HOro oOydeHus. B ornuyne ot OOJIBIIMHCTBA CYMMUPYIOIINX OLEHOK, KOTOPbIE CO3HATEIbHO
OTJeNIeHbl OT 00yUYeHHsI, (POPMHUPYIOIIME OLEHKH UHTETPUPOBAHBI B ITPOLIECC 0OYUYEHUS U BOC-
nutanusi. Hampumep, meton GopMaTHBHON OIEHKH MOXXET OBITH TaKHUM JK€ TPOCTBIM, Kak
YUHTEJb, IPOCAIIMNA yUYalllUXCs MOAHATh PyKH, €CIIM OHU YyBCTBYIOT, YTO ITOHSUIM HOBYIO T€-
MY, UJI OH MOKET OBITh TAKUM K€ CJIOKHBIM, KaK BBIMIOJIHEHHE YYAIIUMCSl CAMOOLIEHKU B BU-
Jie MuchbMa (IIOMOTAIOT YUYHUTEISIM ONpEeAETUTh MOTPeOHOCTH M MpoOJeMbl B 0O0OYyYEHHMH, BO
MHOTHX CIIy4asXx OHU TaKKe MOMOTAIOT yYalIuMCsl Pa3BUTh OoJiee TIIy00KOe TOHUMaHHE CBO-
UX COOCTBEHHBIX aKaJIeMUYECKUX CUJIBHBIX M CIIAOBIX CTOPOH. Y4aluecs BOCHpPUHsUIU Gop-
MaTUBHOE OIICHMBaHHE KaK OOHa/JEKMBaIOIee B IJIAHE TOTrO, YTO Mpoliecc 00y4eHUs U olie-
HUBaHMA CTaJl Oojee yBJIEKaTeNbHbIM U MHTepakTHUBHbIM. Korza yuamuecs 3HaIOT, YTO OHHU
JIENIAI0T XOPOIIO W YTO UM HYXKHO paboTaTh OOJIBIIE, 3TO MOXKET NMTOMOYb UM B3STh Ha CeOs
0O0JIBIIYI0 OTBETCTBEHHOCTh 3a CBOE COOCTBEHHOE O0YUYeHME U aKaJeMudyeckuii mporpecc. Ta-
KH€ TOAXO0JbI K OOYYEHHIO MOTYT OBITh OCOOCHHO BaXKHBI JUIS AETEH, KOTOpbIE HE MMEIOT
JIOTIOJTHUTENBHON MOJACPKKH Al 00ydeHus qoma. [lpoaBuxkeHne U UCroib30BaHUE KauyecT-
BEHHOTO (OPMHPYIOIIETO OIICHWBAHUS Ha YPOKAXMOXET BHECTH CYIIECTBEHHBIH BKIJIAJ B
yJIy4IlIeHUEe CaMOOLIEHKH yYallMXCsl, B MOJATOTOBKE K CaMOPEryJIMpYyEeMbIM HaBbIKaM o0yue-
HUSI, YTOOBI MOXXHO OBUIO YJIyYIIUTh aKTHUBHOE YYacTHE YYalINXCs B OOYYCHHH W OLICHUBa-
HUMU.
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AHHOTALIUA
Oszexriniri. Kazakcrannga OinimM Oepy canacblHIa JKaHAPTYJNap KeLIeHi jky3ere acblpeiyaa. Ocbl Typ-
FeIa OiniM Oepy cayachIHBIH )KYHECIHIH aliIbIHIa OKBITYABIH 3aMaHayH 9/IiCTepi MEH TOCLIIEPiH MEH-
repy, OKBITY [EHIeiliH KeTepy, KOFaMIbIK CaHaHbl JKaHApTy, (QYyHKIMOHAIIBIK CAayaTThUIBIK II€H
YIWTULAUTIKTI TaMBITY MiHAEpTTEepi TYp. HEeHpOoNMHTBUCTHKANBIK TOCIT — OYJI LIET TUTIH OKBITYIBIH
MHHOBALMSUIBIK TACLIT.
Makcatpl. bysr Makana HEHpOIMHTBUCTUKAIBIK TOCUIIH €peKIICTIKTepiH 3epTTeyre, COHBIMEH KaTap
OpTa MEKTENTe aFbUILIBIH TUTIH IIET TN PEeTiHAE OKBITyJa HEeHPOIWHTBUCTHKAJBIK TAICUII JKy3ere
acbIpyFra OOJNaThIH KATTHIFyJIapbl 3epTTEyTe OaFbITTaIFaH.
Tyiiinodi co30ep: HERPONMHTBUCTHKAIBIK TCL, XKATTHIFY, IIET TiJi, OKBITY, MEKTETI.

