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HBAHOBA, E.C., BYPMATHHA, JL.A., PAXMETOBA, A.A.

MET TUIAEPIH OKBITY BAPBICBIHJAT Bl ITUHI'BOMOAEHUETTIH OPHBI MEH POJIT

byn makana wem mininiy iuH2GUCHIUKANBIK HCIHE MIOCHU KYPbLILIMbIHBIY MAHbBI30bI CUNAMMAMAIA-
puiHa apuanzan. Tin Ginivinde cmyoenmmep xenmezeH minoix bipaikmepi bap MynHYCKAIbIK MaOMIHOePOeH
oku anaosi. byn nuneeucmuxanviy Oiprikmepoiy KyHoenixmi emipOe epexuie KOIOAHBLIYBIHA HA3AD
ayoapwinaosl. OKbIpMAaH TUHEE0MIOeHU Oipiikmepoer Gepineer Mblcanoapobl MAi0an HeaHe oaapovl cotiiey
bapvICbIHOA KOAOAHBLLYbIH KAPACHbIPAObL.

Kinm ce3dep: nuneeo madenuemmany 0inimi, 1uHe80 MaOeHuemmawy Giprikmep, mindix 0agoviiap,
bailnanvic, Mmin 0aMvimy.

HBAHOBA, E.C., BYPMATHHA, JL.A., PAXMETOBA, A.A.

MECTO " POJIb ITUHI'BOKYJbTYPOJOI'UA B IPENOJABAHUU HHOCTPAHHBIX SI3bIKOB

Jannas cmamos nocesuena a3cHvIM XapaxmepuUCmuKam JUHBOKYIbIMYPHBIX COCMAGTAIOUUX UHO-
CMPAHHO20 A3bIKA. H3b1K08bIE 3HAHUA MOZYM OblMb NOLYHEHbL CHIYOCHMAMU Yepe3 OPUSUHATIbHbIE MEeKCHbI,
KOMOpbie CO0ePAHCAM MHONCECHBO A3bIKOGLIX eOUHUY. 30eCt NOOUePKUBAemCsa C80e00PA3HOe UCNONb308AHUE
JIUHCBOKYIbMYPHBIX €OUHUY 8 NOBCEOHEBHOT HCU3HU. Humamenb MOHcem NPOAHATUIUPOBAMb NPUBEOEHHBIE
npuMepbl IUHSGOKYIbMYPHBIX €OUHUY U 000YMAMb UX BO3MONHCHOE UCNOIBb30BAHUE 8 CEOCTL PeYll.

Knrouesvie cnosa: 1uneeoxyivmyproe 00pazoeanue, 1uHe8OKYIbMYpPHble eOUHUYDL, I3bIKOGLIE HAGLI-
KU, KOMMYHUKAQYUS, PA3GUMUE A3bIKA.
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THE FUNCTIONAL RESPONSIBILITIES OF TEACHERS
AND VARIOUS SPECIALISTS IN INCLUSIVE EDUCATION

Abstract
The article says that one of the main tasks of the educational institutions’
teachers work in the inclusive education context is the quality management of the
regulated process of including a child with special educational needs and his fami-
ly in the general educational environment. And one of the main steps in this di-
rection for changing social conditions should be the training of all participants in
the educational process, and the teacher himself, at first.
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1 Introduction

According to the fair remark of Movkebaeva Z.A. and Oralkanova 1.A., the Kazakhstan
authors [1], inclusive education, which is increasingly being introduced into the practice of school
and preschool education, dictates new rules in the pedagogical route direction. It requires a review
of its activities not only from a didactic point of view, but also at the level of changing value
orientations. The main principle of inclusive education is that the diversity of the requirements of
students with special educational needs should correspond to an educational environment that is the
least restrictive and the most inclusive. By supporting and implementing the ideas of inclusive
education, teachers act in an innovative mode.

