copy their behavior and share in their
activities [2,395].

An emotionally disturbed child needs treat-
ment from members of a clinic staff. His scho-
oling must be sufficiently flexible to permit ample
opportunity for him to participate in his therapy.

Canadian authers give several types of edu-
cational procedures which may be developed to
cave for emotionally disturbed children [1, 396-
3971:

1) teaching the disturbed child in the regu-
lar classroom;

2) teaching the disturbed child in a segrega-
ted classroom;

3) day schools for emotionally disturbed
children;

4) residential schools for emotionally dis-
turbed children;

5) hospitals for emotionally disturbed child;

6) training schools for emotionally distur-
bed child;

Many forms of disturbing behavior and en-
countered in the school. Each is the response of an
individual child to his physical and psychological
environment. Although a few children may display
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somewhat similar patterns of behavior, these may
be responses of quite different children. Thus, any
system that groups children according to their
behavior is likely to find that they ave quite
dissimilar in personality and cannot be regarded as
homogeneous for the purpose of instruction.

The emotionally disturbed child requires an
educational programme adapted to his particular
needs.

Attemps to group such children haven not
been beneficial to the children and, in consequ-
ence, are unfavorably regarded by the instructors.

The present trends seem to be as follows [1,
400].

1.  Hospitalization for the seriously disturbed
child.

2.  Home instruction for the child whose
behavior in the classroom is seriously dis-
turbing his classmates.

3. Instruction in a regular class with modi-
fications when required for the majority of
emotionally disturbed children.

The average teacher finds the care of these
children demanding the assistance not only of the
principal, but also of all other professional help
that may be available.

Disturbed children require help in the
school— yard as well as in the classroom.

Some become upset when placed in a large
space with many people. In some instances, it has
been found desirable to keep a disturbed child in
the classroom during recess, in the others, the
teacher on duty in the school-yard has been
requested to keep the upset pupil near him at all
times. Fights on the way to or from school are
avoided if the child is accompanied by an adult.

Some emotionally disturbed child find the
regular school day unduly tiring. Frequently, the
day can be made more satisfying to the child by
shortening it. The time spent in school may be
increased gradually as the child becomes adapten
to the conditions, the auther considers [3,151].

Canadian researchers consider that in deve-
loping the specialized educational procedure req-
uired by the child, it is necessary that the parents
and personnel of the school should consult toget-
her frequently and freely. Positive changes in
direction may be made easily of all concerned are
aware of the problems and have the same goal.
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Tyiiin
Maxkanada xanadanvix, 3epmmeynepoiy Mamepuai-
oazvl ap Mypai opmadazel IMOYUOHALObIK OY3bLIbICMA-

bl 6ap baranap mapoueciniy Maceneci KapacmuipvlLidobl.
Pesrome
B cmamve na mamepuane xanadckux uccredosa-
HULl paccmMompena npoobaema 60cnumarnus demei ¢ pas-
JUYHBIMU POPMAMU IMOYUOHATILHBIX HAPYULEHULL.

DPOPMHUPOBAHHUE TOJIEPAHTHOCTH B YCIIOBUHAX
OBPA30OBATEJ/IBHOI O IIPOCTPAHCTBA BY3A4

leBuenko JI.5A., Hazaposa C.B.

[lonsTe «ToJiepaHTHOCTBY (OT jart. tole-
ratia) 03Ha4aeT TePIUMOCTb K MHOTO pOJia B3IJIs-
JaM, HpaBaM, MPUBBIYKaM; HE0OX0IuMa MO OTHO-
HICHUI0 K OCOOEHHOCTSIM Da3IUYHBIX HapOJIOB,
HAIlUN W PETUTHUN; SBISETCS MPU3HAKOM YBEPECH-
HOCTH B cebe M CO3HAHMS HAAEKHOCTH CBOHMX
COOCTBEHHBIX ITO3UIHU [1].

ConepxaTenbHOE TPUHATHE TPHHLUIIOB
TOJIEPAHTHOCTU TPEOyeT 3HAUUTENbHBIX Mpeolpa-
30BaHMI U YCWJIMH KaK Ha YPOBHE COIMyMa, TaK
Y Ha YPOBHE UHAMBHIyaJIbHOTO CO3HAHUSI.