AHHOTALUA
AxryanbpHOCTh. Kazaxcran peanusyer KoMIuiekc oOHOBIEHHH B cdepe oOpazoBaHus. B 3TOM KOHTEK-
CTe mepe] cucTeMoi 00pa30BaHMs CTOMT 3aJadya OBJaJCHHS COBPEMEHHBIMU METOJAMHU U MOIXO0AaMHU
00yueHHs, IOBBIICHUS YPOBHS IIPENOJaBaHNs, MOAECPHU3AMH OOIIECTBEHHOTO CO3HAHMS, PA3BUTHUS
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(OYHKIIMOHATHHOW TPAMOTHOCTH W TPEXBA3bIdusa. HeHpoNWHTBUCTHYCCKUAN TOMXOM — ATO WHHOBA-
UOHHBIN MOIX0J K 00YYEeHUIO HHOCTPaHHOTO SI3BIKA.
Uenb. lanHas cTaThsl HalpaBjieHa Ha UCCIEIOBaHUE 0COOCHHOCTEH HEHPOTUHTBUCTUYECKOTO MOIXO0-
714, a TakKe N3yYeHNE BO3MOXHBIX YNPaKHEHUH, KOTOPbIE MOTYT OBITh MPUMEHEHBI IS PeaTH3aliy
HEWPOJIMHTBUCTHUECKOTO MOIX0/1a B PAMKAaX MPENoAaBaHUsl aHTJIMHCKOTO s3bIKa KaK HHOCTPAHHOTO B
CpeaHeN LIKOJIE.
Kntouesvie cnosa: HEHPONMHIBUCTHYECKUI TTOAXO/, YIPAXKHEHUS,, HHOCTPAHHBIHN SI3BIK, PENojaBa-
HHE, [IKOJIA.

Abstract
Relevance. Kazakhstan is implementing a complex of updates in education. In this context the system
of education is tasked with mastering modern teaching methods and approaches, improving the level
of teaching, modernizing public consciousness, developing functional literacy, and trilingualism. The
neurolinguistic approach is an innovative way to teach a foreign language.
Goal. The following article is aimed to investigate the distinctive features of the neurolinguistic
approach and examine the possible activities that can be used for the implementation of the neuro-
linguistic approach in the classroom of secondary school for teaching English as a foreign language.
Keywords: neurolinguistic approach, activities, foreign language, teaching, school.

Kazakhstan is implementing a complex of systemic updates for the development of
education and science. In accordance with the "Instructional-methodological letter "The prin-
ciples of organization of educational process in secondary schools of the Republic of Kazakh-
stan in the 2018-2019 academic year", an effective education system is one of the main
factors in ensuring the sustainable growth of the Kazakhstani economy and society [1]. In new
conditions, the education is required to be of high quality and lifelong. Therefore, the Ka-
zakhstani education system is tasked with mastering modern teaching methods and approa-
ches, improving the level of teaching, modernizing public consciousness, developing fun-
ctional literacy, and trilingualism [2]. In turn, the trinity of languages is Kazakhstani strategy
aimed at further strengthening the country. The strategy emphasizes multilingual education,
which is considered as a tool for preparing the young generation for real life. Mastering the
Kazakh, Russian and English languages is becoming an integral component of the personal
and professional activity of modern Kazakhstani society [3]. This situation led to the transition
from bilingualism to multilingualism. This makes language learning one of the main indica-
tors of adaptation to the new socio-political and socio-cultural realities. The qualitative chan-
ge in education is impossible without the formation of a new view on teacher's role in the
educational process and students in it. In this context, new educational technologies, methods,
and techniques of teaching have evolved. One of them is the neurolinguistic approach. The
neurolinguistic approach fully meets the requirements of the updated system of education [4].