The authors note that one of the educational institutions’ teachers work main tasks in the in-
clusive education context is the regulated process quality management of including a child with
special educational needs and his family in the general educational process. The first step in this
direction should be the all participants training in the educational process, and oneself at first, for
changing social conditions. Teachers should learn to listen, be consistent, patient, and respect the
individual learning style of each child [1]. They also need to:

- admit that children learn in different ways, at different speeds, and, taking into account
these differences, to plan classes;

- plan actions according to the situation, rather than according to the established curriculum,;

- cooperate with parents so that all children attend school and to optimize the learning
process;

- flexibly and creatively respond to the requests of all children in the class and each
individually;

- know that some of the children in each class experience certain learning difficulties.

2 Materials and methods

Wherein Movkebaeva Z.A. and Oralkanova I.A. [1] recommend to use of active child-
centered learning methods. These methods may:

- help all children play, study together and share responsibility;

- reduce the degree and severity of learning difficulties and prevent these difficulties to de-
velop;

- solve problems of behavior;

- involve in the curriculum the skills used in everyday life;

- make learning fun;

- associate the learned themes with the situations at school and at home;

- vary the methods and learning speed to maintain the children interest and allow them to
learn in accordance with their individual pace;

- improve classroom relationships;

- help the teacher improve their skills.

According to another Russian author, M. Panasenkova, understandable communication is
also very important for training and teaching. In her opinion, teachers should try to:

- speak in a simple language, logically and consistently state the material;

- know and correctly interpret the non-verbal communication methods, understand body
language, distinguish the voice tone, facial expressions, etc.;

- use welcoming and encouraging communication methods, rather than controlling;

- be flexible in using communication methods to help the children with special educational
needs, who cannot use the spoken language, hear bad or whose mother tongue differs from the
training language;
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- arrange regular breaks in communication to prevent child fatigue;

- monitor the maximum audiovisual availability of educational material [2].

Among specialists generally accepted the requirement to observe certain rules in the
application of specific terms:

It should be used! It should be avoided!
Man with hearing impairment Blind Man

Hearing impaired Deaf

Disabled student Disabled

Disabled child Cripple

Intellectual Disabled Boy retarded

Girl with learning difficulties Uneducable

To improve the quality of the educational process in the children with special educational
needs inclusion context, it is recommended to all its subjects, including the administration, teachers,
specialists, children and parents, the following rules:

- continuously work in collaboration with each other;

- self-recognition as a member of a specialists team;

- respect each other;

- be prepared to provide and receive assistance, give advice, make critical comments and
listen to them;

- recognize the common goals of the team and try to work for the good of achieving this
goal.

3, 4 Results and discussion

It is important that the teacher in the work moves from a dominant role to a new understan-
ding: awareness of the knowledge lack in the field of special pedagogy, the characteristics of the
physical and psychological features of children with special educational needs in development, the
ability to ask and accept the help of specialists. The teacher’s ability to «subjugate» his «profes-
sional self» to the knowledge of other specialists refers to the «golden rule of inclusive education»,
where all the teacher’s actions are aimed at the effective inclusion of children with special edu-
cational needs in the general educational system.

For coordination the teaching staff activities to include children with special educational
needs in the educational process, it is advisable to introduce a new full-time unit — the coordinator
for inclusive education (recommendations developed by E. Leontieva [3]). The coordinator for
inclusive education can be any specialist with a higher defectological education (sign teacher,
typhlopedologist, oligophrenopedagogue, speech therapist, etc.) who has been trained in the field of
inclusive education and has experience working with children who have various impairments of
hearing, visual, motor or intellectual development. The latter include mental retardation, intellectual
disability, including Down Syndrome, cerebral palsy, autistic disorders, etc.

The functions of the coordinator may include:

1. Administrative:

- the inclusive culture and values, philosophy and ideology development, the special organi-
zation regime formation;

- determination of the strategy and tactics of the activities of the teaching staff in the field of
inclusive education (planning, implementation and analysis of specific steps — the organizational
component), ensuring equal attention to all children and efficient use of the resources available for
this purpose;

- supporting inclusive practice (providing professional support and motivating colleagues,
especially in terms of disseminating examples of effective work with special educational develop-
ment needs children, providing an interdisciplinary, «team» approach in addressing the content,
forms, methods and techniques of education and training correctional development work.
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- analysis of the children needs, long-term goals in the development of the child, a strategy
for supporting the child and his family.