CoBpeMeHHbIE MUPOBBIE MPOIIECCHI WHTET-
paiuu u ri1odann3aui NpUBOAAT K POCTY MHTEH-
CUBHOCTH CONPUKOCHOBEHHS PA3JIUYHBIX TOCY-
JapCTB U KyJIbTYp. B JaHHBIX yCIOBHSX OIHHUM
U3 BOXHEUIIMX aCIEKTOB IMOCTPOEHUS TO3UTHB-
HBIX OTHOILICHHUH C MPEACTABUTEISIMU JIPYTUX Ha-
[UOHAIBHOCTEH SBIISETCS B3aMMOJACHUCTBHE Ha
OCHOBE TOJepaHTHOCTH. CerofHs TOJIEPAaHTHOCTh
npeacTaBisier co0oil HOpMY IUBHIM3ALIMOHHOTO
KOMITPOMHUCCA MEXIY KyJIbTypaMH U FOTOBHOCTb
K MIPUHSTHIO UHBIX JIOTHK U B3TJISA0B, BHICTYIIAET
KaK YCJIOBHE COXpAaHEHHs pazHooOpas3us, Ipasa
Ha HEMOX0XeCTh, YHUKaIbHOCTh. [Ipobiiema TO-
JIEPAaHTHOCTH B COBPEMEHHOM MHUpE HE a0CTpaKT-
Ha, a TITyOOKO MPOHU3BIBAET MOBCEAHEBHOCTH Ye-
JIOBEKa, SBJIAETCS HauOojee aKTyalbHOM Xapak-
TEPUCTHKOM JJIs1 pa3BHU-THsI THIHOCTH. Dopmupo-
BaHUE TOJICPAHTHOCTU M YCTAHOBOK TOJIEPAHT-
HOT'O CO3HaHUS B COBPEMEHHOM OOILIECTBE BBICTY-
MaeT KaK COIMaJIbHBIA 3aKa3 cucteme oOpa3oBa-
Husi. KyneTUBUpOBaHUE TOJNEPAHTHOCTH B 0Opa-
30BaTEIbHOM TPOCTPAHCTBE SIBISETCS HEOOXOIH-
MBIM YCIIOBUEM pa3BUTHUA TapMOHHYHOM JIMY-
Hoctu. Co3janne U MpruMEHEeHHe B 00pa3oBaTeib-
HBIX YYPEKACHHUSIX BCEX YPOBHEH Hay4yHBIX, 00-
pa30BaTENbHBIX M PA3BUBAOILIMX MTPOTPAMM, Hall-
paBlieHHBIX Ha (HOPMHUPOBAHUE OCO3HAHHOTO OT-
HOIIICHUS K TOJIEPAHTHOCTH KaK Ba)KHEUIIIEH 1eH-
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HOCTH OOIecTBa, OOydYeHHE MEXKYJIbTYPHOMY
JIMAJI0OTy CTAHOBUTCS OJHOW M3 BaXKHEHUIIMX 33124
COBPEMEHHOM BBICIIEH HIKOJIBI.

CoBpeMeHHOE 00pa3oBaTEIIbHOE MPOCTPAH-
CTBO SIBJISIETCSI HE TOJBKO TOJUKYJIBTYPHBIM H
OJIUTICTBOPSIET MUP Pa3HOOOpas3us, HO OHO B Ka-
KOH-TO Mepe CTaHIapTU3UPOBaHO, YHU(DHUIIUPOBA-
HO, MOHOJIOTHYHO. JlaHHOE MPOTHBOpPEYHE OCO-
OEGHHO WHTEHCHBHO BJIMSIET Ha IeIarormueckoe
00I1IIeHr e B MONMMATHUYECKUX PETHOHAX, TaM, TJIC
B CIJIy COLIMAJIBHON U TMOJMUTHYECKOU CUTyarui
HaOJI0JaeTCd MHTEHCUBHAS MUTpAIus, Tiepecerie-
Hue JoJeil. B cBA3M ¢ 3TUM akTyanusupyercs
npobsieMa WHTOJIEPAHTHOTO OOIICHUS, YCHIINBA-
eTCsl TIOTPEOHOCTh B OCO3HAHWH HE TOJBKO JIMY-
HOCTHBIX JIETEPMHUHAHT JAHHOTO SIBIIEHUSA, HO H
KYJbTYPHO-TICUXOJIOTHYECKUX.

Onna w3 3a7ad COBPEMEHHOro 00pa3oBa-
TETLHOTO MPOCTPAHCTBA 3aKITIOYAETCSI B PACKPHI-
TAUU COJCPXAHUS TIOHATHA «TOJEPAaHTHOCTHY,
«TOJIEPAHTHAS JTUYHOCTHY», «TPAHUIBI TOJICPAHT-
HOCTH» B KOHTEKCTE B3aMMOJIEUCTBUSI Ipernoja-
BaTeNsl M CTyJIEHTa, B CUTyalluu 00y4YeHwusi, oopa-
30BaHMsA. He MeHee BakHOM 3ajadedl sABJISIETCS
OTMCaHWE WHTOJEPAHTHOTO TIeIarOrMIecKoro 00-
IIEHUSI ¥ TIOUCK KPUTEPUEB TOJIEPAHTHOCTH — UH-
TOJICPAHTHOCTH B 00OpPa30BaTEIIbHBIX YUPESIKICHH-
sx. OOpalasch K MOHATHIO «TOJIEPAHTHOCTHY KaK
MpernoiaBarelb, TaK U CTYJIEHT CTAIKHUBAIOTCS C
TaKUMHU TIOHSATHSMH, KaK «IpPYrod — WHOWY,
«CBOU — uy»Xoi», «Apyr — Bpar». OcMBICICHUE
3TUX MOHATUN MpEArojaraeT onopy Ha COBOKYII-
HOCTh 3HAHUH, PACKPBIBAIOLIMX CYIIECTBYIOIIHE
Hay4YHbIE MIPEJICTABICHUS O «IPYTrOM», U OOBIICH-
HbIE CTEPEOTHUIIbI MOBEJACHUS JIOJIEH, CTOJKHYB-
HIUXCSI C «APYTHM — UHBIM — 9Y>KHAM).

B cBsi3u ¢ 3TUM TOTIBITaEMCsl Kaccu(uIm-
poBaTh MPUYUHBI 3aTPYJHEHHOTO OOIICHUS B IO~
JIM3THUYECKOM KOJIEKTHBE:
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