The aim of this work is to investigate the distinctive features of the neurolinguistic
approach and examine the possible activities that can be used for the implementation of the
neurolinguistic approach in the classroom of secondary school for teaching English as a
foreign language.

The results of the study will contribute to the development of the following science
branches: psychology, pedagogy, methodology, and psycholinguistics. Our research aims to
assist language teachers in planning and executing their language lessons in secondary
schools’ foreign language classrooms. In addition, the outcomes of this research will lead to
the students’ success as language learners. As for university and college students, this re-
search will put a ground for further investigation of this area.

The neurolinguistic approach to foreign language teaching is an innovative way to learn
and acquire a language for the communication, in a regular classroom situation. The neurolin-
guistic approach is based on theoretical concepts of psychology and neurology. The neuro-
linguistic approach to foreign language teaching was developed in 1997 by Joanna Netten
(Memorial University of Newfoundland) and Claude Germain (Université du Québec a
Montréal) [5, p. 86]. According to their research, this approach creates the necessary condi-
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tions in the classroom for the development of speaking and writing skills. In view of Claude
Germain, the neurolinguistic approach is a new paradigm. This is a new method of conceiving
the relationships between appropriating (acquiring and/or learning) and teaching a second or
foreign language. The following approach is aimed at the creation of the appropriate
conditions, in a classroom setting, for spontancous communication and successful social
interaction [5, p. 87].

Claude Germain claimed that the neurolinguistic approach for the teaching of foreign
languages may be applied to all language-learning classroom situations. This approach is
based on the relationship between grammar skills taught in the classroom and the skills used
by students in their speech [6, p. 4]. The foundation of the neurolinguistic approach is the
theoretical view of Michel Paradise, the professor of linguistics at McGill University [5, p.
90]. In addition the neurolinguistics approach is connected with Vygotsky’s concept of social
interaction. Nick Ellis, a research scientist of the Michigan English Language University.
Norman Segalowitz, the professor of Concordia University Canada, made a great contribution
to the development of the approach. Originally, this approach was used in teaching French in
Canada. Nowadays, this approach is being actively approbated in teaching different foreign
languages around the world [6, p. 8].

Joanna Nett and Claude Germain identified five fundamental characteristics that should
be presented in the programs based on the neurolinguistic approach.

1. Creating conditions in the classroom and use of learning strategies for the
development of internal (mental) or unconscious grammar: For the acquisition of an internal
grammar it is necessary to use and revise the limited number of structures in authentic
communication with sufficient frequency. It will allow the brain to detect the regularities and
develop neuronal connections. These neuronal connections are called pathways. The path-
ways are recorded by the students’ procedural memory. Thus, the following process engages
students to communicate. In order to provide the opportunities to use and revise a limited
number of structures in authentic conversational situations, it necessary to include less voca-
bulary, fewer structures and more interactive activities. In addition, it is necessary to set three
or four communication functions per unit related to each other and to the unit topic. Each
function is presented only ones and used separately in several different situations. The aim of
this action is to create short, personal conversations between the students. By the end of the
unit, teachers need to combine the functions in order create more complicated discussion on
the topic.