2. The educational organization psychological, medical and pedagogical consultation
specialist (leader) functions:

- interaction with specialists in psychological, medical and pedagogical consultation;

- coordination of the activities of members of the psychological-medical-pedagogical con-
sultation in the educational organization itself;

- planning and conducting meetings of the psychological-medical-pedagogical consultation;

- participation in the making of an individual educational plan (individual program for the
development of the child) and its implementation;

- the decisions of the psychological, medical and pedagogical consultation bringing to the
attention of parents and administration.

Among the coordinator, as a member of the council, tasks, particular measures should be
highlighted to regulate and optimize the process of including the children with special educational
needs in the educational process: a schedule of individual and group correctional classes, issues of
providing students (pupils) with additional equipment; agreement with parents of the child’s stay at
school and the organization of psychological and pedagogical support.

3. Interaction with «external» partners:

- with psychological, medical and pedagogical consultation,

- with offices of psychological and pedagogical correction,

- with correction rooms and inclusive education,

- with rehabilitation centers,

- with counseling points for parents

- with other public, non-profit and commercial organizations interested in the development
of inclusive education.

In some cases, a school teacher working in an inclusive education environment may need
additional advice and support to successfully include the child in the general educational process.
Consultations can be obtained in various sources:

- Advisory and methodological centers, teacher support centers or resource centers where
one can get tips on developing effective, child-centered, inclusive teaching methods, materials and
classroom activities.

- Social educators or child psychologists can provide assistance in cases of possible psycho-
logical injuries or when learning difficulties, social or behavioral problems in a child lead to a break
in the child’s relationship with his family and / or peers.

- Teachers from special (correctional) educational organizations and speech therapists will
help to form a practical understanding of the developmental characteristics of each child’s key skills
(everyday life, games, communication, learning) and will assist in the preparation and evaluation of
a work plan with this child.

- Medical professionals, doctors of various specializations, nutritionists will provide effecti-
ve assistance with stunting, poor eyesight or hearing, problems in behavior and training caused by a
variety of organic or functional reasons.

Kazakhstan researcher Oralkanova I.A. [4] in her dissertation research, identifies and descri-
bes the following components, indicators, criteria and levels of teachers' readiness to work in condi-
tions of inclusive education:

- adaptive;

- reproductive;

- optimal.

The author attributed to the adaptive level a lack of awareness and incomplete acceptance by
teachers of the ideology and philosophy of inclusive education, a lack of desire to work with
children with special educational development needs, and fragmented ideas about the forms,
methods and means of effective inclusive education for children.
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The reproductive level is characterized by conditional compliance with the teacher’s readi-
ness to work in inclusive education conditions: the presence of poor motivation to acquire know-
ledge by the children with special educational development needs in the inclusive education field,
undifferentiated theoretical ideas about the organization of inclusive education, poor mastery of
ways to solve professional problems in the inclusive education process.

The optimal level reflects the compliance of teachers' readiness with the criteria and indica-
tors of readiness for inclusive education: there is awareness, independence, reflectivity in the search
for solutions to educational and professional problems, understanding and adoption of the ideology
of inclusive education, personal orientation and consciousness orientation to inclusive education of
children.

The teachers of this level degree of motivation is quite high, they show empathy and toleran-
ce, recognize the value of inclusive education and children regardless of their capabilities, have a
deep belief that the abilities of children with special educational developmental needs are individual
and unlimited, have systemic, holistic, full, in-depth knowledge about the features of working with
them, the ability to design, predict, evaluate, give a description of the result of teaching children in
an inclusive environment, ready to work in a «team» with parents and other specialists [4].

5 Conclusions

The organization of psychological and pedagogical support in inclusive schools is, first of
all, the systematic monitoring of the psychological and pedagogical status of children with special
educational development needs from the point of view of the actual state and prospects for near
development, the creation of socio-psychological conditions for the successful learning and deve-
lopment of children and the solution of the learning problems, communication and mental state of a
particular child. At the same time, successful pedagogical support in the general educational process
for children with special educational development needs, their socialization is possible only if all
participants in the educational process have the necessary competencies and knowledge to work
with children with special educational development needs.
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KACBIMOBA, A.T"., KOCXJKAHOBA, A.T.

HWHKJIIO3UBTI BLIIM BEPY BAPBICBIHIAFBI MYFAJIIMAEP MEH 9P TYPJI
MAMAHJAPJEIH ®YHKIIHOHATAGIK JKAYATTKEPIILIITT

Makanaoa unxnrosuemi Ginim bepy sxcazoativinoazel Oinim Gepy mexemenepi My2aniMOepiHiy Hezi3el
MiHOemmepiniy Oipi epexute Oinim Oepy Kaxcemminikmepi bap BANAHBL HCIHE OHBIH OMOACHIH HCANBL OiliM
bepy opmaceiHa KOCy Npoyeciniy canaceli backapy 001vin madvliambiHOvIdbl HcoHiHOe aiimuliaH. CoHbi-
MeH Kamap, aneymemmik n#ca20atiiapobl 632epmy YuLiH Ocbl 6agulmmagnl He2isei Kaoamoapowviy 6ipi Ginim
bepy npoyeciniy 6apviK KAMbICYULbLIAPBIH, OipiHuLl Ke3eKme MyaniMHIH 63IH OKbIMY OO0JYbl MUIc.

Kinm ce3dep: xepy kabinemi Oysviiean adam, ecmy Kabinemi Oy3sviizan aoam, my2edex cHIyOeHM,
Qusuranvly MyMriHOIkKmepi uiekmeyii 6ana, uHmeilexmyanoblk MyMKiHOikmepi uexmeyni ep baid, oxyoa-
&bl KUbIHOBIKMAPLL Dap Kbl3 Oaid.
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KACBIMOBA, A.T"., KOCXJKAHOBA, A.T.

®YHKIUOHAJIBHASA OTBETCTBEHHOCTbh YYHUTEJIEN U PASJIMYHBIX COEIIHAJIAUCTOB
B HHKJIIO3UBHOM OBPA3OBAHHUN

B cmamve co6opumcs, umo 0OHOU U3 OCHOBHLIX 30044 padoOmbl Nedaz0208 Y4eOHbIX 306e0eHUli 8
KOHMeKCMe UHKTIO3UBHO20 00PA308AHUS A61eMCs YNPAGIEHUEe KAYeCMBOM PecyIupyemozo npoyecca K-
ueHus pebeHra ¢ 0coObLMIL 0BPA30BAMENbHBIMI NOMPEOHOCMAMY U €20 CeMbll 8 0DULYI0 00PA308AMENbHYI0
cpedy. H 00HuM 13 OCHOBHBIX ULA208 8 IMOM HANPAGIeHUU O UBMEHEHUS COYUANbHBIX YCIO08UTI OONHCHO
cmamo 00yueHue 8cex YUacmHUKO8 00PA306AMENIbHO20 NPOYeCccd, 1 8 NePEYI0 04epedb CaMO20 YHUMEI.