2. Using a literacy-based approach to language teaching to change the focus from
language learning to language use: A literacy language aspect is focused on both its oral
foundations and nature as a skill. Literacy is ability to use language. Literacy gives the oppor-
tunity to the language learning as developing habits rather than knowledge, to emphasize the
oral language development and confirms the sequence of oral development before reading and
writing.

3. Using projects to guide learning so that students focus on the message they want to
express, rather than learning language forms: Language learning should be based on the use
of interesting cognitive tasks that are aimed at creating an intellectual challenge for students.
The project method seeks to create meaningful situations, cognitively challenging tasks for
students. The teaching project is organized as a sequence of the mini-projects.

4. Using authentic language exchanges that are not based on learning grammatical
rules and forms: Germain claimed, according to neurolinguistic researches, the use of authen-
tic language allow acquire the internal grammar. This aspect plays a great role in spontaneous
communication. Paradis highlighted the benefit of using authentic language to learning the
language structures to occur.

5. Social interaction: In the classroom, constant interaction of students is required. The
use of interactive teaching strategies is essential. Opportunities for group activities, pair work
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and other forms of interaction are built into the units to ensure that interaction among students
is a regular part of the classroom activities [5, p. 93-103].

In view of Lorena Sadiku, the professor of Aleksandér Xhuvani University, in teaching
a foreign language, it is important to pay attention to the development of all four language
skills: speaking, writing, reading, listening [7]. Keeping this in mind, we decided to compile
the classifications of activities that can be used for teaching speaking, writing, reading, liste-
ning in English in the context of the neurolinguistic approach. The following activities will
best serve Kazakhstani middle secondary school classroom, 5 through 9 grades. It is impor-
tant to mention the fact that the following activities meet the requirements of the Kazakhstani
updated educational program.

Thus, the Table 1 “Activities for teaching writing” represents the examples of the pos-
sible activities that can be used for teaching writing skill in the context of neurolinguistic
approach.

Table 1 “Activities for teaching writing”

Ne | Activity Procedure Recommendation
1 Text Students imagine that they have to write a text | Students have a chance to
message message to a friend or family member. They write | summarize what they have
about what they have done in their English class. learned in written form.
This writing activity may
be related to any topic.
2 Sentence- |l. The teacher writes a short sentence on a piece of | The following activity is
Chain paper. appropriate for the online
2. The students take turns completing the sentence. format.
3. The game is played as long as players can expand
the offer.
4. The winner is the one who finished the sentence
last. He/she also writes a new proposal.
3 Writing  a |I. Students read an article (of their choice). Another variation of the
response 2. Write a response “Letter to the editor” giving the | following activity:
dis/approval or concerns regarding the article. The teacher may provide
the newspapers by own
and then suggest students
to choose any articles from
the suggested newspapers.

The Table 2 “Activities for teaching reading” presents the detailed explanation of
reading activities.

Table 2 “Activities for teaching reading”

Ne | Activity Procedure Recommendation
1 Be 1. Students are divided into pairs. (Student A, | If students have gaps at the
attentive! Student B) end of the activity, the
2. Student A gets the full text. Student A must read the
3. Student B gets the text with gaps. whole text again.
4. Student A must read clearly with accurate
pronunciation and Student B must fill in the gaps
on their sheet as they are listening with the
words they hear.
2 Walking 1. A teacher prints out a few copies of a text. A teacher can support lear-
reading 2. The teacher cuts down the text into paragraphs. ners who need it with an
3. The teacher numbers the paragraphs and sticks | indication of the paragraph
them around the room. number. Thus students
4. Students get sheets of paper with comprehension | will know where to find
questions. the answers to the given
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5. Students go around the class read the paragraphs
and answer the questions according to the text.

6. Students check the answer during the group
discussion.

questions.

Students are divided into pairs.

Each pair gets a text.

Students read their texts.

Students prepare summaries of the texts.
Students change partners.

Students retell each other the texts.