Knarwuesoie ciosa: peberox ¢ ocobvimi 00pa306amenbHbiMy NOMPeOHOCMAMU, Yel06eK C HapyuLe-
HUAMU 3DeHUs], Yel08eK C HaAPYULeHUeM CIYXd, CHYOeHM-UHBANUO, peGeHOK C O2PAHUYEHHBIMU UIUYECKUMI
BO3MONCHOCAMU, MATNBYUK C OZPAHUHEHHBIMU UHMETIEKMYATbHLIMU 603MOHCHOCMAMU, 0e80YKA C MPYOHO-
cmamlL 8 0OYYeHUN.
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MQ2UCIMPAHM CREYUATBHOCIU
«7M01101 — [eoazocuxa u ncuxonocusy,
KI'Y umenu A. baitmypcuinoaa,
Kocemanaii, Kazaxcman

HNCUXOJOI'MYECKHUE ACHHEKTBI IPOINECCA MOJABOPA KOMAH/IbI
COBPEMEHHBIM PYKOBOJAUTEJEM

Aunnomauus

Cmames noceiaujena akmyaibHol HA Ce200HAWHUL OeHb npobieme
Popmuposans KOMAHOBL 8 YCI0BUAX 0eAMEIbHOCHU COBPEMEHHOU OPeAHUIAYUL U
xapaxmepa e2o Qynryuonupoeanus. Ha cecoOnawnuii dens 6ecoma pacnpocmpa-
HEHHbBIM SIeHUeM CIMAIA OPeAHUZAYUS NOOBOPA KOMAHOBL NO HCEIAHUIO MO20 UL
uHo20 pyrosooumens. Ilooobnoe Habaooaemes 60 6cex CMPAHAX U HA 6CEX YPOB8-
HAX pabomwsl pykogooauieco annapama. besycioeno, 6 ocnoge peutenua noobopa
KAOpOG 8 KOMAHOE JeXHCam He MONbKO 0el08ble UHMEPECHI, HO U 8 HeMALOT cmene-
HU U ncuxonocuveckue ocobennocmu. Ha ocnoee usyueHus yYCmanoG1eHo, 4mo
NCUXONIOSUYECKAS. COCMABGHAS 3AHUMACH 6eCbMA BUNHCHOE MeCmO 6 NOHAMUU « KO-
manoay. bonee moeo, kax nam npeocmagiiemcs, OHA 3AHUMAEN OOMUHUDYIOUjee
3HAYEeHUe, KAK 6 NIdHe HeO0DX00UMOoCmU 00pPa308aHU KOMAHOVI, MAK U XApaKmepa
e20 Qyuxyuonuposanun. O60CHOGbIBaEMC U0 0 MOM, YO KOMAHO, KAK CO8pe-
MEHHAS PopMA COYUATLHOT OPLAHUAYUY 3AKTIOHAeM 8 ceDe Pa3IUYHbIN NCUX0N0-
2UYECKUTI NOMEHYUAT OISl CB0E20 PeANbHO20 GbIPANCEHU.

Knruegoie cnoea: pykogooumens, 1u4HOCHb, KOMAHOA, NCUXOTIOUHECKUE
0cobeHHOCMIL, KOLIeKMUS

1 Beeaenue

Ha ceropssAlHuil neHp B AESITEIBHOCTH COBPEMEHHBIX COLMAJIBHBIX OpraHu3aluil BecbMa
PacTpOCTPAHEHHBIM SIBJIGHHEM CTAHOBHTCS MPHUHLUN TOAOOpa HYJIEHOB KOMAHIbI 1O JKEJIAHHIO
NPUOBIBIIETO HOBOTO PYKOBOAUTENS. 3aMeTHM, To00HOe HAOII0AaeTCsl BO BCEX CTPaHaxX M Ha BCEX
ypoBHsIX padothl pykosomsmero anmapara [1]. Hampumep, B CIIIA ¢ npuxomoM HOBOTO PyKOBO-
IUTeJNs TOCy1apCTBa, Kak MpaBuilo, MeHseTcs 10 60 % mpekHero pyKoBOJSIIEr0 COCTaBa CTPaHBL
U B ycnoBusix Hezasucumoro KaszaxcraHa momoOHbIE KaJpOBblE M3MEHEHHsI C MPHUXOIOM HOBOTO
PYKOBOAUTENS MEPUOJUYECKU IPOUCXOAST B HIDKHEM, CPEAHEM U BBICIIEM 3BEHbSIX PYKOBOJSIIETO
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