3 Summary

AN e

The teacher should prepare
5-6 different texts (in
accordance with the num-
ber of students in a group).
The size of the text should
be about 60 words.

The Table 3 “Activities for teaching listening” demonstrates the examples of activities

that can be used for teaching listening skill.

Table 3 “Activities for teaching listening”

Ne | Activity Procedure Recommendation
1 Listen and | 1. Students sit back to back with their partners. | At the end of this activity
draw One student is given a picture and he/she must | the students may swap roles

describe the picture to their partner.

2. The other student draws the picture according to
their partner's instructions.

3. The students compare their pictures to the

and describe a new picture.

The online format of this
activity can be organized
by sending the pictures in a

original. chat.
2 Describe 1. The teacher suggests students describe their | The following activity can
the way! route to school. (The whole class discussion) be organized in the form of

2. Students work in pairs. (Student A— blindfolded,
Student B- instructor.

3. Student B gives instructions to Student B
(giving directions: Turn left/right, two steps
etc.)

a competition. For this, a
teacher can determine the
finish for each pair.

3 Slap it! Students sit opposite each other in pairs.

The teacher prepares the lists of words.

The teacher gives a list of words to each pair.
Students listen to an audio, they have to slap the
correct word when they hear it.

5. The fastest student wins a point.

b

During this activity, each
pair should keep a tally.

Table 4 “Activities for teaching speaking” represents the examples of activities for

teaching speaking.

Table 4 “Activities for teaching speaking”

Ne | Activity Procedure Recommendation
1 Bet  you | 1. The teacher prepares coins (paper models). The more conversations
can't 2. Each student gets the same amount of coins. students have, the more

3. Students go around the class betting each other
that they can't do something. (e.g. "I bet you can
not jump two meters".)

4. The students bet using paper coins.

coins they get. It is
necessary to encourage
students to ask at least
four people.

—_

2 Question The students sit in a circle.

Ball 2. The teacher throws a ball to one student and asks
a question. The next step may have two
variations:

3. Variation 1: A student throws the ball back to the
teacher and the teacher throws it to another
student asking a different question.

The online variation of the
following  activity s
conducted without a ball.
A teacher tells the name of
a student and asks a
question. Then student
answers and asks another
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4. Variation 2: A student throws the ball to a | student.
different student and asks that student the same

question.
3 Speaking 1. The teacher writes the time indicators on the | It is necessary to give
about past board (e.g. yesterday at 8 o'clock, last year, on | students some minutes for
the 7 of September, etc.) speech  planning; The

2. Students choose two indicated written on the | teacher should encourage
board and tell what they were doing at these | students to ask clarifying
times. (In pairs/group/class discussion) questions.

According to the “Strategy Kazakhstan-2050” Kazakhstani citizens by the year 2050
should represent a society who fluently speaks three languages Kazakh, Russian and English
[3]. New language policy has caused a number of updates in the educational system as well as
a change in the status of foreign language proficiency. The updated system of education
requires new approaches to the understanding teacher's role in the educational process and
students in it. The neurolinguistic approach meets the criteria discussed by the Kazakhstani
updated educational program. Once implemented, the approach can help students deal with
difficulties in language learning, overcome language barriers and cultivate fluency in
speaking.

The main goal of the research was to study the distinctive features of the neurolinguistic
approach and examine the possible activities for the implementation of the neurolinguistic
approach in the classroom of secondary school for teaching English as a foreign language. We
described the core features, notion, principles of the neurolinguistic approach and compiled
the classification of activities that can be used for teaching English as a foreign language in
secondary school. Since there was no a lot of research in this field the theme of our research is
novel. We understand that the following research is just an attempt to analyze and systematize
the activities, but the results of the study can be used by language teachers in planning and
executing their lessons in secondary schools’ foreign language classrooms. In addition, the
outcomes of this research will lead to the students’ success as language learners. As for
university and college students, this research will put a ground for further investigation of this
area.
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